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ABSTRACT 

 

Culture and language are two inseparable and mutually influenced concepts. In schools, 

knowledge of the cultural aspects of the foreign language being studied is often given a 

secondary role. The aim of this Final Degree Project is to show the importance of culture 

in English language learning. 

To accomplish this, an intervention proposal is designed that establishes the work in 

English classes, covering the cultural contents of the countries where this language is 

spoken. This intervention is carried out in the 5th and 6th grades of Primary Education. 

It is a proposal that encourages a communicative approach to teaching and enables the 

development of students' essential skills. 

The proposed work involves a change in the work dynamics established in class and 

demands a great deal of autonomy and responsibility from the students. Students develop 

their critical sense, investigate and are aware of their learning. It is a project that manages 

to awaken students' interest in learning a foreign language and motivates them to work 

with more involvement and dedication. 

 

KEY WORDS 

Culture, skills, communication, foreign language, Primary Education, motivation, 

independent learner. 

 

RESUMEN 

La cultura y la lengua son dos conceptos inseparables e influenciados mutuamente. En 

los colegios, se suele adjudicar un papel secundario al conocimiento de los aspectos 

culturales del idioma extranjero que se estudia. En este Trabajo Fin de Grado se pretende 

exponer la importancia de la cultura para el aprendizaje de la lengua inglesa. 

Para ello, se diseña una propuesta de intervención que establece el trabajo en las clases 

de Inglés, abarcando los contenidos culturales de los países que hablan esta lengua. Esta 

intervención se lleva a cabo en 5º y 6º cursos de Educación Primaria. Se trata de una 
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propuesta que fomenta el enfoque comunicativo de la enseñanza y permite el desarrollo 

de las habilidades esenciales de los estudiantes. 

El trabajo propuesto supone un cambio en la dinámica de trabajo establecida en clase y 

exige a los estudiantes mucha autonomía y responsabilidad. Los alumnos desarrollan su 

sentido crítico, investigan y son conscientes de sus aprendizajes. Es una propuesta que 

consigue despertar el interés de los estudiantes por aprender una lengua extranjera y los 

motiva a trabajar con más implicación y dedicación. 

 

PALABRAS CLAVE 

Cultura, destrezas, comunicación, lengua extranjera, Educación Primaria, motivación, 

alumno autónomo. 
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1. INTRODUCTION 

 

This Final Degree Project is designed to carry out a practical proposal for 

intervention in the Foreign Language: English classroom. The main aspect of this project 

is the culture of the countries where English is the official language. In this case, an 

intercultural environment is established in the classroom that allows the development of 

interaction, cooperation, attitudes of respect and learning. 

Today, we find ourselves in societies full of different cultures and different 

languages. Each of these languages contains customs, traditions and attitudes 

characteristic of the people who speak it. Language and culture are therefore inseparable. 

If you want to master a language, it is essential to know both the purely linguistic and the 

cultural aspects of the people who speak it. 

I have decided to develop this topic because of my own experience with foreign 

languages. Some years ago, I arrived in Spain without knowing a minimum of the Spanish 

language. I had to interact with the people around me and learn all kinds of everyday 

aspects from the locals. These aspects form the culture of a society. Due to my experience, 

I realised the importance of the environment and its characteristics in influencing a 

person's learning.  

In this project, work is established which requires cooperation, interaction and 

constant communication between the educational agents. I believe that interaction 

between people is the best way to learn a language. But we also work on all the basic 

skills established by the current educational regulations. 

Culture is something global and language is immersed in it. By introducing this 

type of content, the purpose is to encourage students' motivation and interest in learning 

English. Also, the proposed work involves learning related to other educational areas, 

such as Social Sciences, Information Technology, Natural Sciences, etc. The knowledge 

of the cultures of English-speaking countries allows students to fill English classes with 

sense and to understand the need to master and know English. 
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All the sections related to the proposal are presented below. Initially, there are the 

theoretical aspects related to the project. At the end, a practical proposal is presented, 

carried out in the classrooms of the school. 

 

2. OBJECTIVES 

 

This work, which is developed around the introduction of the culture of English-

speaking countries in the classroom, has objectives related to the general competences of 

the Degree in Primary Education and the Teaching Guide of the Final Degree Project 

subject. The established objectives are set out below: 

 To understand and plan under the principle of interdisciplinarity involving work 

in the different curricular areas of Primary Education. This work proposes 

activities that bring together the contents of different areas and subjects of Primary 

Education. 

 To plan and design the teaching-learning process for its subsequent 

implementation and evaluation. This proposal will be applied in a real Primary 

Education classroom. 

 To encourage interest in learning a foreign language by introducing pupils to the 

cultural context of English-speaking countries. 

 To ensure the appropriate development of the competences and skills established 

for the Primary Education stage and the Foreign Language area in particular. 

 To create an environment of equality, equal opportunities and respect within the 

classroom.  

 To attend to the principle of interculturality by developing activities that favour 

equal acceptance of different cultures. 

 To establish work under the premise of cooperative learning and the active 

participation of students. This work provides didactic tools that allow cooperative 

work while respecting the established rules given the health situation regarding 

COVID-19. 

 To appreciate and understand the importance of the study of foreign societies for 

the formation of free and critical citizens. 



 
6 

 To select appropriate methodologies and reflect on the specific needs of students 

in order to provide a response that encourages the development of the skills and 

competences in which students have most difficulty. 

 To assess classroom practices in order to innovate and improve teaching work and 

increase students' motivation to learn a foreign language. 

 To apply Information and Communication Technologies in an appropriate way, 

so that they are a positive resource for the acquisition of learning and skills by 

students. 

 

3. JUSTIFICATION AND CONNECTION 

WITH THE COMPETENCES OF THE 

DEGREE 

 

The following section sets out the justification for the topic chosen for this Final 

Degree Project and its importance in the field of Education. It also reflects the relationship 

between this topic and the development of the competences of the Bachelor's Degree in 

Primary Education. 

 

3.1 JUSTIFICATION OF THE TOPIC 

Culture and social aspects are basic to providing a complete teaching-learning 

process. The teaching of a foreign language includes the learning and acquisition of 

certain cultural codes that are implicit in the language. It facilitates the understanding of 

the contents of the area by the pupils thanks to the construction of a socio-cultural base. 

Boletín Oficial de Castilla y León, de 25 de julio de 2016, states the importance of 

introducing the cultural aspect into classroom work at the Primary Education stage. It 

states that: 

The learning of a language is always linked to the acquisition of cultural content, 

therefore, sociocultural and sociolinguistic aspects must go hand in hand and their use 
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will be encouraged so that they become part of life and language in the classroom. (p. 

34466) 

In today's society there is a great cultural diversity which must be taken into 

account in the classroom as an enriching tool. As far as English language teaching is 

concerned, it is often observed that at the Primary Education stage students work in a very 

theoretical way and use memorisation for the acquisition of vocabulary and basic skills. 

The work is not dynamic and students tend to lose interest in the foreign language because 

the material and the methodologies applied do not allow students to be the real actors in 

the teaching-learning process. 

The socio-cultural dimension is often ignored in primary classrooms. Pupils feel 

out of place because they do not understand the need to learn a new language. In many 

cases, work is done in English with contents that are characteristic of the country in which 

the pupils have lived since birth. For this reason, there is a lack of contextualisation of the 

English language at primary school level. 

In order to solve this problem of lack of interest, cultural work is introduced in the 

classroom. This concept allows us to develop dynamic and attractive teaching materials 

and methods for students. According to Sagredo (2005): "The aim is to increase students' 

desire to learn, shifting the focus from the study of language in itself to focus on socio-

cultural aspects which are closely linked to it...”. Pupils are discouraged by the need to 

memorise theoretical content and traditional methodologies implemented prove to be 

unattractive to them. Working with the socio-cultural aspect allows us to immerse the 

student in a new and unfamiliar environment. As a result, students show more interest in 

investigating the contents and a teaching-learning process is built up, in which the student 

develops basic skills and learns grammatical principles in a dynamic and often 

unconscious way. 

Working on socio-cultural aspects makes it possible to establish a substantial link 

between the language learnt and the people who use it on a daily basis. Often students do 

not understand some expressions and do not understand the attitudes or customs they 

know about English-speaking countries. By introducing cultural content, students' 

curiosity is stimulated and they can be motivated to learn the language through research 

into the traditions, customs, food, etc. of the countries in focus. 
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The practical application of this work aims to develop the four basic language 

skills: speaking, listening, reading and writing. In this way, a proposal based on 

interaction and a communicative approach is provided. The students become the main 

protagonists of the teaching-learning process because, guided by the teacher, they 

immerse themselves in the research about the culture of the English-speaking countries 

and create the intercultural environment in the classroom. 

It is obvious that there are significant differences between Spanish and English 

society and culture. It is beneficial for students to detect these differences and understand 

the roots of attitudes, behaviours, traditions, etc. in order to use their ability to 

communicate in English in a more well-rounded and informed way. But, as well as 

differences, there are certain similarities that allow us to make links between countries 

and cultures. Therefore, each learner has to construct his or her own image of the foreign 

culture and the perception should not be influenced by teachers. Kramsch (1993) points 

out that: 

Learners' interaction with native speakers or text will require them to construct 

their own meanings rather than having educators simply transfer information about 

people and their culture, and therefore non-native speakers should have opportunities to 

make their own meanings and to reflect on both the target culture and their own. 

By establishing their own ideas and significance about an unfamiliar culture, 

meaningful learning is achieved. 

In the case of this didactic proposal, students will have great freedom to build their 

perception of the culture of English-speaking countries. The methodology used is Project 

Based Learning, which allows each student to fully develop their skills and build their 

learning without being submitted to strict rules and guidelines. 

Cooperation is one of the pillars of this work. Students must interact with each 

other and with the teachers to build a dynamic and real learning process. All theoretical 

contents seen in class need to be used in practice. Otherwise, their validity is lost. The 

current health situation does not allow for full cooperative work and limits students in 

terms of mobility. Therefore, this proposal finds a solution through the use of ICT. By 

using digital didactic resources, a constant communication between students is 

established without the need for real physical contact. 
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In conclusion, and based on my personal experience, I think that the socio-cultural 

aspect is something fundamental and necessary for the proper learning of a foreign 

language. Theoretical and grammatical content that is decontextualised does not allow 

students to fully develop their skills. Work on the culture of English-speaking countries 

arouses curiosity, interest and motivation in learners. Therefore, it has a positive influence 

on the teaching-learning process. 

 

3.2 CONNECTION WITH THE COMPETENCES OF THE DEGREE 

 

“Foreign language teachers should be foreign culture teachers, having the ability 

to experience and analyze both the home and target cultures” (Byram & Morgan, 1994). 

The introduction of culture into the teaching of a foreign language is a way of working 

interdisciplinarily with the specific contents of the area of English as a foreign language. 

It promotes the student's understanding of the theoretical and grammatical contents. It 

awakens interest in learning a foreign language. The socio-cultural aspect gives meaning 

to the activities carried out in the classroom and allows us to achieve meaningful learning. 

As a future teacher, I think it is important to teach what children need. But I also believe 

that it is essential to find ways to make the teaching-learning process complete and full 

of meaning and value. Culture is the basis of any society and develops along with 

language. It makes it possible to connect the learning of grammatical rules and the use of 

vocabulary with a real context where they can be used. Therefore, I consider it a very 

beneficial aspect of developing competent learners who are open to the world that awaits 

them. 

ORDEN ECI/3857/2007, de 27 de diciembre, por la que se establecen los 

requisitos para la verificación de los títulos universitarios oficiales que habiliten para el 

ejercicio de la profesión de Maestro en Educación Primaria, sets out the competences 

that must be developed by those who are professionally involved in teaching. The 

Bachelor's Degree in Primary Education establishes general and specific competences 

that must be achieved by students. The specific competences related to the specialisation 

of Specialist Teacher in Foreign Language: English are also included. The competences 
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that have been achieved in this Final Degree Project are presented below. The general and 

specific competences of the Degree: 

 Know the curriculum of the Primary Education stage and its components. 

 Be able to use effective information search procedures, both in primary and 

secondary information sources, including the use of computer resources for online 

searches. 

 Plan and develop teaching and learning processes for basic competences. 

 Knowledge of intercultural reality and the development of attitudes of respect, 

tolerance and solidarity towards different social and cultural groups. 

 Being able to recognise, plan, carry out and assess good teaching-learning 

practices. 

 Design, plan and evaluate teaching activity and learning in the classroom. 

 Acquire habits and skills for autonomous and cooperative learning and promote it 

in students. 

 Know the psychological, social and linguistic foundations of student diversity. 

 Use active methodologies in the classroom, which are inclusive and innovative. 

 Be able to regulate interaction and communication processes in groups of students 

aged 6-12. 

 

The competences established for the specialisation in Foreign Language: English. 

The following are highlighted: 

 Know the Primary Education curriculum and the curricular development of the 

area of foreign languages. 

 Design and put into practice work on the culture of English-speaking countries, 

ensuring the development of the four basic skills and the acquisition of the 

necessary competences. 

 Plan the teaching-learning process of a foreign language, developing teaching 

strategies, types of activities and appropriate materials. 

 Develop communicative competence through the integrated practice of the four 

skills in the foreign language classroom. 

 Encourage interest and motivation for learning the foreign language English. 
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4. THEORETICAL BASIS 

 

4.1 CULTURE AND ITS ROLE IN HUMANITY 

The concept of culture is something that seems to be understood by everyone. But 

given its pervasiveness and intrinsic nature, it is difficult to define this concept in a way 

that encompasses all essential meanings. For anthropologists Foley and Mirazon (2003): 

"It is both what is universally shared by all humans and the word used to demarcate 

differences between societies and human groups (...). It is a trait as well as a process". We 

can affirm that culture is an indispensable part of human beings and their evolution in 

society. 

According to Boas (quoted in Kahn, 1975) culture: 

It includes all manifestations of social habits in a community, the reactions of the 

individual in as much as they are affected by the customs of the group in which he/she 

lives, and the products of human activities in as much as they are determined by those 

customs. 

Like society and people, culture is constantly changing and evolving. Thanks to 

culture, people have developed the necessary capacities to transmit knowledge and basic 

skills for survival. These aspects have made possible an acceleration of the evolutionary 

process through the emergence and production of ever more complete machines. 

Culture is a social phenomenon that is produced by the way human beings group 

together. It is transmitted socially between individuals. Therefore, we must bear in mind 

that people are grouped together and the cultural aspect is established through the 

interaction of the components of a society. 

Throughout history, people have adapted to their environment through culture. 

Our ancestors changed their way of acting and living when they encountered sudden 

changes in living conditions. The willingness to change and adapt determined the path of 

humankind's development. 

But over the course of time, humans have been able not only to adapt to the 

environment, but also to transform the environment based on their needs. Thanks to 
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cultural evolution, the human species has been able to develop advanced technology that 

makes it possible to change the environment according to the needs of the human race. 

The cultural aspect of our species is the main driver of the evolution of society. 

All societies share a tendency to be conservative and to introduce as little change 

as possible to their cultural model. But in each of them there are always groups of 

individuals who present a variation of the established cultural principles. It is through the 

interaction between the members of these societies that unstoppable changes take place. 

This fact connects with the work proposal presented in this Final Degree Project. 

Education is also immersed in a constant evolution and the cultural aspect is one of the 

main contributors to this change. 

Robert B. Eckhardt (1979) points out that: 

Humans can only develop within a culture; they cannot survive without the system 

of beliefs and inventions that can only be learned from other humans. The dependence of 

all humans on an elaborate culture is a distinctive feature of our species and is the unifying 

concept of the anthropological perspective. 

Therefore, it is important to develop cultural aspects in education in general and 

in foreign language learning in particular. 

 

4.2 CULTURE AND EDUCATION 

 

The relationship between education and culture "is characterised by the constant 

modification that culture demands of education, as the speed of change in the society in 

which we live forces us to redefine how we should educate the new generation" (Bruner, 

2000, p. 136). 

Education and culture have had a close and constant relationship throughout the 

course of human history. From the time of stone carving, humans learned by the example 

of the more skilled. The more skilled individuals taught the younger or less skilled how 

to perform actions necessary for survival. The transmission of this knowledge can be 

called cultural transmission. But as in today's education, there were cases where learners 

varied the techniques of making materials and tools, producing something different, 
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creative and original. It could be by mistake, but this slight variation in behaviour often 

turned out to be better than the previous version. In this way, there was a cultural 

evolution that included clear educational principles that helped the development of the 

human species. 

The transmission of culture has enabled the evolution of human beings throughout 

history and continues to be a driving force for change in modern societies. We cannot 

deny the importance of cultural teaching for the acquisition of knowledge in any area of 

the educational system. Since this Final Degree Project deals with the teaching of a 

foreign language, the role of culture is even more essential. 

Both schools and families should be responsible for the introduction of pupils into 

society through the mastery and acquisition of their culture. Education is inseparable from 

culture; they are two mutually enriching concepts. We cannot do without either of them. 

Education is the basis of the problems of society. Therefore, education cannot be limited 

to the generation and transmission of knowledge. In order for this knowledge to acquire 

value and practical meaning, it is necessary for the school to build the personalities of 

critical and free individuals who will be able to question the established cultural order 

within a society. 

It is just as important to educate pupils within the cultural context of their 

environment as it is to know how to appreciate and enrich society with the culture of other 

groups of people. In this sense, there is a need to build an intercultural environment in 

primary school classrooms. DINEBI, in the National Programme of Languages and 

Cultures of the Peruvian Ministry of Education (2002) states that the importance of 

interculturality in the classroom: 

It provides a critical approach to the diversity of cultural processes and the 

modality of their exchanges, adopting the paradigm of the inter-subjective relationship, 

i.e. dialogue; and as a practice, it constitutes a still incipient experience in which 

relationships, communication and learning between individuals and between groups, with 

diverse knowledge, values and traditions are oriented towards generating attitudes of 

reciprocal respect and mutually enriching interactions. 
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In the context of this work, the aim is to immerse students in the culture of English-

speaking countries in order to enrich their understanding of the contents of the Foreign 

Language: English area. 

 

4.3 CULTURE AND EDUCATIONAL LAWS 

 

The importance of culture and its manifestations is evident and the learning of 

foreign languages is inconceivable without knowledge of the cultural and social aspects 

of the language in consideration. Several documents reflect the importance of introducing 

culture into the Foreign Language: English classroom. One of them is the Boletín Oficial 

de Castilla y León de 25 de julio de 2016, which states the following: 

The learning of a language is always linked to the acquisition of cultural content, 

therefore, sociocultural and sociolinguistic aspects must go hand in hand and their use 

will be encouraged in pupils so that they form part of life and language in the classroom. 

This will allow the development of a series of implicit attitudes in foreign language 

teaching which the teacher will also observe and value in classroom work, such as 

showing curiosity, interest and respect for other realities and cultures, identifying habits, 

stories, rhymes, traditional songs, games, customs and celebrations from other countries, 

showing curiosity in communicating with children from other countries. The foreign 

language class is the best place for communication in that language to take place and, 

therefore, it’s learning. (p. 34466) 

Another document that reflects the importance of culture is Real Decreto 

126/2014, de 28 de febrero, por el que se establece el currículo básico de la Educación 

Primaria. This document states that: 

It is clear that from the earliest ages, one of the main objectives of education must 

be to provide citizens with useful tools to develop competences that will enable them to 

adapt adequately to a new, increasingly interdependent and global society. The learning 

of foreign languages takes on special relevance in this context, since the ability to 

communicate is the first requirement that the individual must fulfil in order to function in 

an increasingly pluricultural and plurilingual context. (p. 39) 
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The Common European Framework of Reference for Languages (2001) must be 

also mentioned, as it talks about attention to interculturality and stereotypes in the 

classroom and points out the following: 

It is, of course, important to note that intercultural awareness includes an 

awareness of regional and social diversity in both worlds. It is also enriched by awareness 

of a wider range of cultures than those carried by the learner’s L1 and L2. This wider 

awareness helps to place both in context. In addition to objective knowledge, intercultural 

awareness covers an awareness of how each community appears from the perspective of 

the other, often in the form of national stereotypes. (p. 103) 

 

4.4 CULTURE AND EDUCATIONAL THEORIES 

 

This section presents the educational theories that have an important value in the 

development of this work. These theoretical bases serve to understand the principles of 

development of the didactic proposal presented in this Final Degree Project. The 

understanding and development of the practical proposal based on educational theories 

condition the selection of activities and methodologies being implemented in this work. 

This section presents the main ideas related to authors such as Vygotsky, Bruner, 

Ausubel, Piaget and Bandura. They are a set of theories that allow us to support the 

didactic proposal on a basis that allows the development of meaningful and autonomous 

learning by the students. 

The project carried out by the students during the application of the didactic 

proposal is based on the constructivist approach to learning. The students become the 

main agents of their learning. The teacher is limited to guiding and supporting the students 

by proposing activities and projects to be developed by the students in an autonomous 

and experiential way. In this way, interaction between students is encouraged and 

cooperation plays an important role in the activities carried out. In the context of this 

work, the constructivist approach allows us to immerse students in a different cultural and 

social environment and to provide practical and enriching experiences that favour 

meaningful learning. 
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Apart from the construction of new meanings and the understanding of the 

contents presented in the didactic proposal, it is necessary for students to be aware of their 

achievements and the learning they acquire. Therefore, the teacher explores the 

understanding of the concepts developed by the students and motivates them to reflect on 

the answers they obtain. 

 

4.4.1 Vygotsky. The Sociocultural Theory of Development and Learning 

 

Lev Vygotsky maintained that learners develop their learning through social 

interaction. Education and socialisation are understood as two inseparable concepts. 

Vygotsky maintains that context has a greater influence on learning than beliefs and 

certain attitudes. Context determines the way individuals think. Learners' cognitive 

processes are transformed and shaped by context and cultural and social aspects such as 

traditions, language and history. Vygotsky understands that changes in society and culture 

lead learners to develop new learning by adapting to new experiences. Experiences and 

learning from experience is fundamental according to the Sociocultural Theory of 

Development and Learning. 

Culture changes the environment in which we find ourselves using the tools it 

provides. The cultural aspect becomes the main motivator of change and therefore the 

creator of the new experiences that students acquire for the development of their learning. 

According to Vygotsky, interaction between people is the basis of all learning. Interaction 

with the context and the members of a society makes it possible to transform and complete 

the capacities that children already possess. These capacities or elementary functions are: 

attention, perception, sensation and memory. According to Vygotsky (1979): 

In the child's cultural development, every function appears twice: first in the social 

domain and later in the individual domain, first between people (interpsychological) and 

then within the child (intrapsychological). This applies equally to voluntary attention, 

logical memory and concept formation. All higher functions originate as relationships 

between human beings. (p. 94) 

In the case of this Final Degree Project and the intervention proposal presented, it 

is worth highlighting the importance of the role of the teacher. The teacher must be the 
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guide and the one who transmits the language so that the pupil can come into contact with 

the culture it involves. Vygotsky points out the importance of interaction in order to 

favour learning. In this case, students will have a constant interaction among themselves 

and with the teacher. In this way, we provide a learning environment based on the socio-

cultural principles of the theory. Students have the opportunity to develop attitudes and 

cognitive strategies necessary for the construction of knowledge in an autonomous and 

meaningful way. 

In the project, the introduction of a new culture within the classroom is proposed. 

According to Vygotsky's theories, mastery and adaptation to changes in the social and 

cultural environment provide real learning for students. In this way, students find 

themselves in the Zone of Proximal Development, since, on their previous knowledge, 

they construct acquired learning from the introduction of new concepts and meanings. 

 

4.4.2. Bruner. Discovery Learning Theory 

 

This theory seeks to stimulate learners to acquire new knowledge from the 

knowledge they already possess. So learners need to construct their own meanings 

through investigation and the introduction of a new and unfamiliar context. For Bruner 

(1973): "discovery teaching generally involves not so much the process of leading 

students to discover "what is out there" but to discover what they have in their own heads". 

Jerome Bruner believed that students should learn for themselves. This theory is 

based on the constructivist approach since students become the main protagonists of the 

educational process. The content to be acquired is not presented in its final form, but 

rather, it is the students who must use problem-solving techniques and research to 

complete the work. This is a principle that has a place in the intervention proposal 

presented in this paper. It involves students researching cultural aspects of English-

speaking countries and coming up with their own meanings and projects. 

Bruner's theory holds that learning is an active process. Pupils possess prior 

concepts and skills, on which the learning of new content and the acquisition of the 

cultural traits presented by the environment are built. According to Bruner (1997): 
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The purpose of education is to help us find our way through our culture, to 

understand it in its complexities and contradictions. Man does not live for bread only; nor 

does he live by mathematics, science and new information technologies alone. The central 

task is to create a world that gives meaning to our lives, to our actions, to our relationships. 

(p. 10) 

This theory is very important in foreign language learning. In the case of this work, 

it allows us to create a link between culture and language which learners acquire 

implicitly by investigating and understanding socio-cultural features and the specific 

language used to describe them. 

 

4.4.3. Piaget. The Theory of Learning 

 

Jean Piaget is the main developer of the constructivist approach. He held that 

children learn through cognitive development which is brought about by interaction with 

and adaptation to the environment around them. In this way, pupils construct their own 

meanings through understanding the reality in which they find themselves. 

According to Piaget (1936): "when you teach a child something, you take away 

forever his opportunity to discover it for himself". Thanks to their innocence, their 

plasticity and desire to discover the world around them, we have learned that their 

development is an incredible world, where the smallest detail will make sense. In the case 

of this Final Degree Project, the intervention proposal allows students to investigate 

autonomously and develop their own meanings based on contact with an unknown 

culture. 

Piaget maintains that learning makes sense and takes place when changes happen. 

It is a form of adaptation and assimilation with the environment in which we live. 

Therefore, learning consists of knowing how to adapt to the changes that arise. Piaget 

points out the importance of constant interaction with the environment in order to 

construct learning. The experiences that the individual has, determined by society or the 

environment, have repercussions on his or her individual formation and behaviour in the 

environment. The importance of the individual's activity for a more complete and real 

learning is exposed. 
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Given the nature of this work, Piaget's theory becomes important because the 

students are going to experience and investigate the culture of English-speaking countries. 

It is a different and unfamiliar culture and society for the students. Therefore, there must 

be an adaptation of the main meanings and assimilation of the features and concepts it 

presents. Learners are free to create their individual perception of the contents and cultural 

aspect of the countries in consideration. Therefore, following Piaget's (1985) ideas: 

The second aim of education is to form minds that can be critical, that can verify 

and not accept everything that is offered to them. The great danger today is slogans, 

collective opinions, ready-made trends of thought. We have to be able to oppose 

individually, to criticise, and to distinguish between what is right and what is wrong. 

In this way we ensure that what is going to be studied by the students in this 

didactic proposal will be properly and correctly understood. 

 

4.4.4. Bandura. The Social Learning Theory 

 

Albert Bandura is a psychologist who introduced a new theory of learning that 

takes into account the importance of interaction between students and the result that this 

can have for the acquisition of new knowledge. Bandura defends that people, and 

especially children, can develop learning without having a previous direct experience 

related to the subject they want to study. 

Regarding culture and its importance for learning within the classroom, Bandura 

(1999), points out the following: "learning is bidirectional, we learn from the 

environment, and the environment learns and is modified by our actions" (p. 154). He 

claims that observation can be an important learning resource in education. All learners 

acquire knowledge by observing or receiving information in the form of instructions. 

Individuals understand the knowledge or adopt the necessary strategies through 

interaction with other individuals or the environment in which they find themselves. This 

aspect is important in the context of this work. The didactic proposal provides activities 

that require understanding and research on cultural features, attitudes, behaviours, etc. 

Through observation, students have the opportunity to acquire knowledge about the 

cultures of other countries and to adopt their traditions, customs, etc. A similar thing 
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happens when carrying out a part of the project which consists of the presentation of what 

the students are investigating. Their classmates can interact with them and come into 

contact with the culture by observing what the students present. Observation also provides 

a fundamental element in establishing the teaching process, namely motivation. In the 

case of this proposal, students are confronted with new contents that arouse their curiosity. 

Therefore, and given the characteristics of the activities proposed in the intervention, 

students will be interested and motivated to observe their classmates. 

Thanks to the motivation provided by the cultural contents worked on in the 

project, a fundamental concept in education, self-confidence, is reinforced. The students 

feel attracted to the activity and the interaction with the environment allows this. 

According to Bandura (1988): "People's beliefs about their abilities have a great effect on 

those abilities. If you believe you are good at something, you will keep trying to improve 

and, in time, you are likely to be a real expert". 

 

4.4.5. Ausubel. The Meaningful Learning Theory 

 

For this American psychologist and teacher, learning is built on the knowledge 

that the learner already possesses. The theory developed by Ausubel serves as a basis for 

understanding the constructivist approach to the teaching-learning process. He claimed 

that learning is a process based on the construction of meaning and the attribution of 

meaning to the knowledge acquired. This process is different and individual for each 

person because people have different prior knowledge and the motivation to learn varies 

in each individual. Emphasising the importance of learners' prior knowledge, Ausubel 

(1989) states: "If I had to reduce the whole of educational psychology to a single principle, 

I would state this: the most important factor influencing learning is what the learner 

already knows. Find this out, and teach accordingly" (p. 1). 

Ausubel sets out the importance of connecting new learning with what we already 

have in order to modify it and create new and more complete meanings. Assimilation 

happens differently in all individuals and prior knowledge is affected to a lesser or greater 

extent in each learner. 
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With regard to this Final Degree Project, Ausubel's Meaningful Learning Theory 

makes sense as it is a practical intervention proposal, in which students are facing new 

contents that must be connected with previous knowledge and moulded according to each 

student's understanding. As it is a work on the new culture, it introduces contents that can 

find support within the senses related to the students' own culture. Therefore, learning 

takes place in a way that is not detached from the reality of the students' lives, but 

introduces previously unknown concepts. The understanding and assimilation of new 

cultural features enables learners to develop a fuller understanding of their own culture 

and forms a knowledge base to expand on the content of a less familiar culture. By 

connecting and implementing these actions, the establishment of an intercultural 

classroom environment is achieved. 

The mastery of a foreign language and the theory of meaningful learning have a 

close relationship that should be exploited for the better formation of learners who are 

open to interculturality. According to Espinoza (2019): 

It goes beyond the learning of a language other than the mother tongue. It has to 

be seen in a positive light with regard to ethnic, cultural and linguistic diversity in the 

education system, as a meaningful learning mode or tool related to interculturality. 

 

4.5 COMMUNICATIVE AND INTERCULTURAL COMPETENCES 

 

Communicative competence is a very broad concept which covers everything 

related to a person's communication within a given group. It is the ability to use the 

knowledge and skills a learner possesses to communicate with others. One definition of 

this concept is as follows: "Communicative competence comprises the skills and 

knowledge that an individual must have in order to be able to use the linguistic and cross-

linguistic systems available to him/her to communicate as a member of a given socio-

cultural community". (Giron & Vallejo, 1992, p. 14). 
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Several sub-competences are distinguished which compose the concept of 

communicative competence. They are as follows: 

 Grammatical competence. This refers to the mastery of the code of a language for 

the elaboration of correct messages. 

 Sociolinguistic competence. This refers to the adaptation that a learner must have 

when communicating with others in a given context. It covers the socio-cultural 

rules of a language. 

 Pragmatic competence. This refers to the use of language in a coherent way which 

is adapted to different communicative situations and interlocutors. 

 

For the proper development of communicative competence it is not enough to 

know and work on communication skills. Grammatical rules, syntactic structures, 

semantics, semiotics and phonetics are a fundamental basis for the elaboration of correct 

messages. But there are other equally important aspects such as the ability to adapt the 

message to the environment in which the learner finds him/herself. It is necessary to know 

the cultural aspects of the language in order to be able to solve problems of meaning when 

communicating with a person who has another language as his or her own. This idea gives 

rise to a new sub-competence which may be relevant when developing foreign language 

teaching. This is intercultural competence. According to Byram (1989):  

The assumption that culture studies will be an aid to efficient communication and 

cooperation is further reinforced by recent emphasis on "communicative competence" as 

a broader concept than "grammatical competence". For "communicative competence" 

involved an appropriate language usage which, in part at least, is culture specific. (p. 61) 

Given the importance of cultural and social aspects for the development of 

communication skills, this notion of communicative competence is proposed: 

The notion of Communicative Competence transcends its meaning of knowledge 

of linguistic code to be understood as the ability to know what to say to whom, when and 

how to say it, and when to be silent. The aim of communication ethnography is to discover 

and describe the different communication situations of the group being studied and the 

different types of communicative acts through which the components of the group in 
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consideration organise their daily activities. It is, in summary, knowledge of the 

psychological, cultural and social rules presupposed by communication. (Oliveras, 2000) 

In accordance with the above, the importance of intercultural competence in the 

development of work on communication skills and abilities is established. According to 

Byram (1997): 

Intercultural communicative competence, as applied in foreign language teaching, 

is the ability to interact with people from other places and other cultures in the language 

being learnt. Therefore, intercultural communicative competence is a person's ability to 

engage in productive activities, intercultural dialogues of meanings and relationships with 

people from different cultural backgrounds. 

As for this Final Degree Project, one of the main objectives of this proposal is the 

development of communicative competence. As mentioned above, the development of 

basic skills and the acquisition of grammatical, phonetic, semantic and syntactic 

structures are fundamental for the mastery of communicative skills. But at the same time, 

and given the nature of this work, special emphasis is placed on the development of 

intercultural sub-competence in the classroom. The aim is to learn the foreign language 

and the introduction of cultural and social meanings allows the activities designed to 

develop the skills to be filled with significance. By means of cultural development, the 

didactic proposal becomes dynamic and allows to work on all the necessary aspects for 

the development of communicative competence in the pupils. 

 

4.6 CULTURE IN ENGLISH LANGUAGE TEACHING 

 

The learning of a foreign language requires the mastery of several different 

concepts. The acquisition of basic skills such as speaking, reading, writing and listening 

is obviously important. These are skills that enable the learning of the vocabulary of an 

unknown language and provide the structures and rules for its use. But we cannot forget 

that language is a social construct which is strongly influenced by the context and cultural 

features of the individuals who make up a group. As Brown (1994) points out: "A 

language is a part of a culture and a culture is a part of a language; the two are intricately 
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interwoven so that one cannot separate the two without losing the significance of either 

language or culture" (p. 165). 

Knowledge of the social and cultural context of a language is therefore 

fundamental to knowledge of language formation. It enables us to give meaning to 

knowledge and skills that are acquired independently. The cultural aspect complements 

the mastery of a language because it allows us to develop the ability to adapt to the 

communicative situations that arise when interacting with a foreign person. 

This being said, and taking as a reference the words of Wang (2008): "foreign 

language teaching is foreign culture teaching, and foreign language teachers are foreign 

culture teachers" (p. 4), the importance of a dynamic teaching-learning process, oriented 

to interculturality and the needs of students in a modern and globalised world, is evident. 

The knowledge of the code of a language is not enough for the correct use of it, 

and the acquisition of the essential meanings of society are necessary for the 

establishment of an adequate and coherent communication. Customs; gestures; the way 

of acting, are some of the aspects that must be acquired by learners in order to understand 

the context and build an appropriate interaction with society. According to Gimeno 

(1993): "mastery of a language implies not only knowledge of the formal properties of 

the language as a system, but also knowledge of the social use of the language and how 

it functions" (p. 297). 

In consideration of the previous, culture is conceived as a fifth skill when teaching 

English as a foreign language. According to Tomalin (2008): 

What the fifth language skill teaches you is the mindset and technique to adapt 

your use of English to learn about, understand and appreciate the values, ways of doing 

things and unique qualities of other cultures. It involves understanding how to use 

language to accept differences, to be flexible and tolerant of ways of doing things which 

might be different to yours. It is an attitudinal change that is expressed through the use of 

language. 

Therefore, the teaching of a foreign language, in this case - English, becomes a 

task that must encompass work on the skills and abilities of learners within a cultural 

context characteristic of the societies and countries that speak the English language. 

Culture must be a vehicle for providing meaning to everyday tasks, designed to develop 
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basic skills. It is crucial that we are aware of the role of culture in the teaching of English 

and make the most of its characteristics to help shape our students. 

 

4.7 CULTURE AS A MOTIVATIONAL TOOL FOR LEARNING 

 

It is very common to see that students are not very interested in learning a new 

language. It is a situation that can slow down the development of students and their 

abilities in certain areas. In the example of the foreign language - English, students often 

have difficulties in learning because they do not find the sense of the tasks that are 

required by the teachers. In most cases, the whole teaching-learning process is aimed at 

the development of the four basic skills. They are worked on in isolation and in a purely 

theoretical way. Students are challenged with complex content which has to be acquired 

through memorisation and repetitive and boring activities. Other aspects, such as culture 

or the study of the social features of a community, have no place in most classrooms. 

One improvement in the learning of English has been bilingual education. New 

education laws allow pupils to cover the contents of different educational areas in the 

foreign language. This change is a step towards attaching the senses to the teaching of 

English. But it is not enough to arouse students' interest and motivate them to study the 

foreign language. 

Culture and interaction with a new and unfamiliar environment can be a solution 

to motivate learners. Everything that is new and unknown makes us curious and eager to 

explore it. But the work with these aspects must be planned and elaborated in such a way 

that students are involved in practical and real activities. It is not about presenting culture 

in a theoretical way, as is the case with grammar work. The work on culture should be a 

driving force to generate attractive activities that involve the students and allow them to 

be the protagonists of the teaching-learning process. 

According to Diaz (1998): "Motivation is usually defined as something that 

energises and guides behaviour". Therefore, we should try to elaborate a didactic proposal 

that encompasses work with theoretical contents and skills with cultural knowledge. In 
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this way, learners will be able to develop their linguistic and communicative skills and 

fill them with sense for later use. 

A change of methodology is necessary to make students more motivated. 

Traditional methodologies, based on memorisation and the acquisition of theoretical 

content, must be replaced by more dynamic methodologies that make pupils active 

participants in the classes. Also, in order to develop the work on culture, certain attractive 

topics should be selected for the students. Some examples of the contents to be dealt with 

are: 

 Traditional celebrations 

 Famous personalities 

 Clothing 

 Food and drink 

 Literature 

 Geography and climate 

 Customs and traditions 

 Etc. 

 

In the case of this Final Degree Project, a proposal has been developed that allows 

students to develop content related to the culture of English-speaking countries and to 

have practical and real experiences interacting with it. The aim of this proposal is to 

introduce dynamic and innovative activities that require students to research and learn 

independently. They are entertaining activities and proposals that develop students' basic 

skills and abilities in an intrinsic way. 

 

4.8 COOPERATIVE LEARNING 

 

The work in this didactic proposal is carried out under the cooperative principle. 

It is one of the methodologies applied in this project and aims to create achievable goals 

for each student involved. Given that the students will be living in society and will have 

constant interaction with other individuals, this methodology is even more important in 
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order to encourage teamwork habits while respecting the responsibilities of each member. 

It is about students taking a leading role in their own learning and having an active 

influence on their development. 

According to Kagan (1994):  

Simply designating tasks with no structure and no roles to play is group work, 

which is not the same as cooperative learning. Group work as such did not take into 

account the individual responsibility involved in the child's contribution, and with it 

comes inequality in the work invested, i.e. there will always be students who will do all 

or most of the work while others contribute little or none. 

Therefore, it is about creating activities that involve students equally and establish 

the responsibilities of each one of them. So, one learner cannot achieve his or her goals if 

the others do not. 

The students will have instructions and the teacher will play a guiding role in 

providing directions to the students. Also, the teacher will supervise the students' work, 

taking a secondary role and letting the students be the main protagonists of the project. 

"Cooperative learning is the instructional use of small groups for students to work 

together and make the most of each other's learning" (Johnson & Johnson, 1991, p. 3). 

Following these authors, we can establish clear connections between cooperative 

learning and culture. Both share the learning acquired through the personal development 

of the learner. The cultural aspect is transmitted through the interaction of individuals 

from different groups. Therefore, cooperative methodologies are very appropriate for its 

teaching and acquisition. Like cooperative learning, the transmission of cultural meanings 

takes place through the sharing of learning. 

 

4.9 ICT AND ITS ROLE IN LEARNING 

 

This section is intended to develop the importance of Information and 

Communication Technologies for pupils' learning today. With the increasing use of 

electronic devices in our daily lives, the school must make room for ICTs in order to 
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stimulate pupils' development. These technologies make classroom work more dynamic 

and engaging for students. They become a motivation for learning. 

Often we do not give enough importance to digital tools because of fear or lack of 

knowledge of how they work. In this way, we miss the opportunity to provide students 

with updated and practical content. Some authors, such as Gargallo (2003), point out the 

lack of digital resources in the classroom: “Schools always lag behind society and there 

is a clear gap between the use of new technologies at a general level, in the various social 

and economic activities of everyday life, and the use made of them in schools” (p. 20). 

Due to the current health situation, ICTs are an important resource for developing 

cooperative classroom work. They allow for constant interaction between group members 

and the teacher without the need for physical contact and respecting current procedures. 

They also favour students' autonomous work because each student assumes clear 

responsibility and uses personal digital devices to develop research and the creation of 

their own content. 

The use of ICT is beneficial for the learning of a foreign language such as English. 

It is obvious that the material and resources must be selected with much attention and 

care. But once the selection has been made, the use of digital resources brings us closer 

to the contents that cannot be worked on in the traditional way. ICT allows us to interact 

with the cultural and linguistic environment of the language we are trying to learn. It 

provides us with more practical and attractive materials thanks to its audiovisual nature. 

As for the didactic proposal developed below, ICTs are used in most of the 

activities because they allow us to develop a wider and deeper work on English culture 

and language. Also, because they serve as a resource for organising and coordinating 

work in the current situation caused by the pandemic. 

 

5. METHODOLOGY 

 

In this section the different methodologies that have been used to design the 

didactic proposal and elaborate the activities carried out in the classroom will be 

presented. These methodologies emphasise the role of the student and make him/her the 
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main protagonist of the teaching-learning process. The students will have to research on 

certain contents suggested by the teacher and make the corresponding presentations. Also, 

basic skills will be worked on together and contextualised in the culture of English-

speaking countries. 

As a basic principle, interaction between students is established as a cooperative 

learning methodology is applied. The teacher will act as a guide and support but students 

will work in an autonomous way sharing knowledge with their teammates. The material 

developed for the sessions will be provided in digital form to avoid non-compliance of 

the rules and to develop the digital competence of the students. 

The organisation of the students will vary according to the activities to be carried 

out. Some tasks will be carried out in teams, encouraging cooperation. Other tasks will 

be done individually and autonomously to provide the correct acquisition of the contents 

by the students. 

Students are old enough to organise their own work and to supervise the work of 

their peers. Therefore, the general method of working is to encourage autonomy and 

investigation by learners. However, cooperative work establishes individual and group 

responsibilities. Therefore, students will have an important task of organising and 

creating their own contents to be elaborated in an autonomous and cooperative way. 

The methodologies used for the application of the didactic proposal are as follows: 

 

Cooperative learning. 

Cooperation is one of the basis of the didactic proposal of this work. Students will 

have to work as a team and assume individual and common responsibilities to all 

members. It is necessary for each member to achieve their objectives for the favourable 

outcome of the group. The project will be carried out under this cooperative principle. 

 

Flipped Classroom.  

This methodology consists of inverting the roles traditionally established in the 

classroom. The students are the main protagonists of the session because they are 
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responsible for developing the content to be presented and discussed in class. The students 

will make the presentations of the research work carried out cooperatively. This 

methodology is closely related to the possibility of working by projects. 

 

Project-based learning. 

This is a methodology that pretends to work on the necessary contents through the 

carrying out of works or projects. These projects provide the answer to a question, 

problem or issue to be investigated. In this case, students aim to develop the cultural 

aspects of different countries and understand their specific features. The project will have 

a presentation and conclusion through the use of Flipped Classroom which will allow us 

to share the knowledge acquired with the whole class. 

 

Competence Based Learning. 

This methodology is key to be able to evaluate the development of the students. 

The main objective of this project is the acquisition of cultural and linguistic knowledge 

with a production part based on basic skills activities. Through the establishment of 

objectives to be achieved, the competences developed by the students will be evaluated. 

 

6. DIDACTIC PROPOSAL 
 

6.1 INTRODUCTION 

This didactic proposal has as its main theme the introduction of the culture of 

English-speaking countries in the classroom. The aim is to work on basic skills and 

acquire competences through activities contextualised in the cultural aspects of different 

countries. Students will work in groups and individually and will carry out a project 

focused on the knowledge of the culture of foreign countries. Research and investigation 

projects will be carried out on the subject. This theme motivates students to learn the 

foreign language and gives sense to the theoretical and practical contents seen in the 

subject of English. 
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The work designed covers the contents of different educational areas, such as 

Natural Sciences, Social Sciences, and English. The students will work with the contents 

related to these subjects by studying the characteristics of the countries, their geography, 

climate, famous people from science, etc. It is a way of combining the work in different 

subjects and making the proposal have a more crosscurricular and universal sense. 

The project consists of learning about the culture of English-speaking countries. 

In this way, the intention is to create a different cultural environment to the one students 

live in on daily basis. By researching and acquiring knowledge about different cultures, 

students will be able to understand the customs, attitudes, literature, etc., of these 

countries in order to create meanings that will help them in the process of learning a new 

foreign language. In addition, this project aims to encourage students' motivation to learn 

English by immersing them in the cultural context. The aim is to change the routine to 

which the students are accustomed and to propose more practical and dynamic activities 

that allow interaction. 

 

6.2 JUSTIFICATION 

 

This project has culture as the main focus of all activities and work. The cultural 

aspect is fundamental in the learning of a foreign language because it is closely linked to 

the language itself. We cannot separate the linguistic from the cultural or social. Culture 

determines our way of being and behaving. But it also greatly influences our language 

and the way we use it. We live in a globalised world and interaction between individuals 

from different parts of the world is becoming more and more common. Therefore, if we 

understand, appreciate and respect the culture of different countries, we can establish a 

more fluid and healthy contact between people. 

In this case, it is a didactic proposal that focuses on learning English through the 

appropriate use of cultural content. English is the global language and in order to 

understand and use it correctly, we need to know the people who speak it from birth. It is 

also important to be aware that knowing a language is not only limited to the mastery of 

linguistic structures, but also involves mastery and knowledge of the traditions, customs 

and attitudes of the people who speak it. 
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The creation of a different and new environment arouses curiosity in students and 

they are eager to explore it. Introducing culture into the classroom can be a great 

motivation for students, allowing them to explore the subject and acquire basic skills and 

competences, often unconsciously. 

From my experience as a foreigner in Spain, I can affirm that the cultural context 

and environment of a language learner are fundamental to learning. The traditional way 

of learning a language is monotonous and disconnected from reality. As learners, we need 

to immerse ourselves in the context of what we are learning in order to understand the 

functioning and meaning of the language. It is not just about knowing the cultural or social 

side of a language. There is an obvious need to work on skills, vocabulary, grammatical 

or syntactic structures, etc. But the introduction of the cultural aspect makes it possible to 

create a new dimension to the teaching-learning process and to give sense to what we are 

learning. 

 

6.3 CONTEXT 

 

The place of the implementation of the proposal is a school in the outskirts of 

Palencia. In this school, there is no notable presence of ethnic minorities. The socio-

economic level of the pupils is average. Most of the pupils are of local origin. However, 

some students in the school are of gypsy ethnicity or from other countries. 

It is a state-subsidised school. It has Bilingual certification which means it works 

with the English language in some subjects and a level 4 certification in digital 

competence. The centre offers the following educational stages: Infant Education, 

Primary Education, and Compulsory Secondary Education. 

This proposal is designed for pupils in the 5th and 6th years of Primary Education. 

They are pupils with a high level of digital competence and are used to cooperative work. 

This is the school's main methodology and work is carried out in this way from the early 

stages. The two groups are made up of 22 pupils each. Given the health regulations, the 

students are placed at the tables individually, respecting the distances between them. 
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Non-linguistic subjects such as Natural Sciences, Arts & Crafts, and Physical 

Education are taught in English. Pupils in Years 5 and 6 are quite fluent in fairly complex 

syntactic structures and have a wide vocabulary to establish coherent interaction in the 

foreign language. They are students who have developed critical thinking and have a high 

capacity for reflection. Therefore, work with culture, which requires research and 

investigation, is appropriate for this age group. 

 

6.4 ORGANISATION OF THE PROPOSAL 

 

Decreto 26/2016, de 21 de julio, por el que se establece el currículo y se regula 

la implantación, evaluación y desarrollo de la Educación Primaria en la comunidad de 

Castilla y León establishes 3 hours per week for the subject of First Foreign Language: 

English. The number of hours per week is the same in the 5th and 6th years of Primary 

Education. 

The original didactic proposal consisted of 3 weekly sessions. The contents and 

tasks proposed in the remaining sessions were maintained, but work on the culture of the 

countries seen in the corresponding week was added in the third weekly session. These 

exercises and contents of the textbook would be adapted to the cultural context. The 

weekly organisation would be as follows: 

Original timetable for 5th & 6th: 

 1º Session => Work on basic skills, contextualised in the culture of the 

corresponding countries. 

 2º Session => Group presentations and evaluation of the students’ development 

by their classmates and themselves. 

 3º Session => Work on the textbook activities, adapted to the cultural context of 

the project. 

This initial proposal took place during the first week of the project. Subsequently, 

the proposal had to be modified due to the need to use the textbook and organisational 

reasons at the school. In that first week, the exercises provided by the textbook were 
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modified for the work on cultural aspects. The organization of the session prepared for 

the first week of the project can be consulted in Annex XXXX. 

For the development of the didactic proposal, 2 hours per week will be used in 

each of the courses. The project has a duration of one month. The students will be 

organised in groups of 2 people and each group will be assigned a country to work on. 

The idea is to make a gradual progression during this month. We will start working with 

the culture of the countries closest to our reality, before moving on to learn about the 

cultural features of the more exotic and less known countries. The last territory to be dealt 

with is Gibraltar. It is interesting for the students to investigate and check the cultural 

differences of a territory that is close to Spain and shares certain customs. 

The first weekly session coincides with the work with the native teacher, whose 

services are available at the school. Therefore, students will work individually, 

developing basic skills in the context of the culture of the countries being worked on in 

the corresponding week. The second weekly session will be dedicated to the presentation 

of the work done by the students in the groups. These are presentations that the pupils 

will make in a cooperative way using digital resources provided by the teachers, such as 

Google Presentation. The detailed organisation of the project can be found in Annex I. 

 

6.5 OBJECTIVES 

This section outlines the general and specific objectives to be achieved through 

the practical application of the didactic proposal. 

 

6.5.1. General objectives 

 Understand the messages of verbal interactions, making use of the information 

acquired to carry out various tasks. 

 Express themselves properly verbally and non-verbally, using the rules to build 

an appropriate and respectful interaction. 

 Learn to use digital media to obtain information and interact correctly in English.  
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 Understand the role of the foreign language as a tool for cultural diversity and 

communication between different societies and people from different 

backgrounds. 

 Encourage an interest in learning and using the foreign language, both in the 

classroom and in learners' everyday lives.  

 Read and understand a variety of texts in order to obtain the information necessary 

to carry out tasks based on their experience. 

 Write coherent and varied texts based on the contents worked in class. 

 

6.5.2. Specific objectives 

 Value Culture as a tool for learning English. 

 Use English as the main language in classroom work. 

 Make appropriate use of digital resources to carry out work on culture. 

 Develop basic skills through work on cultural aspects. 

 Establish the cooperative principle within the classroom. 

 Encourage students' autonomy and creativity. 

 Get to know characteristic aspects of foreign countries related to customs, 

geography, festivals, etc. 

 Acquire new and specific vocabulary related to the topics covered in class. 

 Communicate in an appropriate and coherent way the ideas developed from 

research on culture. 

 Express themselves respecting their turn to speak. 

 Eliminate some existing stereotypes about foreign societies. 

 Be aware of their own results and the results of their classmates. 
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6.6 COMPETENCES 

 

This section sets out the development of competences carried out through the 

application of the didactic proposal. 

 

Competence in linguistic communication.  

This competence is formed by the use of all the linguistic skills. Given the 

interactive and cooperative nature of this approach, students develop communication 

using a variety of oral and written texts. At the same time, students also work with 

comprehension of written and oral texts. This project is based on the communicative 

approach. This principle allows to establish an active participation of the students in the 

educational process. Therefore, students develop all their skills through interaction with 

texts in digital and traditional format. 

 

Mathematical Competence and Basic Competences in Science and Technology. 

The didactic proposal proposes work on culture for learning the English language. 

However, the constant use of digital resources makes it possible to establish implicit work 

on basic mathematical content. Some of the topics developed by the students cover areas 

related to science. Students research and create content based on the study of famous 

scientists and their contributions in this field. 

 

 

Digital competence 

Practically all the work established by this didactic proposal involves the need to 

use digital resources. Pupils carry out research using their own devices. When presenting 

their projects, they also use the computer material available at the school. All the 

guidelines and indications for the work are transmitted digitally and the materials needed 

to carry out the activities are uploaded to the digital platform used by the school. 
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Initiative and entrepreneurial spirit. 

Students are organised in groups, within which responsibilities and objectives are 

established and must be achieved. The students must carry out a research project and 

present the selected contents. Therefore, the initiative and creativity of the students is 

developed due to the need to elaborate a work in accordance with the contents worked 

on. A certain degree of autonomy is required to carry out the proposed tasks. In this case, 

the entrepreneurial spirit is developed when proposing different solutions for the 

realisation of the presentation of the projects. 

 

Learn to learn 

Pupils work through the elaboration of their own content and meanings. They 

acquire this information through enquiry into the subject and are aware of the learning 

they achieve. The didactic proposal involves work on activities that students can evaluate 

after completion. This aspect allows students to become aware of their mistakes, 

successes, achievements, etc. 

 

Social and Civic Competences 

This didactic proposal is oriented towards English language work in an 

intercultural environment. Therefore, students develop this competence because they 

interact with the cultural contents of foreign countries and acquire valuable knowledge to 

establish communication with English speakers. Students have a group organisation, 

which requires them to master conflict resolution strategies and respectful attitudes 

towards their peers. Social aspects are developed within the proposal because it requires 

constant communication and interaction between the agents of the teaching-learning 

process. 

 

Awareness and cultural expressions 

This didactic proposal reflects the importance of cultural expressions in all senses. 

Students carry out the work based on aspects such as literature, the press, music, festivals 
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or traditional dress, etc. By investigating these topics, students develop this competence 

and become aware of the importance of cultural manifestations in language and its use. 

Culture and its features is the theme of this project, therefore, students are immersed in 

the culture of foreign countries, appreciate and respect the existing diversity. 

 

6.7 ASSESSABLE LEARNING STANDARDS 

 

This section sets out the evaluable learning standards established in the 

development of the didactic proposal. They are the following: 

 Listens actively and understands the essential information in audio messages on 

familiar topics. 

 Appreciates and understands the main contents of well-structured presentations. 

 Raises doubts and questions about the work of his/her peers in a coherent way and 

using appropriate vocabulary. 

 Knows and uses specific information search strategies. 

 Correctly selects relevant and appropriate information. 

 Reflects critically on cultural and social stereotypes. 

 Produces a presentation respecting its structure and using appropriate resources. 

 Knows and applies strategies for the elaboration of oral texts and dialogues. 

 Is aware of socio-cultural aspects when producing the text. 

 Works actively in the group, encouraging cooperation. 

 Understands and appreciates the cultural features of different English-speaking 

countries. 

 Reads and understands a variety of texts containing topic specific information. 

 Respects turn-taking and the basic rules of communication between people. 

 Writes short texts on a specific topic, maintaining the structure and coherence of 

the writing. 

 Acquires specific vocabulary related to the topic. 

 Produces an oral discourse making use of non-verbal language. 

 Evaluates his/her progress and weaknesses and those of his/her classmates. 
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6.8 CONTENTS 

 

The following section presents the contents that are worked on through the 

practical application of the didactic proposal. These are the following contents: 

 Appreciation of language as an instrument of communication. 

 Knowledge and understanding of the socio-cultural aspects of foreign societies. 

 Development of basic skills and abilities. 

 Use of communication in the classroom. 

 Comprehension of oral and written texts. 

 Production of oral and written texts. 

 Expansion of general and culture-specific vocabulary. 

 Structure of a presentation. 

 Discourse: structure, coherence, expression and cohesion. 

 Development of comprehension strategies by using prior knowledge to cope with 

new and varied tasks. 

 Establishment of active listening for the comprehension of oral and auditive 

messages. 

 Non-verbal language. 

 Appropriate use of ICT to carry out class tasks. 

 

 

6.9 PROJECT DEVELOPMENT 

 

This proposal is designed to introduce the culture of English-speaking countries 

as part of the work carried out in the First Foreign Language: English sessions. The 

proposal is carried out in two years of the Primary Education stage: 5th and 6th. However, 

the work is carried out throughout the whole stage because the students of 5th and 6th do 

the presentations not only in their class, but also in all the lower grades. In this way, a 

coordinated work is achieved at stage level which introduces cultural meanings to all 

Primary pupils. 
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The performance of the presentations in the lower grades is established as an 

important task in the development of the project. Pupils must know how to adapt their 

language and body expressions to different communicative situations. Therefore, it is a 

task that demands a change in their vocabulary and appropriate time management. It is 

about testing the students' skills in a different situation. They become those responsible 

for conveying the right information to their younger peers, taking on the role of teachers. 

In terms of timing, we have two hours per week for each course. In the first weekly 

session, students work on developing basic skills through activities contextualised in the 

culture of the countries being worked on in the corresponding week. The first session 

involves individual work because students, organised in small groups, leave the 

classroom to work with the school's native teacher. In the second weekly session, students 

make presentations about the culture of the countries they are working on that week. Also, 

they carry out the presentations in the lower grades.  For the complete organisation of the 

proposal, see Annex I. 

Before starting the group projects, students are provided with an explanatory 

document with guidelines and suggestions on how to carry out the work. The document 

is explained in class and is provided through the online platform: Google Classroom. 

Doubts about the work are solved in the classroom and through the digital platform. The 

explanatory document can be consulted in Annex II. 

The didactic material for the sessions presented below has been prepared by me. 

The exercises were put into practice in agreement with the trainee tutor.   
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SESSION Nº1 

YEAR 6 & 5 

 

Timing: 1 h. 

Specific objectives: 

 Value Culture as a tool for learning English. 

 Use English as the main language in the classroom. 

 Make appropriate use of digital resources to carry out work on culture. 

 Develop basic language skills through work on cultural aspects. 

 Encourage students' autonomy and creativity. 

 Get to know characteristic aspects of foreign countries related to customs, 

geography, festivals, etc. 

 Acquire new and specific vocabulary related to the topics covered in class. 

 Be aware of their own results and those of their classmates. 

 

Materials: 

 Digital whiteboard 

 Classroom computer. 

 Digital platform. 

 Texts prepared for working with the skills. 

 Notebooks 

 Writing materials 

 Headphones 

 

Description: 

This is the first session of work on the culture of English-speaking countries and 

students have to complete different tasks which develop basic skills. These tasks contain 

texts contextualised in the culture of British countries. This is the first week and the 

students work with the contents of the countries of Great Britain. (See Annex I). There 

are three main tasks in this session. They are as follows: 

YEAR 6 YEAR 5 

1º. Listening. Students carry out a Listening exercise which is provided through the 

digital platform. Students open the document on their personal devices (tablets) and 

after listening to the text, they carry out the exercises corresponding to the task. After 
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the completion of the activity, the answers are uploaded to the online platform so that 

students can evaluate their work and be aware of the development of their skills.  

(See Annex III) (See Annex VI) 

2º. Reading. Students complete a Reading exercise which is provided through the 

digital platform. The text is opened by the students on their personal devices. The text 

is carefully read in order to carry out the subsequent activities.  

(See Annex IV) (See Annex VII) 

3º. Writing. Students have to produce a written text. They have to use appropriate 

vocabulary and follow the topic proposed in the task. The guidelines for this activity 

are uploaded to the digital platform. 

 

Students have to write about one of the 

typical dishes of one of the countries of 

Great Britain, say whether they would like 

to try it and why. (See Annex V) 

Students have to write a report describing 

the flag of one of the countries of Great 

Britain, its parts and say if they like it and 

why. (See Annex VIII) 

 

 

 

SESSION Nº2 

YEAR 6 & 5 

Timing: 1 h. 

Specific objectives: 

 Value Culture as a tool for learning English. 

 Use English as the main language in classroom work. 

 Make appropriate use of digital resources to carry out work on culture. 

 Establish the cooperative principle in the classroom. 

 Know characteristic aspects of foreign countries related to their customs, 

geography, festivals, etc. 

 Communicate in an appropriate and coherent way the ideas developed from 

research on culture. 

 Express themselves respecting their turn to speak. 

 Eliminate some existing stereotypes about foreign societies. 

 Be aware of their own results and those of their classmates. 

 

Materials: 

 Digital whiteboard. 

 Classroom computer. 

 Evaluation rubric. 
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 Digital platform. 

 

Description: 

YEAR 6 YEAR 5 

1º. This is the second weekly session and the students are going to present the research 

work they have carried out in groups. The aim is to develop the different topics 

suggested in the explanatory document of the proposal (See Annex II). This week we 

are dealing with content on the countries of Great Britain. Therefore, the students adopt 

certain cultural manifestations of the corresponding countries.  

(See Annex IX) (See Annex XI). 

2º. While some students perform the presentation, their classmates have to actively 

listen and evaluate the presentation by filling in a rubric. The presentation is followed 

by a self-assessment and a peer-assessment. (See Annex X) 

 

3º. After the presentations, the groups move to the classrooms of the lower grades and 

present the projects on culture to the younger students. 

 

 

 

SESSION Nº3 

YEAR 6 & 5 

Timing: 1 h. 

Specific objectives: 

 Value Culture as a tool for learning English. 

 Use English as the main language in the classroom. 

 Make appropriate use of digital resources to carry out work on culture. 

 Develop basic language skills through work on cultural aspects. 

 Encourage students' autonomy and creativity. 

 Get to know characteristic aspects of foreign countries related to customs, 

geography, festivals, etc. 

 Acquire new and specific vocabulary related to the topics covered in class. 

 Be aware of their own results and those of their classmates. 

 

Materials: 

 Digital whiteboard 

 Classroom computer. 

 Digital platform. 
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 Texts prepared for working with the skills. 

 Notebooks 

 Writing materials 

 Headphones 

 

Description: 

This is the third session of work on the culture of English-speaking countries and 

students have to complete different tasks which develop basic skills. These tasks contain 

texts contextualised in the culture of countries with a similar culture to Britain, but which 

are not part of Great Britain. This is the second week and students work with content from 

the following countries: USA, Canada, and Republic of Ireland. (See Annex I). There are 

three main tasks in this session. They are as follows: 

YEAR 6 YEAR 5 

1º. Listening. Students carry out a Listening exercise which is provided through the 

digital platform. Students open the document on their personal devices (tablets) and 

after listening to the text, they carry out the exercises corresponding to the task. After 

the completion of the activity, the answers are uploaded to the online platform so that 

students can evaluate their work and be aware of the development of their skills.  

(See Annex XII) (See Annex XV) 

2º. Reading. Students complete a Reading exercise which is provided through the 

digital platform. The text is opened by the students on their personal devices. The text 

is carefully read in order to carry out the subsequent activities.  

(See Annex XIII) (See Annex XVI) 

3º. Writing. Students have to produce a written text. They have to use appropriate 

vocabulary and follow the topic proposed in the task. The guidelines for this activity 

are uploaded to the digital platform. 

 

Students have to write a text describing 

Statue of Liberty or Golden Gate Bridge. 

(See Annex XIV) 

Students have to describe an Irish 

landmark such as Rock of Cashel.  (See 

Annex XVII) 
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SESSION Nº4 

YEAR 6 & 5 

Timing: 1 h. 

Specific objectives: 

 Value Culture as a tool for learning English. 

 Use English as the main language in classroom work. 

 Make appropriate use of digital resources to carry out work on culture. 

 Establish the cooperative principle in the classroom. 

 Know characteristic aspects of foreign countries related to their customs, 

geography, festivals, etc. 

 Communicate in an appropriate and coherent way the ideas developed from 

research on culture. 

 Express themselves respecting their turn to speak. 

 Eliminate some existing stereotypes about foreign societies. 

 Be aware of their own results and those of their classmates. 

 

Materials: 

 Digital whiteboard. 

 Classroom computer. 

 Evaluation rubric. 

 Digital platform. 

 

Description: 

YEAR 6 YEAR 5 

1º. This is the second weekly session and the students are going to present the research 

work they have carried out in groups. The aim is to develop the different topics 

suggested in the explanatory document of the proposal (See Annex II). This week, the 

content deals with the following countries: USA, Canada, and Republic of Ireland. 

Therefore, students adopt certain cultural manifestations of the corresponding 

countries. 

(See Annex XVIII) (See Annex XIX) 

2º. While some students perform the presentation, their classmates have to actively 

listen and evaluate the presentation by filling in a rubric. The presentation is followed 

by a self-assessment and a peer-assessment. (See Annex X) 
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3º. After the presentations, the groups move to the classrooms of the lower grades and 

present the projects on culture to the younger students. 

 

 

 

 

SESSION Nº5 

YEAR 6 & 5 

Timing: 1 h. 

Specific objectives: 

 Value Culture as a tool for learning English. 

 Use English as the main language in the classroom. 

 Make appropriate use of digital resources to carry out work on culture. 

 Develop basic language skills through work on cultural aspects. 

 Encourage students' autonomy and creativity. 

 Get to know characteristic aspects of foreign countries related to customs, 

geography, festivals, etc. 

 Acquire new and specific vocabulary related to the topics covered in class. 

 Be aware of their own results and those of their classmates. 

 

Materials: 

 Digital whiteboard 

 Classroom computer. 

 Digital platform. 

 Texts prepared for working with the skills. 

 Notebooks 

 Writing materials 

 Headphones 

 

Description: 

This is the fifth session of work on the culture of English-speaking countries and 

students have to complete different tasks which develop basic skills. These tasks contain 

texts contextualised in the culture of countries with more cultural differences than the 

previous ones. It is the third week and the students work with the contents of the countries: 
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Australia and New Zealand. (See Annex I). There are three main tasks in this session. 

They are as follows: 

YEAR 6 YEAR 5 

1º. Listening. Students carry out a Listening exercise which is provided through the 

digital platform. Students open the document on their personal devices (tablets) and 

after listening to the text, they carry out the exercises corresponding to the task. After 

the completion of the activity, the answers are uploaded to the online platform so that 

students can evaluate their work and be aware of the development of their skills.  

(See Annex XX) (See Annex XXIII) 

2º. Reading. Students complete a Reading exercise which is provided through the 

digital platform. The text is opened by the students on their personal devices. The text 

is carefully read in order to carry out the subsequent activities.  

(See Annex XXI) (See Annex XXIV) 

3º. Writing. Students have to produce a written text. They have to use appropriate 

vocabulary and follow the topic proposed in the task. The guidelines for this activity 

are uploaded to the digital platform. 

 

Students have to choose a scientist of 

Australian or New Zealand origin and 

write about his or her achievements. (See 

Annex XXII) 

Students have to write about a 

characteristic animal of Australia or New 

Zealand. (See Annex XXV) 

 

 

 

SESSION Nº6 

YEAR 6 & 5 

Timing: 1 h. 

Specific objectives: 

 Value Culture as a tool for learning English. 

 Use English as the main language in classroom work. 

 Make appropriate use of digital resources to carry out work on culture. 

 Establish the cooperative principle in the classroom. 

 Know characteristic aspects of foreign countries related to their customs, 

geography, festivals, etc. 

 Communicate in an appropriate and coherent way the ideas developed from 

research on culture. 

 Express themselves respecting their turn to speak. 

 Eliminate some existing stereotypes about foreign societies. 

 Be aware of their own results and those of their classmates. 
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Materials: 

 Digital whiteboard. 

 Classroom computer. 

 Evaluation rubric. 

 Digital platform. 

 

 

Description: 

YEAR 6 YEAR 5 

1º. This is the second weekly session and the students are going to present the research 

work they have carried out in groups. The aim is to develop the different topics 

suggested in the explanatory document of the proposal (See Annex II). This week the 

contents are about the following countries: Australia, New Zealand. Therefore, students 

adopt certain cultural manifestations of the corresponding countries. 

One of the 6th grade students was unable 

to attend class due to a possible infection 

with COVID-19. Therefore, she made the 

presentation together with her classmate 

via the online connection. (See Annex 

XXVI) 

(See Annex XXVII) 

2º. While some students perform the presentation, their classmates have to actively 

listen and evaluate the presentation by filling in a rubric. The presentation is followed 

by a self-assessment and a peer-assessment. (See Annex X) 

 

3º. After the presentations, the groups move to the classrooms of the lower grades and 

present the projects on culture to the younger students. 
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SESSION Nº7 

YEAR 6 & 5 

Timing: 1 h. 

Specific objectives: 

 Value Culture as a tool for learning English. 

 Use English as the main language in the classroom. 

 Make appropriate use of digital resources to carry out work on culture. 

 Develop basic language skills through work on cultural aspects. 

 Encourage students' autonomy and creativity. 

 Get to know characteristic aspects of foreign countries related to customs, 

geography, festivals, etc. 

 Acquire new and specific vocabulary related to the topics covered in class. 

 Be aware of their own results and those of their classmates. 

 

Materials: 

 Digital whiteboard 

 Classroom computer. 

 Digital platform. 

 Texts prepared for working with the skills. 

 Notebooks 

 Writing materials 

 Headphones 

 

Description: 

This is the seventh session of work on the culture of English-speaking countries 

and students have to complete different tasks which develop basic skills. These tasks 

contain texts contextualised in the culture of countries with very noticeable cultural 

differences. This is the fourth week and students work with content from the following 

countries: Barbados, Jamaica and Gibraltar. (See Annex I). There are three main tasks in 

this session. They are as follows: 

YEAR 6 YEAR 5 

1º. Listening. Students carry out a Listening exercise which is provided through the 

digital platform. Students open the document on their personal devices (tablets) and 
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after listening to the text, they carry out the exercises corresponding to the task. After 

the completion of the activity, the answers are uploaded to the online platform so that 

students can evaluate their work and be aware of the development of their skills.  

(See Annex XXVIII) (See Annex XXXI) 

2º. Reading. Students complete a Reading exercise which is provided through the 

digital platform. The text is opened by the students on their personal devices. The text 

is carefully read in order to carry out the subsequent activities.  

(See Annex XXIX) (See Annex XXXII) 

3º. Writing. Students have to produce a written text. They have to use appropriate 

vocabulary and follow the topic proposed in the task. The guidelines for this activity 

are uploaded to the digital platform. 

 

Students have to write a piece of writing 

describing the climate in Barbados. (See 

Annex XXX) 

Students have to write a report on the 

traditional music of Jamaica. (See Annex 

XXXIII) 

 

 

 

SESSION Nº8 

YEAR 6 

Timing: 1 h. 

Specific objectives: 

 Value Culture as a tool for learning English. 

 Use English as the main language in classroom work. 

 Make appropriate use of digital resources to carry out work on culture. 

 Establish the cooperative principle in the classroom. 

 Know characteristic aspects of foreign countries related to their customs, 

geography, festivals, etc. 

 Communicate in an appropriate and coherent way the ideas developed from 

research on culture. 

 Express themselves respecting their turn to speak. 

 Eliminate some existing stereotypes about foreign societies. 

 Be aware of their own results and those of their classmates. 

 

Materials: 

 Digital whiteboard. 

 Classroom computer. 
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 Evaluation rubric. 

 Digital platform. 

 

Description: 

YEAR 6 YEAR 5 

1º. This is the second weekly session and the students are preparing to present the 

research work they have carried out in groups. The aim is to develop the different topics 

suggested in the explanatory document of the proposal (See Annex II). This week we 

are dealing with the following countries: Jamaica, Barbados and Gibraltar. Therefore, 

the students adopt certain cultural manifestations of the corresponding countries. 

(See Annex XXXIV) (See Annex XXXVII) 

2º. While some students perform the presentation, their classmates have to actively 

listen and evaluate the presentation by filling in a rubric. The presentation is followed 

by a self-assessment and a peer-assessment. (See Annex X) 

 

3º. After the presentations, the groups move to the classrooms of the lower grades and 

present the projects on culture to the younger students. 

 

4º. As this is the last session of work, the pupils have to complete a questionnaire for 

self-evaluation and to assess what they have learnt during the last weeks. (See Annex 

XXXV). After completing the self-assessment, students have to write a paper 

answering the questions in the document provided. (See Annex XXXVI) 

 

 

 

6.10 ASSESSMENT 

 

The evaluation of this didactic unit will be carried out in an initial, continuous and 

final way. We need to know our students before carrying out any activity. Therefore, an 

initial assessment is carried out in the form of a brainstorming session. Students try to 

answer the questions posed about the cultural aspects of the different countries. The 

aspects they already know or have studied in class and those they would like to learn 

about in the future are discussed. This is a way of stimulating the students and learning 
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about their mastery of the topic in question. Evaluation is carried out orally by observing 

and assessing the brainstorming responses. 

Continuous evaluation is also carried out throughout the course of the didactic 

unit. The aim is to observe the development of the students and to evaluate their 

productions. Emphasis is also placed on basic skills activities. Each student carries out 

the evaluation of his/her work and the teacher observes the development of the students 

and guides their work during the lessons. It is a way to follow the progress of the students 

in order to provide help or solve any problems that might appear. 

Finally, a final evaluation of this didactic unit is carried out. This evaluation 

consists of a co-evaluation and a self-evaluation. The students evaluate themselves on the 

presentations they make and do the same with their classmates. (See Annex X). After the 

completion of the didactic unit, students assess the knowledge and skills acquired by 

working with the cultural contents. This evaluation is carried out by self-assessment. (See 

Annex XXXV). The purpose is for students to be aware of their own development in the 

work proposed by the culture project. Also, since it is a cooperative approach, students 

should be able to evaluate their peers appropriately and fairly. 

 

7. CONCLUSIONS 

 

This project arose as a response to the needs of foreign language learners. The 

idea of getting to know and working with the culture of English-speaking countries comes 

from my own experience of learning a foreign language, in this case, Spanish. There is a 

need to connect the theoretical and grammatical contents with reality, the day to day life 

of people. Therefore, this didactic proposal responds by providing the appropriate 

guidelines and lines of action to introduce social and cultural aspects into the monotonous 

work of the classroom. It allows students to learn new information and concepts that help 

them learn to master the language in a contextualised way. 

It is very common that in the subject of Foreign Language: English, all the 

fundamental aspects for the development of the students are worked on but something 

essential is forgotten, the tools of interaction and communication between students and 

new cultures or people. Cultural knowledge helps to establish links between societies and 
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facilitate interaction between them. For me, interaction and communication are the most 

important aspects to achieve mastery of a language with all that this implies on a social 

level. 

This didactic proposal has focused on working on the cultural contents of English-

speaking countries, adapting the established activities and routines to the new cultural 

concepts. But it has also introduced new methodologies and activities that have required 

research, learning and active collaboration by the students. I have proposed new work for 

the corresponding grades and also for the school in general. But at the same time, and 

given the circumstances, I have had to adapt my ideas to the time and organisational 

possibilities of the school. I would have liked to have had total freedom to create a totally 

independent work, but I have had to adapt to the needs of the school and the 

responsibilities established in it. This is the reality of a school and we must understand it 

and try to do as much as possible by adapting to the environment around us. However, I 

have had the maximum support from my school tutor and I have been able to elaborate 

the whole project respecting the organisational margins. 

One of the greatest achievements of this proposal has been the motivational aspect 

of the students. The work proposed was different from what the students are used to and 

they were completely involved in the project. I have seen how the students with lower 

performance in the area proved to be able to carry out a very complete work thanks to the 

motivation and interest that it produced in them. I believe that motivation is something 

fundamental in language learning. It can be triggered by extreme necessity or by the 

attraction of the task at hand. In this case, the students were very interested in the cultures 

of the English-speaking countries and a constant working atmosphere was created in the 

classroom. 

Another aspect I would like to point out is the students' interest in improving and 

doing their work in the best possible way. I have witnessed some very comprehensive 

oral presentations in the classrooms for the students of each year. But the real 

improvement and development happened when it came to the presentations in the lower 

grades. The students consulted with me on pronunciation; conjugations; specific 

vocabulary; etc., before presenting to their younger colleagues. Thanks to the interest 

shown, the presentations in the lower grades were exceptional and the younger students 

enjoyed the information provided and participated actively in the development of the 

expositions. 
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This project has been agreed with the school and the teaching team that forms the 

bilingualism section of the school. I had the opportunity to attend the bilingualism 

meetings to present my idea of work, the methodology, the contents, the resources, etc. 

My proposal was fully accepted and I felt very supported by the teachers of the school. 

Subsequently, I had the opportunity to attend these meetings to communicate the 

development and progress identified during the implementation of the project. This 

didactic proposal has had its place in the school's social networks. (See Annex XXXVIII). 

Therefore, anyone who wishes can consult the school's profile to follow the development 

of the proposal. 

The school wanted to adopt my work proposal and has implemented my project 

in its annual programme. It has announced it on its website and will be carried out over 

the next few years. (See Annex XXXIX) 

In conclusion, this didactic proposal has had a very favourable development in the 

internship period. I think it has been something different and innovative for the students, 

which has made them feel interest and motivation. We have worked with English 

constantly and, thanks to the students' interest, their mastery of the language has 

improved. Also, a sense of purpose and reason for learning the foreign language has been 

established. The students saw that in order to continue to get to know these attractive and 

interesting cultures they need to study and learn to master the English language. 
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Annex II 

Explanatory document for the students 
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Annex III 

Lesson nº 1. Listening exercises 
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Lesson nº1. Listening Exercises – Answers 
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Annex IV 

Lesson nº 1. Reading exercises 
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Lesson nº 1. Reading exercises – Answers 
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Annex V 

Lesson nº 1. Writing about the typical British food. 

 

 

 

 

 

 

 

 

 

 

 



 
70 

Annex VI 

Lesson nº 1. Listening exercises 
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Lesson nº 1. Listening exercises – Answers 
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Annex VII 

Lesson nº 1. Reading exercises 
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Lesson nº 1. Reading exercises – Answers 
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Annex VIII 

Lesson nº1. Writing about one of the UK countries flag. 
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Annex IX 

Lesson nº 2. Presentations (UK Countries) 
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Annex X 

Lesson nº 2. Presentation peer-assessment rubric. 
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Annex XI 

Lesson nº 2. Presentations (UK Countries) 
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Annex XII 

Lesson nº 3. Listening exercises 
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Lesson nº 3. Listening exercises – Answers 
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Annex XIII 

Lesson nº 3. Reading exercises 
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Lesson nº 3. Reading exercises – Answers 
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Annex XIV 

Lesson nº 3. Writing about the Statue of Liberty 
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Annex XV 

Lesson nº 3. Listening exercises 
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Lesson nº 3. Listening exercises – Answers 
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Annex XVI 

Lesson nº 3. Reading exercises  
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Lesson nº 3. Reading exercises - Answers 
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Annex XVII 

Lesson nº 3. Writing about Rock of Cashel 
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Annex XVIII 

Lesson nº 4. Presentations 
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Annex XIX 

Lesson nº 4. Presentations 
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Annex XX 

Lesson nº 5. Listening exercises 
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Lesson nº 5. Listening exercises – Answers 
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Annex XXI 

Lesson nº 5. Reading exercises 
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Lesson nº 5. Reading exercises – Answers 
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Lesson nº 5. Writing about a scientist person. 
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Annex XXIII 

Lesson nº 5. Listening exercises. 
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Lesson nº 5. Listening exercises – Answers 
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Annex XXIV 

Lesson nº 5. Reading exercises 
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Lesson nº 5. Reading exercises – Answers 
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Annex XXV 

Lesson nº 5. Writing about a characteristic animal of New Zealand 
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Annex XXVI 

Lesson nº 6. Presentations 
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Annex XXVII 

Lesson nº 6. Presentations 
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Annex XXVIII 

Lesson nº 7. Listening exercises 
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Lesson nº 7. Listening exercises – Answers 
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Annex XXIX 

Lesson nº 7. Reading exercises 
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Lesson nº 7. Reading exercises – Answers 
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Lesson nº 7. Writing about Barbados climate characteristics 
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Annex XXXI 

Lesson nº 7. Listening exercises 
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Lesson nº 7. Listening exercises – Answers 
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Annex XXXII 

Lesson nº 7. Reading exercises 
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Lesson nº 7. Reading exercises – Answers 
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Lesson nº 7. Writing about Jamaican music 
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Annex XXXIV 

Lesson nº 8. Presentations 
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Annex XXXV 

Lesson nº 8. Self-assessment rubric 
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Annex XXXVI 

Lesson nº 8. Questions document about the culture project 
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Annex XXXVII 

Lesson nº 8. Presentations 
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Annex XXXVIII 

Social media exposure of the project 
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Annex XXXIX 

Implementation of the project in the school 
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Annex XXXX 

Third weekly session organisation 
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