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RESUMEN

Existe un aumento en el nimero de alumnos procedentes de otros paises que
llegan a nuestro sistema educativo. En los centros escolares podemos encontrar una
sociedad donde conviven diferentes etnias, culturas y/o religiones. Por ello, la educacion
debe llevar a cabo métodos y estrategias que fomenten una inclusion por parte de todo
el sistema educativo. De esta manera, es importante trabajar la interculturalidad en el

mundo para favorecer un ambiente de respeto y de unién.

El presente trabajo destaca la gran importancia de trabajar con una educacion
intercultural en las escuelas y se va a realizar una propuesta educativa que desarrolle
actividades de investigacion, de observacion y de integracion social dentro del aula
escolar. El procedimiento utilizado para educar en una convivencia de igualdad y de
respeto serd la entrevista, trabajando asi el texto periodistico para posteriormente
realizar una dramatizacion donde todo el alumnado lleve a cabo las investigaciones
realizadas previamente, muestren oralmente los aprendizajes obtenidos y socialicen
unos con otros utilizando los conocimientos previos y los nuevos aprendidos gracias al
desarrollo de esta propuesta educativa. Esto conlleva que se ponga de manifiesto en el

centro educativo el trabajo en base a una educacion intercultural.

PALABRAS CLAVE
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ABSTRACT

There is an increase in the number of students from other countries who come to
our educational system. In our schools we can find a society that coexists with different
ethnicities, cultures, and/or religions. For this reason, education must carry out methods
and strategies that promote inclusion by the entire educational system. In this way, it is
important to work on Interculturality in the world to promote an environment of respect

and union.

This work highlights the great importance of working with intercultural
education in schools and an educational proposal will be made that develops research,
observation, and social integration activities within the school classroom. The procedure
used to educate in the coexistence of equality and respect will be the interview. In this
way, students prepare the journalistic text to later carry out a dramatization where all the
students conduct the investigations previously carried out and orally present the learning
obtained. So, they will be able to create a social environment using the previous
knowledge and the new ones learned thanks to the development of this educational
proposal. This means that the project based on intercultural education is highlighted in

the educational establishment.
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1. INTRODUCTION

Nowadays, we find in educational centres the need to coexist in a society where
different cultures cohabit. The students come from different countries and cultures to
the country of origin. This causes cultural values to be different, which leads to
situations of inequality, marginalization, discrepancies, and rejection. It is therefore
necessary to work on these values and to create awareness in society in order to live in a

world of respect, tolerance and understanding from schools.

| think it is especially relevant that the school requires the participation of all
members of the educational community to achieve an inclusive environment. Therefore,
it is convenient to analyse what the situation of the nearby school reality is to guide and

carry out an intervention to improve cultural diversity.

Due to these factors, as an educational centre, we must ask ourselves the following:
can we educate our students in the coexistence of equality? To answer this question, |
consider it important to work on the issue of Interculturality in the school environment
due to the amount of ignorance and prejudice that our society manifests that we can see
today in certain surroundings both inside the classroom and outside of it where we find
racist expressions, gestures that humiliate those who come from other country, or

laughter towards those who do not understand our language.

For this reason, the school (teachers and students) and the families must work on
intercultural education, considering that cultural differences are not a problem, but
rather cultural learning and thus enrich society to live with respect, interaction,

communication, and integration.

Intercultural education is an educational process that includes all aspects of the
curriculum. Therefore, it should help all students offering knowledge about the history,
culture, and contributions of various cultural and ethnic groups through the study of the

differences in development, history, politics, and culture that characterize it.

Working on an intercultural educational proposal will help students to be more
tolerant, to create relationships between very different cultures, to work cooperatively,

to accept others as they are, and to respect each other.




2. JUSTIFICATION

The following proposal will be carried out in the Primary Education stage, working
on Interculturality in the world and its various characteristics, to promote an
environment of respect and union in the school classroom. It therefore seeks to achieve
the purpose of cooperating in society without prejudice or denial, taking into account
the ethnic, cultural, or national diversity of people. For this, this Final Degree Project
will be directed from the observation and analysis carried out from the teacher's

perspective.

For this reason, | pursue to achieve, through research and dramatization by students
in the English classroom, a social interaction where all students are participants and
undertake from their experience conducting an interview that has the purpose of getting
into different cultures. This work will be executed through the participation of the
students themselves, as well as the contribution of their knowledge and ideas about

Interculturality and multiculturalism.

The proposal is based on the constructivist theory of knowledge, to demand the need
to provide the student with the necessary tools that allow building their own procedures
to solve a problem situation, which implies that their ideas can be transformed and that
students continue to learn throughout the work process. Also, it will be based on
meaningful learning where the knowledge built by the students is related to the previous
knowledge already obtained. For this reason, each student acquires an active role,

restructuring and organizing the information they obtain throughout their experience.

| believe that the research task will develop some benefits that will help students to
identify, investigate and select what they want on the subject in question. In this way,
working on literature in the English classroom will help students to expand their
knowledge of language and literature, relying on their previous knowledge. To carry it
out, students will prepare various written questions and answers, correcting possible
spelling errors, grammatical order, etc. Finally, performing a role-play at school will
create a social environment where students can express their thoughts and feelings. All
of this will help students to grow as people, applying a foreign language and developing

their learning skills.




The main objective of teaching in the Foreign Language is the active use of the
language in a communicative context. In this project, students will play an active and
autonomous role, being responsible for their learning, working through the interview to
carry out a detailed planning. In this way, students will be able to acquire cultural
content, sociocultural and sociolinguistic aspects so that they form part of their life and
language both in the classroom and outside it. In this ways, a series of implicit attitudes
are developed such as curiosity, interest, respect, identification of habits, customs,
traditions and celebrations of other countries.

In consequence, the following Project encourages both oral expression activities, for
example, when students conduct oral interviews, and written productions that must be
interpreted and produced to develop the receptive and productive skills, as the script to

be performed on the future interview.

Throughout this project, 1 have developed the following competence where |
show my ability to gather and interpret essential data to make judgments that include a
reflection on essential issues of a social, scientific, or ethical nature. Since I can
interpret the data derived from the observations I have perceived in different educational
contexts. Also, | am able to use effective information search procedures, both in primary
and secondary information sources, as well as using useful computer resources into

educational practice.

On the other hand, during the project | have also managed to transmit
information, ideas, problems, and solutions to the students of the project, since | have
demonstrated my oral and written communication skills, predominating the foreign
language following the Common European Framework of Reference for Languages. In
the same way, | have promoted the interpersonal skills of the pupils when working with
other colleagues and in a group.

3. OBJECTIVES

The main objective that this proposal involves is to teach students of Primary
Education with the realization of an intercultural educational task the cultural diversity
in the world. In consequence, to know the different cultures that coexist in Spain and in

those cultures that cohabit in the continents that are part of our planet.




In order to carry out the proposal students must transmit a message of union and
respect towards the whole society regardless of their culture, race, or religion,
highlighting the involvement of the students in the development of research and using a
useful and playful tool in the classroom such as the interview.

Throughout this document | will develop a work project for which I will conduct
an interview in the classroom, where students work cooperatively with the use of roles,
with the purpose of instructing students in social diversity so that they show empathy
among equals and are able to overcome the barrier of the conflict of different cultures

that coexist in our current society.

4. THEORETICAL FRAMEWORK

4.1.INTERCULTURALITY IN TEACHING

Interculturality is one of the key concepts in the contemporary educational area.

The relevance of this concept is due to several reasons. First, its consequence it is
because of the presence in the classroom of children who stimulate a reconsideration of
the cultural variable (Garcia Castafio, Pulido Moyano y Montes del Castillo, 1999, p.
47). Second, as a consequence of that, Interculturality is one of the forms of "attention
to diversity", one of the fundamental concepts in Spanish educational law (Diaz Rosas,
2001, pp. 95-98). Third, Interculturality is part of a wider debate around globalization,

its impact on society, and interpersonal relations in a world of increasing mobility.

This concept has been considered from two perspectives in Education. From a
theoretical point of view, several definitions have been provided at the same time that
philosophical, anthropological and ethical foundations of conception have been studied,
taking as a reference, for example, the Declaration of Human Rights (Aranguren
Gonzalo y Séez Ortega, 1998, pp. 56-67; AA.W, 1999). From the practical point of
view, many strategies, resources, and activities have been designed to incorporate
Interculturality into classroom practice such us games, roleplays, debates, etc.
Therefore, intercultural competence represents the development of our cognitive

environment motivated by the appreciation of diversity and the recognition of critical




awareness and analysis as means of knowledge and communication in a complex

society.

Language Teaching has also been affected by Interculturality. It has come to cover
the space that culture has always had in the language curriculum and it is considered
another competence to aim at in the learning process (Trujillo, 2002a, p. 32).
Furthermore, the presence of Interculturality in the language curriculum coincides with
a general shift from linguistic to educational objectives, as it is recognized that "through
the process of learning a new foreign language at school (...) students are also
encouraged to get involved in the construction of the world around them™ (Vez, 2001, p.
17).

Due to what has been explained above, as an intern teacher | will bring my own
cultural and experiential background into my professional practice. The extent to which
my teaching behaviour will become an extension of my own experiences or will
incorporate the cultures of the students | teach may be influenced by my perception of
the relationship between culture and school practices, my ideological stance, and my

conceptualization of school learning.

Working in this project will give students different views of life since we will work
on Interculturality outside of Spain, meeting other children who live far from us, who
have different festivities, different foods and drinks and ways of life, but we will also
work on Interculturality within the country where we live, showing students that it is not
necessary to go very far to see that in our own neighbourhoods we find people from

different cultures.

4.2.DEFINITION OF CULTURE FOR LANGUAGE TEACHING

Culture is a difficult term to define, what occurs with the array of different

elements included under this term.

The most frequent definition of culture in language teaching is related to two
expressions, culture with capital "C", or formal culture, and culture with a lowercase

"c", or deep culture. The first includes "the geography, history, literacy and great

achievements of a country and its people” whereas the latter concerns "facts having to
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do with custom, manners, way of life or lifestyle” (Bueno, 1996, p. 362). These ideas of
culture are related to language proficiency, particularly as facilitators or hindrances of

(reading) comprehension (Hanauer, 2001; Kuperman, 2001).

However, these sorts of definitions are not anthropologically supported. This
taxonomical approach to culture can only reflect the surface of such a complex
construct. The elements included under formal and deep culture, those great
achievements and life-styles, are material realizations of an even deeper level of culture,

which is the one we aim at in our search for a definition of culture and Interculturality.

According to Geertz's classical definition (1973), culture may be defined as a system
of meanings and symbols that is historically transmitted. This definition is also related
to D'Andrade’s cognitive definition (1990, p. 65):

Learned and shared systems of meaning and understanding, communicated primarily
using natural language. These meanings and understandings are not just representations of
what is in the world; they are also directive, evocative, and reality constructing in character.

From my point of view, culture is important in language teaching because it helps
students to grow up and to function in a culture which does not have a clear identity
ready for them. Therefore, it helps to get to know themselves and also those around
them. In this way, the students can see human reality beyond what they know in their

closest environment.

4.3.DRAMATIZATION IN THE ENGLISH CLASSROOM

According to Savela (2009), drama activities help students use their language skills

and learn about life through these real-life activities.

As Demircioglu (2010, p.71) believes, in this method the learner is both participant
and observer, playing a role while interacting with others. What is most important is
that students are practically engaged in creating drama. Peregoy and Boyle (2008, p.71)
state that “drama activities provide students with a variety of contextualized and
scaffold activities that gradually involve more participation and more oral language

proficiency, scholars are also nonthreatening and have a lot of fun”.

11



Drama is an ideal way to bring skills of grammar, reading, writing, speaking,
listening, and pronunciation together in a course where the focus is not on form but

rather fluency and meaning (Dodson, 2000, p.71).

Personally, | consider that the use of dramatization in the classroom is a useful way
to socialize with the rest of the students by sharing opinions, thoughts, ideas, and
feelings. In addition, it can help students to improve their expression and speech by, for
example, reading their oral script, as it will encourage their oral skills by taking care of
the pronunciation and their reading skills, taking into account misspellings, punctuation

and semantic order.

Some studies have been conducted to demonstrate the effectiveness of drama
activities in foreign language classes. For example, Schellin (2006) stresses the
importance of simulation, role play, and drama at school. Scarcellea and Crookall
(1990) point out three major merits of learning through simulations: (1) learners are
exposed to large quantities of comprehensive input; (2) learners are actively involved,
and (3) learners have a positive effect.

This is the reason why | have chosen to introduce dramatization in the English
lesson to develop the oral and listening skills, since pupils will practice speaking and
conversing in a different language. Also, children will improve their body expressions,
that is, non-verbal language, where they can improvise or also follow a script that
makes them practice their performance. In the same way, | consider it important to
mention that dramatization helps the child to feel free and to be able to partially

eliminate the shame he or she may have when speaking aloud while other people listen.

% Role play problems and dramatization in the class:

Within the classroom, we can also find diverse problems that children show us when
performing a dramatization such as feeling embarrassed when speaking out loud or shy
because other children mock, so mutual respect should be encouraged and also the
teacher support for students must be essential. For this, it is important to provide the

student the time he or she needs to obtain conviction and initiative.

Sano (1989, p. 33) points out one of the major difficulties with conducting the

activity of drama in a class. He claims that psychological pressure is a burden for
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introvert students. Moreover, some students feel nervous when making an oral
presentation in front of an audience, although they are not introvert or shy. Sano
proposes picture-story shows and puppet plays as solutions for these problems.
However, they would not be fundamental solutions if students feel uncomfortable in the
first place to speak in front of many people. Moreover, one of the advantages of drama

activities should be reciting with natural gestures and facial expressions.

Having observed that not all students feel safe speaking in front of an audience, I
have anticipated this problem in my proposal, and | have decided to gather students into
groups, where each will have a working role. That is, we will work in five groups with
five students in each one, and each student will have a role since they will all participate
in the activity. By observing the students and their behaviours in the classroom
beforehand, the roles that will work during the project are selected so that each student
will feel comfortable in the classroom when trying to participate actively and
subsequently, when it is time to participate out loud when the whole class is listening.
Therefore, the students who will perform the dramatization will be those who feel more
comfortable when speaking in public, while the students who do not feel so comfortable
expressing themselves in public will have other important roles in the activity such as
the scribe, the coordinator, and the painter.

4.4 BENEFITS OF DEVELOPING OUR OWN RESEARCH

Bunge (1998) defines research as a process aimed at finding problems, formulating
them, and solving them. For his part, Sierra (1994, p.28) points out that it is "a human
activity aimed at discovering something unknown." That is to say, by nature, people
have the innate condition of curiosity that prompts them to inquire what the world

around them is like.

Focusing on the school classroom, Stenhouse (1992) defines research as the
systematic, sustained, planned, and self-critical inquiry of one's own practice. We speak
of inquiry because it is based on curiosity and the desire to understand a particular fact
or problem for which you can use the strategies you apply as research hypotheses.
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| consider it necessary to emphasize the importance of teaching based on the
students discovering things for themselves, looking into problems, and asking questions.
In this way, students participate in their own learning. Principally, it is about students
coming to their own conclusions and asking about things in their course that might not
have a particular meaning. Students can learn new things and hence will have become

part of an innovative, thought-provoking and interesting educational journey.
% The investigation in the classroom:

Research in the classroom can be seen from two perspectives: on the one hand, that
carried out by the teacher and, on the other, the activity carried out by the students

guided by the teacher.

In the first case, according to Hopkins (1996), it is the action carried out by teachers,
either to improve their teaching, to verify certain postulates of educational theory, or to
solve problems related to students. This implies that the teacher assumes the role of the
researcher to carry out educational projects exclusively. In the same way, it involves a
critical reflection on the activity and that of their students in the educational practice to

improve the teaching-learning process.

On the other hand, as an activity that the students carry out, it consists of the student
collecting data and reflecting on it. In this sense, Torres (1999, p.25) points out that
research in the classroom promoted by the teacher “stimulates curiosity in students, the
need to know, to ask, to explore, to check, to experiment, to perfect, to learn by desire,
not by fear or obligation”. From this approach, the students’ learning during the
research process will be determined by the actions of the teacher. Therefore, the role of
the educator must help to develop the creative and critical thinking of students for their

better growth.

To be useful, research in the classroom must fundamentally consider three aspects:
what to investigate to become aware of the object under investigation; the reason for
making sense of research activity and how to investigate to direct the student towards a
systematic action to achieve the objectives set. These aspects indicate that classroom

research has certain characteristics, which according to Lanz (1997) are:

= Encourage epistemic curiosity in the student.
= Reflect on the problems of the context.
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= Develop inquiry and systematization on the problematic situation.

= Link the contents through the investigative processes.

¢ Techniques to promote research in the classroom:

The application of techniques to facilitate the research process allows the teacher to
enable students to build new knowledge more effectively, achieve the proposed
objectives and solve problems. However, it is important that teachers, within their
functions, in addition to applying the techniques, also guide the student to carry out the

activities following the procedure that each one implies.

Consequently, in the teaching and learning process, the teacher has multiple
methods, techniques, and resources that allow promoting research in the classroom.

Observation techniques: According to Bunge (1998), this technique consists of the
valid and reliable systematic registration of behaviour or overt conduct. It allows the
development of behaviours of curiosity, reflection, investigation, visualization of events

in the outer world and the inner world.

For Bunge (1998), Cafal (1997), and Elliot (1996), observation is the most
important technique of all research, as it suggests that taste and the capacity for
observation should be developed, because observation encourages children to learn to

sharpen all their senses and record their observations.

Discussion techniques: According to Nérici (1990), the discussion consists of a
meeting of people who wish to reflect, in a group and cooperatively, to better
understand a fact or phenomenon, draw conclusions or make decisions. Thus, the
discussion is especially recommended to stimulate a topic and analyse it from different

points of view.

This teaching technique according to Cafial (1997) requires the maximum
participation of students in the elaboration of concepts and the realization of the class
itself; it is a fundamentally active didactic procedure. It consists of debating a topic by
the students under the direction of the teacher. For this, it is necessary for the teacher to
stimulate the students to observe facts, situations, or events, to then generate a dynamic

controversy about what is observed.
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Demonstration techniques: According to Beal and Bohlen (1996), the
demonstration is the practical or theoretical verification of a statement that is not
sufficiently comprehensible, as well as the exhibition of the concrete aspect of a theory.
The purpose of the demonstration is to highlight, convince when there is a possibility of
doubts and respond to a need for proof that people feel to intellectually accept
everything that is not directly perceived. That is, this is intuitively learned in any field

of knowledge.

This is important for my project because I am going to work on some of these
techniques such as the observation technique, since | attach great importance to working
through search and observation, because | want the students to work to acquire
knowledge. Furthermore, | use the discussion technique in my project because it
requires the maximum participation of students in the elaboration of concepts, so the
students will carry out a debate where we will comment on the different cultures that we
find in Spain and abroad, we will meet children from other countries and we will debate

other students’ lives.

4.5 THE INTERVIEW AS A FORM OF KNOWLEDGE

An interview is a communicative tool that aims to capture meanings that are in no
way pure or simple facts; they are mediated by the construction made by the subjects
themselves based on their experience. When we propose to capture the meaning that
others attribute to their own practices, we must assume that “our knowledge of the
world supposes a set of abstractions, generalizations, formalizations, and idealizations
proper to the respective level of organization of thought. In strict terms, pure and simple

facts do not exist, therefore they are always interpreted facts” (Schutz 1995, p.36).

This is relevant because | am going to work on a useful tool in the classroom that
develops the students’ reading comprehension and written comprehension, since the
children are going to formulate questions that they must ask an interviewee and for this
activity the students must put the questions into practice in writing and with correct
spelling. Students must also demonstrate their oral comprehension when asking the
questions by acting as interviewers and be able to answer clearly by acting as

interviewees.
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«» Definition of Interview:

The interview can be defined as the formal meeting between two people where the
interviewer asks questions to the interviewee to obtain information about this person.
More specifically, dictionary.com defines an interview as “a meeting or conversation in
which a writer or reporter asks questions of one or more persons from whom material is
sought for a newspaper story, television broadcast, etc.”

The common features of interviews are:

= An interview is a goal- or task-oriented talk to gather information, in which the

interviewer and the interviewee have their respective roles to play.

= The interviewer acts in the role of questioning and the interviewee in the role of

answering.

» The question-answer sequence is the predominant sequential structure in an

interview.

= The interviewer is empowered to ask questions, and the interviewee is confined

to responding.

The purpose of conducting the interview in the Primary classroom is to obtain
information in relation to a specific topic, in this case to obtain information about
children from outside our continent. To carry out the interview, | seek that the
information collected is as accurate as possible to achieve the meanings that the
informants attribute to the issues in question. The interviewers must maintain an active
attitude during the development of the interview. | am also going to work with
interrogative sentences, because they are the tool for getting the information students
want. In addition, these types of sentences have great importance because they are part

of the English curriculum.

¢+ Objectives of the Interview:

According to Krishna Reddy on the website wisestep, we can highlight the
following as the main objectives of conducting an interview:

= Prepare a script to carry out some guidelines.

= Obtain information from the person interviewed, get to know the interviewee,

inquire and learn more about the interviewee.
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= It helps to verify the information provided by the interviewee. Also, it helps to
ascertain the accuracy of the provided facts and information about the
interviewee.
Keeping these objectives in mind will help guide students when developing the
project, since children will have to base themselves on the different objectives set in

order to carry out the activity effectively.

4.6.COOPERATIVE LEARNING

+¢+ Definition of Cooperative Learning:

According to the Johnson & Johnson model, cooperative learning is an instruction
that involves students working in teams to accomplish a common goal. Cooperative
learning can be used for any type of assignment that can be given to students in lecture
classes, laboratories, or project-based courses.

In this project, the students will work in groups, where everyone will participate in
their own learning and where they must cooperate to carry out the assigned tasks

correctly.
+ Set of problems:

The Johnson & Johnson model says that students complete some or most of their
homework assignments in teams. The team gets a grade for the assignment, but
eventually the performance of each team member should be assessed and the results
used to adjust the average team homework grade separately for each team member.
Adjusting team grades for individual performance is one of the principal ways of

assuring individual accountability in cooperative learning.

For these reasons | recommend using a mixture of individual and team assignments
in a lecture course rather than having all assignments completed by teams. One obvious
reason is to provide another measure of individual accountability. | recommend instead
that all team members outline solutions individually before meeting to work out the
details. On the first few assignments | require team members to hand in their outlines to
help them acquire the habit.

« Implementing Cooperative Learning in the classroom:
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According to Chris Zook on the website educational systems, Cooperative
Learning is the process of breaking a classroom of students into small groups so they
can discover a new concept together and help each other learn. The core element of
cooperative learning is to showcase the positive effects of interdependence while
underlining the importance of personal responsibility. Therefore, my students are being

social while they are working in cooperative learning.

Consequently, in this project, the cooperative work groups intend that all the
students participate actively in carrying out the activity, not just a specific part. For this,
the class is organized into small mixed and heterogeneous groups in which the students
work in a joint and coordinated way in order to solve the tasks and complete the

projects proposed in the classroom.
%+ The use of roles in the classroom:

Working in the classroom with roles will help students to promote and develop
their minor skills. In this project, the roles are established as a way of cooperating with
colleagues to obtain the final product, that is, an interview. It is a task that arises from
the project's own needs and is adjusted to the different capacities of its members. The
roles are project-specific contributions, planned as individual activities in which a
member contributes their work through a “specialization” in that specific task.
According to Pujolas (2009) the positive role interdependence would take place in the
classroom, which enhances the team's own identity and makes its members know

exactly what their functions are to develop.

In this project each student will have a role, which will consist of working in the
classroom as: scribe, coordinator, interviewer, interviewee and painter. Having carried
out a previous observation of the behaviour of the students, the choice of each role has
been proposed by the English teacher and by me so that each student works and
improves that role that they have to play. For example, students who excel in
maintaining order in class will be responsible for coordinating their group to strengthen
the capacities and improve the weaknesses of each student during the realization of the
project. In this way, students will be important in all areas of work, without any

individual privileges or awards.
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5. EDUCATIONAL INTERVENTION PROPOSAL

5.1. JUSTIFICATION

Given the great cultural diversity that exists both within our country and throughout
the world, I have been able to observe how important it is to work with Intercultural
Education from an early age as it encompasses the transmission of values. By working
with Interculturality in the classroom, we will be able to avoid or reduce the

discrimination and social exclusion that we can encounter in our daily lives.

In this way, as a future teacher, | consider it essential to have training in
Intercultural Education to educate students in equality regardless of race, ethnicity or

culture, and to be able to develop strategies that promote respect for others.

5.2. RECIPIENTS

I am going to apply this educational proposal to the 4th year of Primary Education,
specifically to the age range of 9 to 10 years. The classroom consists of a total of 25

children, all of whom come from Spain.

| have chosen this age range because | am performing Practicum Il in this
classroom, specifically teaching English and Arts and Crafts. The proposal will be

carried out in the corresponding school hours that belong to the English subject.

I consider that students in this age group are mostly developed in the psychological,
emotional and social fields, and this will help us to make students better understand the
concepts that will be shown to them and the development of the corresponding activity

and the purpose of the project.

5.3. LEGAL FRAMEWORK

For the development of the didactic proposal, DECREE 26/2016, of 21 July, which

establishes the curriculum and regulates the implementation, evaluation and
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development of primary education in the Community of Castilla y Ledn, has been used

as reference.

5.4.0BJECTIVES

The objectives that | pursue with the realization of this proposal are:

e To develop empathy for other cultures.

e To learn about other cultures.

e To respect cultures and ethnicities.

e To value the cultures that coexist in Spain.

e To learn to live together in society.

To achieve these objectives, students work on Interculturality in the classroom using
their own resources to answer the questions programmed when conducting the
interview. To carry out the end of the project, they will perform a dramatization as an
educational resource that serves as the perfect means for a good emotional education

and as motivational experiential learning.

5.5. METHODOLOGY

The methodology used is active and participatory, as students are part of the
learning process throughout the project. In this way, the pupils work on the resolution of
the activities, thus encouraging their participation and interest in the different tasks.
Also, it is a useful way for students to internalize the message they want to convey with

this project.

This methodology is based on the integration of all students in the class and also
seeks to collaborate and get involved in each of the activities. In this way, cooperative
work is also encouraged, where they can learn to work as a team, respecting each
member of the group. The aim is therefore to ensure that children develop values such

as empathy, respect, equality, tolerance and responsibility throughout their activities.
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In addition, the observation by the teacher is fundamental in this project since in
this way | will check if the students have understood my explanations and in turn,

modify any activity if it is not clear enough to guide the proposal.

It is essential that children reflect for themselves on the contents to be worked in
the classroom, so that they contribute their own point of view and analyse their learning
during the project.

Finally, it is worth noting the importance of the final interview as a method of
intervention in the teaching process learning, since it will bring great benefits to
students in acquiring effective reading and written comprehension to help them develop

their overall progress.

5.6.TEMPORALIZATION

This proposal has a duration of 2 weeks, carrying out 3 activities each week in the
schedule of the English subject.

Following, I show a schedule where | mark the days in which the different activities

are conducted.

Table 1. Schedule

DAYS ACTIVITY
Tuesday, 6 April 2021 Activity 1. Cultures of the world
Wednesday, 7 April 2021 Activity 2. What is an interview?
Friday, 9 April 2021 Activity 3. The stories of their lives
Tuesday, 13 April 2021 Activity 4. We create our own interview
Wednesday, 14 April 2021 Activity 5. The cultures of my
schoolmates
Final task
Friday, 16 April 2021 Activity 6. The Interview
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5.7. RESOURCES

This didactic proposal requires a series of material resources, temporary resources,

human resources and space resources that are set out in the proposal.
% Material resources

In the following table | outline the material resources we need to carry out the

proposal.

Table 2. Material resources

Power Point (interview & stories) Medals
Cardboard Crayons
Card of a final task example Card with cultural topics
Sheets Video about cultures
Felt-tip pens Ruler, pencil and rubber

s Temporary resources

The time that will be used to carry out the development of the proposal will be 2
weeks. Each week there will be 3 sessions in the 4th grade English class, on Tuesdays,
Wednesdays and Fridays. The following table shows the approximate duration of each

activity.

Table 3. Temporary resources

Activity 1 = Video “Cultures of the World” 15 minutes
=>» Discussion on the video. Ask questions. 20 minutes
=> A classmate tell us about Moldovan culture 20 minutes

Activity 2 = Power Point “What is an interview?” 30 minutes

=>» Discussion on the Power Point. Ask questions. 25 minutes

Activity 3 2 Power Point “The stories of their lives” 20 minutes
=>» Discussion on the Power Point. Ask questions. 10 minutes
=> Explain the different roles. 10 minutes
=> Time to copy the key words about the stories. 15 minutes

Activity 4 - Explain again the different roles. 5 minutes
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=>» Explain today’s task. 10 minutes
=>» Ask questions about today’s task. 5 minutes
=> Start today’s activity. 35 minutes

Activity 5 = The cultures of my schoolmates. 45 minutes

=>» Ask questions. 10 minutes

Activity 6 = Review our questions for the interview. 5 minutes
=>» Final task: The interview. 50 minutes

+* Human resources

For the implementation of this didactic intervention, we have the presence of the
English teacher in the 4th year of Primary Education classroom, of the teacher in
internship, of the students of 4™ grade. In one activity will also participate third year
students of Secondary Education from the same school who come from different

countries.
* Space resources

For the execution of this project we have the classroom of 4th year of Primary
Education. The distribution of the classroom allows children to move freely and the

materials are achievable for everyone.

5.8.DEVELOPMENT OF THE PROPOSAL

Activity 1

Table 4. Activity 1. Cultures of the world

TITLE Cultures of the world

OBJECTIVES - To understand what culture is.

- To know the different cultures of the world.

- To introduce the meaning of Interculturality.

- To recognize the main characteristics of

Interculturality.

CONTENTS - Understanding the meaning of culture.
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- Knowledge of cultural diversity in the world.
- Intercultural learning in Spain.
- Recognition of the main characteristics of

Interculturality.

DEVELOPMENT

During the first activity of the project | will show
students an interactive video where | will explain
what culture and Interculturality are. Later, the video
shows us different countries and their most
significant characteristics, giving priority the teaching
of their traditions, meals, clothing and holidays. In
this way students will delve into the theme of
Interculturality observing how other countries have
different cultures to ours. Once the video is finished,
students can ask questions that have arisen during the

viewing of the video.

RESOURCES

= Material resources: Video about -cultures
(Appendix 1)

= Space resources: classroom of 4th year of
Primary Education.

* Temporary resources: 1 hour.

=  Human resources: teacher and students.

EVALUATION CRITERIA

- We know each other culturally.

Activity 2

Table 5. Activity 2. What is an interview?

TITLE What is an interview?
OBJECTIVES - To know the interview.
- To learn how to conduct an interview.
- To recognize what questions | can ask in
English.
- To identify how to create a script.
CONTENTS - Interest in the interview and how it is structured.
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- Promotion of the interview in English.

- Experience and experimentation of roles in a
cooperative work.

- ldentification of a script and its interrogative

sentences.

DEVELOPMENT

During this activity 1 show students what the
interview is, as well as the main characteristics and
objectives of conducting an interview. In addition, |
show a video where a group of students appear in a
classroom and they ask a few questions to one of their
classmates to get information about her; the students
ask about her priorities (favourite food, favourite
colour, favourite animal, hobbies, etc.) and then the
classroom teacher points out the answers on a poster.
I use this video to guide students in the final task that
is students will have to prepare some questions that
they will finally ask to an interviewee. The video
helps them to know how to ask certain questions,
correct misspellings, and improve pronunciation.
Finally, students can ask the teacher questions if

necessary.

RESOURCES

= Material resources: Power Point (Interview).
(Appendix 2)

= Space resources: classroom of 4th year of
Primary Education.

= Temporary resources: 1 hour.

=  Human resources: teacher and students.

EVALUATION CRITERIA

- Show interest in the interview and its

characteristics.

Activity 3

Table 6. Activity 3. The stories of their lives
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TITLE

The stories of their lives

OBJECTIVES

- To encourage empathy for different cultures.

- To show interest in other cultures.

- To promote values such as respect, equality and
tolerance.

- To reflect on the differences and similarities of

cultures.

CONTENTS

- Promotion of empathy, respect, dialogue and
socialization.

- Sign of interest in different cultures.

- Awareness on the differences and similarities of

cultures in the world.

DEVELOPMENT

To carry out this activity | will start by showing a
Power Point where they will appear several real
stories told by children who live in different
continents. These children will tell the highlights of
their lives, such as what their family is like, whether
they study or work, the typical food of their country,
etc. Having seen each story, students will be able to
ask the questions they need if they have doubts or
concerns about the stories. Later, | will explain the
work dynamics that they will have to carry out, as
well as the roles that they will have to work as a
team. Being 25 students, | will divide them into 5
groups of 5 students each. Each group will be
assigned one of the children that were shown in the
stories and therefore by groups students will develop
work roles that will be: scribe, painter, coordinator,
interviewer and interviewee. Once that explanation is
done, | will leave a certain time for each group to
copy the key words of their story. In this way, | want
them to look at the most important words that they

will have to carry out on later in the interview.

RESOURCES

= Material resources: Power point (Stories)
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(Appendix 3), ruler, pencil and rubber, medals
(Appendix 4), sheets.

= Space resources: classroom of 4th year of
Primary Education.

= Temporary resources: 1 hour.

=  Human resources: teacher and students.

EVALUATION CRITERIA - Interest in the lives of children from other
cultures.

- Show empathy and respect for other cultures.

Activity 4

Table 7. Activity 4. We create our own interview

TITLE We create our own interview

OBJECTIVES - To show interest in other cultures.

- To remember what students learned about each
country.

- To know how to structure questions in English.

- To use varied vocabulary in phrases.

- To work cooperatively.

CONTENTS - ldentification of wvocabulary necessary to
structure a sentence with meaning.

- Reflection on the creation of well-structured
questions.

- Concern for different cultures.

- Promotion of interest in the stories representing

other cultures.

DEVELOPMENT | start the activity by explaining to the students again
the roles they will have to play throughout the
project. For this, they will wear a medal showing
their role in the work. I continue by explaining the
task of the day, in which pupils will have to work on

the structure of the questions in English, since each
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group will have to ask the interviewee five questions,
focusing on the most important thing they want to
know. First, they must discuss the questions they
want to ask, and then the scribe will write the
questions chosen to correct possible misspellings.
Once this part of the activity is completed, the scribe
will make a neat copy of the questions chosen on the
back of the cardboard that they will use to carry out
the task. On the other hand, the painter will draw
those drawings that help the reader to understand
what they want to ask. The role of the coordinator on
the other hand will be to keep the voice level of the
group low without disturbing the rest of the
classmates, remind the group members to keep the
safety distance and ask questions to the teachers if
necessary. While each group works by roles, the
interviewer will look at the questions to be asked on
the day of the interview. The interviewee, on the
other hand, will have the role of one of the children
seen in the stories of the previous activities, will use
some files where he or she can write the answers he
or she will give in the final task. In this way, attention
is drawn to misspellings, to the characteristics of the
child in the story or to the particularities of the
country of reference. Since it will be the interviewee
who should search for information about the child of
the story, to answer the questions that the classmates

will ask.

RESOURCES

= Material resources: Medals, ruler, pencil and
rubber, cardboard, felt-tip pens, card with
cultural topics (Appendix 5).

= Space resources: classroom of 4th year of
Primary Education.

= Temporary resources: 1 hour.
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=  Human resources: teacher and students.

EVALUATION CRITERIA

- Remember what students learned about different
cultures.

- Show interest in the stories that other children
tell us.

- Identify the structure of the questions in English.

- Be able to use varied vocabulary.

- Work cooperatively.

Activity 5

Table 8. Activity 5. The cultures of my schoolmates

TITLE The cultures of my schoolmates
OBJECTIVES - To promote values such as empathy, respect and
participation.
- To show interest in the culture of other countries.
- To reproduce basic questions in the English
foreign language.
CONTENTS - Promoting empathy, respect, participation and
dialogue.
- Concern interest of the other cultures.
- Interpreting questions in English.
DEVELOPMENT To carry out this activity, some students from the

third year of secondary school will come to the fourth
year class to explain and detail different cultures.
This is due to the fact that there are six students who
come from different cultures and ethnic groups
(Morocco, Brazil, Bulgaria and the Gypsy ethnic
group). This activity is done so that students learn
about different cultures without having to leave
Spain. In this way, students delve into Interculturality
in Spain, specifically in their own city and in their

own school. Therefore, they will be able to know
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other cultures in depth since it is the students
themselves who explain their cultures. The activity
will be carried out in an interactive way, since the
students will be able to ask the questions that they
want to the secondary students. The contribution of
students from the same school will foster a cordial
situation so that there is an atmosphere of respect in
the classroom. They can also ask any questions they
want based on the questions worked in the classroom
the day before. That way, they can carry out their
work orally. | should highlight, as some secondary
school students recently reside in Spain and do not
know English well, they made their Power Point
presentations in Spanish because it is the only

language they know other than their mother tongue.

RESOURCES

= Material resources: Power Point about students
cultures (Appendix 6).

= Space resources: classroom of 4th year of
Primary Education.

= Temporary resources: 1 hour.

* Human resources: teacher and students of 4™
year of Primary Education and third year of

Secondary Education.

EVALUATION CRITERIA

- Develop oral skills.
- Encourage order, respect and dialogue.
- Respect speaking shifts.

- Show interest in other colleagues' explanations.

s FINAL TASK:

Activity 6

Table 9. Activity 6. The Interview

TITLE

The Interview
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OBJECTIVES - To reflect on the differences and similarities of
cultures.
- To remember what students learned about
cultures.
- To experience stories that brings us closer to
understanding other cultures.
- To be interested in the characteristics that mark
each culture.
CONTENTS - Reflection on the differences and similarities of
cultures.
- Reminder of what we have learned about other
cultures.
- Experience of other cultures.
- Interest in knowing the characteristics of each
culture.
DEVELOPMENT We begin the final task by reviewing the questions

we are going to ask to the interviewee. In order,
starting with group 1 and ending with group 5, we
will conduct the interviews, where the interviewer
will ask those questions that the group has decided
together, while the interviewee will be the focus of
attention as he or she will proceed to answer the
questions of the child’s history. Therefore, the
interviewee has previously prepared the interview
looking for information on the country where the
child of his or her story lives, the typical food,
clothing, festivities, etc. Each interviewer asks five
questions, chosen previously by the whole group to
focus on getting to know the interviewee better. Once
each interview has been completed and each culture
has been better known thanks to the answers of the
interviewee, the scribe and the painter will finish the
activity by writing and painting in the front of the

cardboard the answers that have been offered to them.
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In this way, we will have finished the project
knowing other cultures, while working as a team.
Thus, students know children who live in cultures

different from theirs.

RESOURCES = Material resources: Medals, ruler, pencil and
rubber, cardboard of the final task (Appendix 7),
felt-tip pens, crayons card of a final task
example.

= Space resources: classroom of 4th year of
Primary Education.

= Temporary resources: 1 hour.

=  Human resources: teacher and students.

EVALUATION CRITERIA | - Reflect on the differences and similarities of
different cultures.

- Recapitulate what students have learned about
cultures.

- Work on dialogue.

- Develop meaningful phrases.

- Work on "question words".

- Work cooperatively.

6. CONCLUSIONS

Having put into practice this didactic proposal, | have observed that students have
shown interest in learning, working, experimenting and exploring Intercultural
Education and different cultures throughout the project. For this reason, | have
developed playful and motivating activities such as dramatization, the stories or the
final interview seeking that students internalize attitudes of empathy, respect, tolerance
and cooperation within the classroom. In this way, students would be the ones who,

based on their efforts, will achieve their own learning.

We are faced with a great cultural diversity, as | have shown in this project, both

inside and outside Spain. For this reason, | consider it necessary to work on Intercultural
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Education with young people, since they are the ones who are being formed and
growing as individuals and as a society. Working with students from different cultures
and ethnicities has made it possible for students to learn more about the society with
which they live, since they have been able to obtain information about people who study
with them in the same school. This has made it possible to conduct the interview in a

creative and fun way for students.

I would like to stress, when the children interviewed some students from different
nations, they asked the questions in Spanish since many of these students had just
arrived in Spain and barely spoke English. But this has not prevented students from
learning and getting involved in knowing what the students were explaining and

teaching them.

Once this project is completed, | reiterate the importance of teaching Intercultural
Education in the classroom, since today we find very little information from teachers on
this subject. Therefore, we need to be aware of the importance of working on
interculturalism so that children learn to respect and understand cultural diversity from

an early age.

I consider this proposal to have been an interesting and motivating resource for
students as | have felt their involvement and collaboration at all times. In addition, I
think that by conducting an interview as a final task, it has helped the group to improve
its oral competence and written competence since they had to develop phrases and
questions in the English language. Similarly, | believe that having worked
cooperatively, students have developed roles that have helped them to ensure that the
assigned task is accomplished and that members control procedures, attitudes and ways

of acting in groups.

Thanks to the implementation of this proposal | have been able to carry out a
teaching unit in the classroom, which has helped me to improve certain aspects for the
future, such as time control, since sometimes | have needed more time than originally
proposed. | think | have been able to handle the proposal well, as | have been
comfortable at all times and have seen feedback from students. Besides, | consider that
the resources | have used have been useful and have served to guide me in the
explanations. Looking ahead to my future as a teacher | think I can use this useful

proposal.
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8. ANNEXES

Appendix 1
Video about cultures:

Clarendon Learning (2020). “Cultures of the World: A fun overview of the
world cultures for kids”. United States.

https://www.youtube.com/watch?v=RwSYrsjTiW4

Appendix 2

Power Point: What is an interview?

What is an intervi

The formal meeting between two peopl
the Interviewer asks questions to the
interviewee to obtain information abou

formal entre dos personas donde el
hace preguntas al entrevistado
r informacion sobre esta persona.

Obiectives of the Inter

v Prepare a script.

¥ Obtain information from the person
interviewed,

elps to verify the information provid
interviewee,

public that they will listen to our
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&'heredo you ..,

‘hat kind of clothes do you wear?

Appendix 3

Power Point that shows the stories that the students will carry out.

The stories of
their lives

.

W
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Appendix 4

Medals that indicate work roles.

Appendix 5

Some examples of cards with cultural topics for the interviewees.
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Appendix 6
Power Point presentations made by students of third year of Secondary Education.
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espiriuaidad

B Festivel se desarrola 2n Riags de Fe2 y otros \ugares cultumies de
gl esotual, reuniende a Ios lideres refigioses en el sufismo y 3
artistm e toda «l munda Uswvs un menasje de bs oaz y e tolerwncis v s
promocidn del ddiogs Inter.ultural, junto con el desarrolio humano y de
Inctwiane ién
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B BT U THSE SDTOUSterD e
nmambmwxmm L00 POVETE MUSCRSO0HNSES, (1enda 3
T S5O0 S00010S § 2CANNO0S. LD MYz BDRD RS0nandd on & Jart,

COMEOEAY 08 CATEND Oed Ardausu (a0t O 8 eoasin Oef e5aco o (Al
Zimemerann . Xoge Roo ¢ Fepe Vpuel ente oUrds, Partiopan &n esie e
Joo 3 grupes como Capite leaime de Caeridn ¢ HppoowTgius, mosTeeek
Wy 08 08 ESpACINNCS Qs 52 DOGISN wer dentro e W sepunds e000n O
AArfigua Nas o

Ramadam

El Ramadén, en Mamuetos, se reaiza on las mismas fochas
que &n &l resto del mendo 1s8mico: durante ¢l noveno mes
ol catendanio musulman, que 25 algo mascorna que €1
omploadoan Occidente, poes tuanta of clcko lunar enveoz dal
cclosolar. Portanto, este peciodo tan espepal cascads afio
en una focha destinta, En Turismo Marmuecos te aconzejamos
tener &0 cuents ol Ramadda i vas o viagr 3 Marruecos. En
135 SIgUiantes iNeas to SxphcaImos on Qué consists y algunas
consajos al respecto.

The culture of Brazil

CULTURAS Y
COSTUMBRES
DE BRASIL

COMIDATIPICA

Lo picaha ~ \a carne de emern *

ntermoc

Folklore

g QL ene su
o518 ¢ de 1o Region
roeste de Brayl, concretamente enla
ragion de Pemambuco.
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El puebio gtang & c3 0 (esde antafo por
lenar una serie de rasgos identitirios muy caracteristicos
que han forjado un estilo propic de vida que ha capez
de resishir y mantensrse con e paso de las Pese s su
integracitn en s comursdad, s ace
vdad y 8 la naptura e S gQue acababan par

RO membros han sido capaces de mantener
£33 costumbres y valotes principales gue han
Carecienzado hstonc armente 54 tquen culllr s

Lo mas mpartante es ta famiia ¥ la pureza de la miger

uando <& f2 muesre un familar 0 una persana quesida <l
srentes de ponefte of 1000 que e vestrse enled de tegro
coma sinbok de respety
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Appendix 7
The final task: The Interviews.

The story of Clara and Lucy

The story of Rafael
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The story of Sotaro

The story of Andrea

The story of Yohanna
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