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Resumen 

Los estereotipos de género en los medios de comunicación aún no son cosa del pasado. Los 

estudios han demostrado que estos contenidos están calando en nuestro proceso de construcción 

de la identidad consolidando las normas de género tradicionales. Esto plantea un problema 

puesto que una mayor asimilación de la normatividad de género conlleva una distorsión de la 

percepción física, problemas de salud mental y abuso de sustancias. Los investigadores han 

tratado de poner los valores coeducativos en el foco de las instituciones educativas formales; 

sin embargo, no parece que se tomen medidas reales y efectivas con la misma urgencia. Una 

escuela coeducativa es aquella que promueve un entorno respetuoso, libre de discriminación de 

género, y que se implica activamente en la prevención de la violencia de género. En este trabajo 

se analiza la conexión entre la consolidación de las normas de género en los adolescentes y su 

consumo de medios de comunicación para ofrecer una propuesta didáctica eficaz aplicable en 

el marco legal español recientemente aprobado.  
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Abstract 

Gender stereotyping in mass media is not yet a thing of the past. Studies have proven that these 

contents are permeating into our identity construction process by consolidating traditional 

gender norms. This raises an issue because stronger assimilation of gender normativity entails 

distortion of physical perception, mental health problems and substance abuse. Researchers 

have been trying to put forth coeducational values at the centre of formal education institutions; 

however, real and effective actions do not seem to be taken with the same urgency. A 

coeducational school is that which promotes a respectful environment, free of gender 

discrimination, and which is actively involved in preventing gender-based violence. This paper 

analyses the connection between gender norm consolidation in teenagers and their media 

consumption to provide an effective didactic proposal applicable under the newly approved 

Spanish legal framework.  
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Introduction 

In recent years, educational contexts and academic institutions have been re-evaluated 

and rebranded as more than just a place where young children and teenagers attend to acquire 

knowledge which will prepare them for their future in the working market. Slowly, but steadily, 

the role of the teacher has gone from a passive role of the educator who reads and repeats from 

textbooks to a more active role as mentor, guide and monitor in the teaching-learning process. 

Nowadays, in school, students are expected not only to learn about the different subjects they 

face every day, but they must take in values, social skills, abilities to interact with their equals 

and with figures of authority; they must develop research capabilities, critical thinking, vital 

problem-solving competences and so much more. Overall, they learn how to be and act in the 

world they have to live in, and to do so ethically (Tomé, 2017, pp. 91-92). 

 However, the research conducted and the theorization regarding how current education 

should be appears to be far from the reality we encounter in the majority of classrooms. The 

academic system, just like society, is not free of fault since inequality and sexism are present, 

although invisible (Ruiz, 2017, p. 167). Scholars have long been promoting a remodelling of 

the traditional educational configuration to create a fairer and more equal academic 

environment based on respect and cooperation. Nonetheless, this would mean translating 

values, conducts, and attitudes into curricular contents, a task that is not without its challenges 

(Ballarín, 2006, p. 15). 

In this context, coeducation presents itself as a way to achieve this goal. There has been 

much interest recently in the concept of coeducation and its relevance to solve gender 

inequality. Since the eighties, Spanish feminist groups have been taking active measures to 

ensure that the future of education entails teaching for gender equality (Barrio, 1992; Ballarín, 

2006; Subirats, 2010). They have been promoting progressive practices starting with equal 

access to education, defending mixed schools, demanding better treatment of students no matter 

their gender, textbooks contents that offer role-models for young girls, not only for boys, and 

the eradication of gender role perpetuation and imposition in the academic and social 

environment.  

The present study understands gender norms as a set of rules that society accepts as 

natural differences between genders. However, Lomas (2005) argues that we are not divided 

into men and women just because our biological differences, but that we mostly learn how to 

be one or the other in a certain way (p. 262), which also indicates that they can be unlearnt. This 

set of rules which we accept and assimilate as natural differences are taught through 
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socialization in a variety of contexts, but where family, school and media play a fundamental 

role (Fernández, 2017; Lomas, 2005; Ruiz, 2017).  

Even if we manage to improve our educational system by teaching gender equality 

values, mass media is raising children and teenagers to defend and assimilate traditional gender 

stereotypes, which involves sustaining a series of social and mental health issues (Fernández, 

2017; Ward & Grower, 2020; Martínez 2020). Although the portrayal on screen of men and 

women has changed over time, research shows that the consolidation of this industry appears 

to indicate a backlash: as it grows in importance and financially, it may result in resentment 

towards successful women and contribute to the creation of the optimal conditions to suffer a 

decrease in diversity (Nunes et al., 2020, p. 10). Whilst there has been some progress in 

mainstream media consumption and gender role representation on screen, there is still a fair 

amount of content available on demand that rely heavily on stereotyping.  

With the existence of digital platforms that offer a-la-carte audio-visual content, we are 

presented with a wide catalogue of media ready to be consumed upon request. However, we 

must develop a critical mindset so that those stereotypical representations of male and female 

characters do not permeate into our subconscious to consolidate conservative values of gender. 

For this reason, the role of formal education is presented as crucial and coeducation as its best 

tool to achieve it.  

Although it has been theorized and written about it extensively in the past decades, 

coeducation is not yet part of the practical reality in schools. Gender equality is barely discussed 

in classrooms, for the exception of Women’s Day activities, and it is almost certainly not being 

addressed in a cross-curricular manner or given the importance it deserves. Institutions remain 

passive for the most part, even in the face of gender-based violence. Coeducation is an excellent 

prevention tool, however, schools that identify gender violence cases in their institutions either 

ignore the issue or give support to the victims; but they do not generally intervene proactively 

to sensitize and educate their students or to make families a participative member of the debate 

in order to stop these situations from persevering (Ruiz, 2017, p. 179). 

 

1. Justification 

This issue deserves careful analysis, which is the reason a more active participation form 

institutions and individuals is required. The aim of this study is to present a didactic proposal 

to tackle media education in secondary schools and motivate both students and teachers to deal 

with gender stereotyping matters in their classes.  
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For the sake of achieving that purpose, this paper will give an in-depth analysis of the 

literature available about coeducation in Spain, the socialization of gender norms and the role 

of mainstream media in perpetuating gender stereotypes. Followed by this review, a didactic 

proposal will be presented which includes a brief justification, an analysis of the current legal 

framework it operates under, presentation of context and objectives, a methodological 

overview, explanation of the different sessions, and assessment criteria and parameters. Finally, 

some limitations of this study will be highlighted, and the conclusions dealing with the ideas 

deducted from this research will be presented. 

 

1.1. Objectives  

This paper attempts to offer a new proposal meant for English as a second language classes 

in secondary compulsory education (CSE). The aim of this study is to actively engage academic 

institutions, in general, and teachers, in particular, into working with coeducational resources 

by speaking up about gender roles and how they could suppose a damaging social mechanism 

and, educating young children and teenagers into being more critical with their media 

consumption. 

Overall, this analysis attempts to reveal the lack of time and resources that schools dedicate 

to developing critical thinking, especially when it comes to reflecting about gender portrayal in 

mainstream media, and it proposes a lesson plan to encourage its implementation. This project 

is designed to motivate teachers inro taking action regarding this issue in an effort to decrease 

the influence of mass-media on identity construction and reduce traditional gender role 

assimilation in younger generations.  

2. Theoretical Framework 

2.1. Coeducation 

In this day and age, matters of gender equality are under study in most, if not all, research 

fields. Thusly, it is not surprising that we find a great variety of works directed towards 

achieving a more egalitarian society in the domain of education. Debates regarding 

methodology, strategies alongside discussions about segregated as opposed to mixed schools 

are just some of the areas under scrutiny. It is in the latter where we first encounter the term 

“coeducation” which has emerged, initially, to refer to schools that would teach without 

separating students by gender.  
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Same-sex schools were designed to help maintain the social rules where each gender must 

fit into their preferred role: while men were encouraged to pursue a career in technology or 

science, women were being prepared for the only professional path they were destined for, 

domestic duties and taking care of others (Ballarín, 2006, p. 8). 

In Spain, during the second Republic, mixed educational institutions, which were 

considered the appropriate schooling system, started to be called ‘coeducation’, borrowing 

English terminology, in hopes that this kind of institutions would solve social gender issues 

(Subirats, 2010, p. 144). The basic idea was that since men and women coexist in society, they 

must learn to cooperate from very young ages. Subirats (2010) acknowledges that the success 

of mixed schools was visible on the academic level, since women constituted 53.22% of 

university graduates in 2007. However, the advances on the social level were not as apparent 

or simple to measure (p. 145). The author also points out that ‘coeducation’ and ‘mixed schools’ 

were not synonymous after all, while coeducation encompassed the ideals of teaching to achieve 

greater gender equality, mixed schools were created to help women adapt to a male centred 

system (p. 144).  

Thusly, when mixed schools were design, instead of making a curriculum that took contents 

taught in both institutions, educational systems got rid of that knowledge belonging to the so 

called ‘domestic culture’, which meant that the teachings considered feminine lost authority 

and the activities carried out almost exclusively by women were discredited. That reinforced 

the unfavourable and undervalued social position they occupied (Ballarín, 2006, p. 11).  

When the mixed schools were formed, their contents were not merged, but rather the 

androcentric model was imposed to establish social superiority of the knowledge considered 

masculine. The change was unilateral towards the male educational model which ultimately led 

to questioning the values imposed and regretting having abandoned those which represented a 

human dimension so necessary in society (Barrio, 1992, p. 14). This meant that later on, 

feminist groups will not only demand equal right to access education, but the abolition of the 

androcentric system by restoring essential contents from girls’ school that were dismissed in 

favour of male knowledge. 

Because of the Francoism regime period and the regression to the segregated schools, it was 

not until the 80s that real action was starting to take place in order to change the system that 

placed girls in an inferior position. For this purpose, the meaning of the word ‘coeducation’ had 

to be broadened. Several groups started working towards putting the focus on the issues mixed 
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schools did not fix by demanding a pedagogical framework that allowed a more active and 

communicative school, and with lower ratios per classes which would enable more 

individualized attention (Barrio, 1992, p. 15). 

Although coeducation and equal gender education rights were not a priority in the political 

agendas of the post-Francoist regime (Barrio, 1992, p. 12), the constant growth of these groups 

and their political pressure were directed towards the inclusion of coeducation in policies and 

law regulation. It was not until 1990 that the Spanish legislation recognized in their educational 

law Ley Orgánica de Ordenación General del Sistema Educativo (LOGSE) the existence of 

gender discrimination in schools. It also established the need to reconsider educational activities 

by including new methodologies that foster coeducation in an explicit and cross-curricular 

manner (Ballarín, 2006, p. 14). Bejarano et al. (2019) also mention that this continued to be part 

of legislation further on and in 2006 with the bill Ley Orgánica de Educación (LOE) one of the 

main educational goals established was that of promoting equality between men and women 

highlighting coeducation as the principle to achieve it (p. 44). 

The recently approved law Ley Orgánica por la que se modifica la Ley Orgánica de 

Educación (LOMLOE) has placed a greater emphasis on adopting coeducation values in all 

stages of education to promote real and effective equality between men and women, prevent 

gender violence and foster respect for sexual-affective diversity. It introduces educational and 

professional orientation of students with inclusive and non-sexist perspectives (p. 122871). In 

primary school, for example, the law includes a series of measures meant to fulfil these 

objectives like adding a new subject, Ethical and Civic Values, which deals with matters of 

gender equality, alongside other issues (p. 122873) and it also establishes that health education 

needs to be dealt transversally and it must include emotional and sexual-affective pedagogies 

(p. 122874). As for secondary education, the subject of Ethical and Civic Values is considered 

a mandatory subject in one of the school years and it is established that it will pay special 

attention to contents regarding human rights and gender equality, and to foster critical and non-

violence values as well as respect for diversity (p. 122874). 

Nonetheless, even though there has been forward movement from a legislative point of view 

in the last years, the reality in schools does not seem to be as progressive. Although real 

application of LOMLOE and the consequences of it are still to be seen in the next academic 

course, Subirats (2016) indicates that even if curricular contents included gender equality 

awareness by law, the reality of the academic institutions would perpetuate gender norms by, 
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for example, showing that men occupying positions of power is standard in school organization 

(p. 32). Studies have proven that the distribution of administrative and managerial functions in 

schools, more often than not, still place male figures higher up in the educational system 

hierarchy (Subirats, 2016, p. 31). This marks a need for active involvement of teaching staff 

and school management to deconstruct and educate towards egalitarian values beyond the mere 

contents provided by textbooks and governmental institutions. 

For this reason, research in this field seem to have moved towards defining and 

consolidating coeducation as the main tool to promote gender equality in schools. According 

to Ballarín (2006) coeducation is currently understood as the search of new ways of academic 

intervention meant to bring forth changes towards attaining greater social equality between men 

and women (p. 8). She insists on the identification and eradication of problems present in the 

educational system, some of which have already been mentioned, but also other issues such as 

sexist language, scientific androcentrism or discriminatory treatment of boys and girls reflected 

also in their classroom attitudes in terms of the space and time they usually occupy (p. 12). 

These are just some of the issues Ballarín (2006) signals as perpetuating of the gender norm 

and she defends the need to take action. Nevertheless, the author acknowledges that coeducation 

is not, neither should be, a universal solution to all emerging social issues, but it is, however, a 

privileged space for the construction of a new society despite endless influences from other 

agents (p. 15).  

For many students, schools are one of the main socializing environments they take part in 

as well as the family unit, their group of friends, and the media they consume. Education is 

understood as more than the way to gain access to the labour market; as a tool through which 

people socialize, by which human personality is shaped: children and teenagers acquire social 

habits, self-esteem, beliefs and, of course, they are being socialized to accept and submit to 

gender models (Subirats, 2016, p. 29). In order to bring about change, coeducational pedagogies 

and methodologies need to show and transmit a gender socialization that eliminates the negative 

aspects and hierarchies of current gender roles (Subirats, 2017, p. 61). 

2.2. Agents in Gender Role Acquisition 

Considering gender roles as socially imposed norms that act upon both men and women, 

Johar et al. (2003) and Leaper (2015) define gender stereotypes as a series of concepts regarding 

specific characteristics that distinguish how men and women are or how they should be; they 

“frequently address traits, physical characteristics, role behaviours, and occupations” (as cited 
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in Ward & Grower, 2020, p. 179). Lomas (2005) considers that we are not only divided into 

men and women by our natural differences, but that there is a cultural effect. We learn to 

socialize according to gender as a consequence of the influence that a series of subjective and 

cultural factors has over the human identity construct. Some of the factors the author mentions 

are lifestyle, beliefs, economic status, family, ideology, mass media, influence groups and 

academic instructions (p. 262). This is what constitutes and consolidates gender roles, a concept 

defined by Martínez Benlloch & Bonilla Campos (2000) as a broad repertoire of behaviours 

and values which delineate socially and culturally what masculinity and femininity contain, and 

which are being acquired through the control mechanisms that the socialization process puts in 

place (as cited in Martínez, 2020, p. 322). 

Basically, any social element has an impact on the way people build their identity around 

gender and they come to show that, using different tools, they manage, in one way or another, 

to establish behaviour patterns and manners to understand relationships between boys and girls 

(Ruiz, 2017, p. 171). Mainly, three agents seem to stand out as the most influential when the 

socialization of sexism is concerned: family, educational environments, and media (p. 170).  

As stated by Ruiz (2017), the first socializing agent people encounter in life is family. If 

observed, gender educational patterns continue to be present in the perpetuation of gender 

norms and sexist stereotypes for both men and women (p. 173). This makes it harder to move 

away from the traditional values of a male breadwinner family model where the man is the one 

who is associated with the role of the ‘good worker’ and the woman is the one undertaking the 

role of ‘care-taker’ by assuming the majority of family responsibilities (Moreno, 2015, p. 85). 

Schools and informal education systems are considered as another agent of socialization 

where sexism and gender roles are perpetuated. In this context, the attitudes, values, and 

behaviours that we bestow upon girls and boys creates gender inequality that have little to do 

with biological differences (Ruiz, 2017, p. 168). This comes to say that it is not our natural 

differences that perpetuate discrimination, but rather that gender roles and stereotypes are 

socially acquired, partly because they are being taught in schools by both the explicit and the 

implicit curriculum. 

According to Subirats (2016), one of the mechanisms employed to promote the transmission 

of gender norm and subordination is the dissemination of the androcentric culture through the 

explicit and implicit curriculum. It spreads and consolidates the message that the domestic 

knowledge belongs exclusively to women and are not relevant to society (p. 29). Nowadays, in 
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Spain, neither boys nor girls are being educated in domestic values because they are still 

discriminated from basic academic contexts, even though they constitute such an indispensable 

knowledge for our personal autonomy and an essential pillar of our society (Ballarín, 2006, p. 

16).  

On the one hand, the explicit curriculum falls short when it comes to including the roles 

that women have played in the creation of our civilization. Research has shown that textbook 

contents have been ignoring female figures and their contributions to human history. According 

to a study conducted by López-Navajas (2014) the presence of women in all the subjects is 

extremely low: only 12.8% of contents in secondary education deal with female figures, a 7.5% 

if we deduct the number of times they are mentioned. Their presence is anecdotic, while their 

absence is systematic (p. 301). This highlights the disregard of women in how history has been 

told, their absence from cultural tradition and proves the lack of social authority that they have 

been granted (p. 302).  

On the other hand, the hidden curriculum in schools still perpetuates gender socialization 

norms. This curriculum is understood as the set of rules, attitudes, expectations, beliefs, and 

habits that are unconsciously installed in the structures and functioning of institutions (Santos, 

2000, p. 16). In the academic context, it acts as a covert, constant and all-embracing force that 

acts beyond the contents taught in schools; it educates students in the social rules. Because of 

these characteristics the scope of its influence is difficult to detect (p. 18). Furthermore, it is 

manifested in the relationships forged between students and teachers, the space that boys and 

girls occupy in their classes and the expectations that are generated in students of different 

genders (Ruiz, 2017, p. 173). 

Finally, the third socializing agent Ruiz (2017) points out is media, such as television, film, 

radio, or advertisement. Connell (1998) states that media is an important tentacle of the 

patriarchal society which reinforces and updates its supremacy, displaying images and 

interpretations of femininity and masculinity from a hegemonic point of view (as cited in Ruiz, 

2017, p. 175). The presence of female characters in movies and TV shows has been scarce and 

stereotyped, and the representation of femininity has been mainly focused on their sexuality, 

fulfilling the needs of the male gaze. This hypersextualization of the female figure in media 

reinforces the idea of women being socially subordinated to men, as an ‘object of desire’ and it 

perpetuates the established gender roles (Ruiz, 2017, pp. 175–176). 
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2.3. Gender Representation in Media 

Gender representation in popular media nowadays falls short when it comes to providing a 

wide range of female and male characters to reflect society. As maintained by current research, 

boys and men outnumber girls and women in a variety of youth-targeted television programs, 

with boys and men often accounting for 60% or more of the characters (Ward & Grower, 2020, 

p. 179). The authors defend that equally important to quantity, is quality of proper 

representation: “addressing whether persons of each gender are presented in a way that reflects 

their complexity and humanity, or whether portrayals are reduced to one-dimensional 

stereotypes” (p. 179). Martínez (2020) states that films, TV shows and advertisement, in a best-

case scenario, try to question the traditional models of femininity and masculinity, while, in a 

worst-case scenario, they objectify and hypersexualize women while turning them into 

stereotypes (p. 323). 

As compiled by Ward & Grower (2020), research has frequently revealed that individuals 

of all genders, but in particular women, are stereotyped, often characterized exclusively by their 

looks or their behaviour in relationships, and with restricted personality characteristics and 

roles. Regarding physical appearance, studies have shown that women are portrayed in 

mainstream media as being more concerned with their looks, more judged and valued by their 

appearance and more likely to be sexualized than men. As for personality, male characters tend 

to be represented as more physically aggressive and bossier, and less probable to be portrayed 

as scared, romantic, or fragile than their female counterparts. The distribution of responsibility 

among different gendered characters is another stereotype present in media, and research has 

proven that men are more likely to pertain to the labour market in fields such as science, 

technology, or engineering, while women are usually placed at home. Finally, in what 

relationships are concerned, evidence show that heteronormativity dictates the rules of how 

male and female characters are to behave (pp. 179-180). According to Kim et al. (2007) men 

must “actively pursue sexual relationships, objectify women, and prioritize sex over emotion; 

conversely, women are expected to be sexually passive, use their looks and bodies to attract 

men, set sexual limits, and prioritize emotions over sex” (as cited in Ward & Grower 2020, p. 

180) 

Gender stereotyping in media has been under scholar scrutiny with an overall focus on 

female characterisation analysis due to the lack of options they present. Women are depicted as 

an object of desire, adoration, or violence, as a passive or secondary subject who lacks ambition, 

punished if active, reduced to complementary figures and juxtaposed as mothers / femme fatale, 



10 

 

virgins / whores, and with their main goal in life being matrimony (Colaizzi, 2007, as cited in 

Martínez, 2020, p. 327). In classical films, there are two genre which accurately exemplify this; 

they are very representative of the double standards and how they still contribute to maintaining 

social rules of gender. On the one hand, Colaizzi (2014) describes ‘women’s film’ as a genre 

specifically targeted to the female audience where women are the protagonists, but these 

characters are usually forced to make sacrifices such as giving up marriage in the name of love, 

sacrificing themselves for their children or sacrificing love in favour of their careers (p. 44). 

This model of femininity comes to show that being a woman means giving up and being 

passive. In this way, the female spectator sees herself in these characters, which normalizes and 

naturalizes pre-established typologies of what a woman ‘should be’ and reproduce it in future 

generations (p.45).  

On the other hand, the author highlights another classical genre, ‘film noir’, a genre that 

originated in the thirties in which women are portrayed as ambitions, desiring subjects, devoted 

to changing their situation and making things happen, much more interested in power, both 

economical and sexual, than in fulfilling domestic duties. However, their desires make them a 

risk to the man they love and to themselves; they become victims of their own ambitions. As a 

punishment for their aspirations, they lose everything: the love of a man, their money and even 

their lives (p. 45). These stories are meant to be cautionary tales of what happens if a woman 

does not know her place and tries to move past the clear lines that dictate her role in society. 

Without a critical view of these audio-visual materials, these films shaped the identity and 

behavioural patterns of both men and women even years after the genre died. 

Nowadays, it seems that some steps towards evolution and better gender representations 

have been taken. Research analysing data over time appear to show improvements both in 

quantity and quality of gender portrayal. In a recent study, higher gender parity was revealed in 

youth appealing television shows, with women occupying 55% of screen time (Giaccardi et al., 

2019, as cited in Ward & Grower 2020, p. 180). Martínez (2020) agrees that some progress has 

been reached in the sense that currently we can find counterstereotypes of female character of 

different ages that do not fit the beauty standards established over the years; protagonists who 

are hard-working, independent, confident, intelligent, focused on their careers and successful, 

not to mention sexually liberated. However, resistance to change coexists in the mainstream 

media alongside progress, like, for instance, the figure of the femme fatale, female characters 

mainly dedicated to caregiving, bigger emotional dependence, and the need of finding 
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happiness in the companionship of a man are some of the elements that remain present in current 

mass media (p. 327). 

A recent study by (Shawcroft et al. (2022) set to determine gender representation in Disney 

movies over the different decades and reached similar conclusions. The findings show that 

despite the emphasis on “the importance of equal depictions of men and women in Disney films 

(or media overall) in recent decades, little has changed in terms of the number of central female 

characters.” (p. 359). Overall, the research proves there is a notable difference in the number of 

male characters present in teenage and children shows (about 60%) and female character 

portrayal (40%). As for quality of representation, women are mainly presented as neither 

leaders nor follower, more like social outcasts, and men are never depicted as staying-at-home 

fathers or caregivers. The authors consider this to be “symbolic annihilations” since these 

portrayals exclude human dimensions from popular media: women are seen as either 

uninvolved or unimportant in society, while men lack caregiving models which ultimately sends 

the message that childcare or domestic duties are not of their responsibilities. A final concern 

expressed by Shawcroft et al. (2022) is regarding the physical appearance of female characters 

which has mostly revolved around fairly attractive and good-looking beauty standards and this 

“may contribute to the perpetuation of the idea that women need to be physically attractive to 

be of value in society or create a higher standard for women’s physical appearance than for 

men.” (p. 359). 

These mainstream productions link womanhood with an over-emotionality, foster gender 

inequality and normalize the suffering in affective relationships to the point that, even though 

they are fully aware that the relationships portrayed are fictitious, teenage girls have confessed 

that they would not mind experiencing a tragical romance in real life (Fernández, 2017, p. 526). 

Ward & Grower (2020) are also critical of this change, since it appears that mainstream media 

keeps “exposing children and adolescents to skewed information about gender and 

underscoring that a lack of recognition and a lack of respect remain significant issues for 

women” (p. 180). Considering the variety of media products and their widespread reach, they 

are part of almost every child’s and teenager’s life. But exactly, how much does this industry 

affect the way we understand and build our identity?   
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2.3.1. The Influence of Mass Media on Identity Construction 

According to Martínez (2020) identity construction is a narrative process, since we build 

our personality, in part, as the result of the tales that we have been exposed to, those which we 

create, those in which we recognize ourselves, those that provide us with role-models as well 

as those which we use to structure and give meaning to our existence (p. 323). Our identity is a 

collage of stories, most of which come from mass media, so the quality of what we consume, 

especially at an early age, can influence us deeply.  

Largely, results of the research conducted to this date seem to point towards a connection 

between the amount of television viewing and a higher assimilation rate and defence of 

stereotypical gender rules (Ward & Grower, 2020, p. 182). Some of the aspects influenced by 

media include assumptions about physical appearance, relationship and courtship rules, and 

identification with gender roles, among others.  

Physical Appearance 

Concerns regarding regular consumption of media leading to self-objectification and 

dysfunctional perception of appearance, especially in young girls, have been expressed among 

the research community (Ward & Grower, 2020, p. 184). Slater & Tiggermann (2016) surveyed 

three hundred Australian young girls between the ages of six and nine about physical 

perception, self-esteem, and sexualized clothing. Their research revealed that girls who viewed 

media portraying sexualized women believed boys would be inclined to like a girl wearing 

more sensual clothing, so they themselves preferred to wear such clothes. But surprisingly, 

these girls also showed higher bodily dissatisfaction and lower self-esteem (as cited in Ward & 

Grower, 2020, p. 184). 

Gendered Sexual Roles and Relationship Idealization 

In their research review, Ward & Grower (2020) have recognized that the results of studies 

focusing on the relationship between screen-time and assumptions about courtship or sexual 

roles have not met consistent results. However, they highlight the relevance of some studies 

such as the one conducted by Rousseau & Eggermont (2018). Taking into account gender, age, 

and body mass index of the participants, as well as general consumption of television contents, 

these researchers revealed that exposure to shows that portray women as sexual objects was 

related to stronger beliefs and acceptance of objectifying dating patterns among ten to thirteen-

year-olds (as cited in Ward & Grower, 2020, p. 185). Similar results were found in Belgium by 
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Driesmans et al. (2015) in a study involving teenagers who played a video game with sexualized 

and non-sexualized female characters. The first group showed a higher tendency towards 

accepting and tolerating rape myths and sexual harassment (as cited in Ward & Grower, 2020, 

p. 186). 

Another research carried out by Driesmans (2016) expressed that adolescent girls exposed 

to popular romance movies targeted to teenagers, such as High School Musical, were more 

likely to accept romantic myths (as cited in Ward & Grower, 2020, p. 186). Similarly, 

Fernández (2017) conducted a study where she interviewed teenagers between twelve and 

fourteen years old on the topic of love and romantic movies. This researcher exemplifies how 

teens are aware that the romantic ideal and the relationships portrayed in these films and shows 

are unrealistic, but at the same time they create certain expectations around those ideas, and 

they do not reject completely the possibility of living those fictitious narratives (p. 521). 

Furthermore, Fernández (2017) found that younger generations today also perceive when media 

is targeting them specifically by gender. In her research, the author discovered that whereas 

romantical movies shape the imaginary of girls, action and adventure films are perceived as ‘for 

boys’ (p. 521). 

These studies come to show that even though there seems to be a connection between the 

media consumption and interiorized beliefs of romantic and sexual ideals, this “may be more 

nuanced than expected, and likely vary by gender and medium/genre” (Ward & Grower, 2020, 

p. 186). 

Gender Role Acceptance 

Overall, studies appear to point towards a higher assimilation of traditional gender values 

and roles in connection to the amount of time spent interacting with mainstream media. For 

instance, Ward & Friedman (2006) found a corelation between teenagers used to being exposed 

to stereotypical audio-visual contents from comedies and dramas broadcasted on television and 

a higher traditional attitude towards gender roles then those exposed to more neutral material 

(as cited in Ward & Grower, 2020, p. 183).  

Another research conducted by Tufte (2012) found similar results in her analysis of gender 

identification of Danish tween girls. She asked a group of 10 – 12-year-olds to take between 

five and ten pictures a day of women in media that they found interesting. The researchers then 

analysed the total of sixty pictures that each participant had submitted and carried out an 

interview with the participants regarding mass media and how they perceive their gender being 
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represented in it. The research concluded that these very young girls were faced with a conflict 

in their minds between media portrayals and their own idea of gender role and identification. 

She states that even though these girls criticized some of the ideas from mainstream media, they 

still tried to imitate them in their lives through make-up or fashion and clothing. This can be 

problematic seeing that they find themselves “in an interim period of their life, they are insecure 

and searching for role models, and many of these role models they find in the media.” (p. 384). 

Subirats (2016) argues that the importance of cultural models for the socialization of boys 

and girls is extraordinary. Boys usually encounter role models in the past and in the present to 

mimic in life, in their future projects and in the public domain. They encounter them both in 

textbooks and school context and outside of them. However, they are not always positive 

examples, as we have already argued, and these obsolete models can be highly toxic for them. 

Nonetheless, girls find their role models in an androcentric culture that confirms and legitimizes 

their public inexistence, especially in educational environments. They lack inspiration and 

stimulus to imagine other lives apart from those scripted for the female gender (p. 31) 

Mass media makes use of these stereotyped role models and contradictory messages, to 

create a balance and manipulate the audience into thinking that there is in fact real and effective 

gender equality, and it does so by means of media violence. As defined by Bernal-Triviño 

(2019) and Mariano (2017), it is a type of symbolic violence that reinforces the gender mandate 

which establishes inequality in its many forms, and it legitimizes and exonerates other types of 

violence such as direct or structural violence (as cited in Martínez, 2020, p. 323). Based on the 

use of close-ups, make-up, setting and illumination, media contributes to the creation of the 

womanhood ideal as a show meant mostly for the male gaze and this representation is analysed 

to comprehend the effects it has on the identity construction of the individuals who receive them 

and on the established positions in the patriarchal culture (Martínez, 2020, p. 327). Ultimately, 

media employs a series of tools that serve to maintain the status quo in society by giving a false 

idea that gender inequality has long been abolished or punishing those who step out of line to 

make an example out of them. Either way, society is bombarded with a series of images that, if 

not used properly, transcend the barrier of mere entertainment to allow certain beliefs to take 

root in our perception of reality. 

An improper or bad use of media is understood as an unconscious consumption of audio-

visual products, without a critical view on what we are actually watching. The spectators limit 

themselves to seeing without investing any energy in analysing, valuing, or digesting what they 



15 

 

hear, or the images broadcasted (Núñez, 2008, p. 135). In an era where á la carte media 

consumption is more accessible than ever before, with easy access to television shows and films 

on streaming platforms and a widespread presence of teenagers on social media, young boys 

and girls need to be equipped with the best tools possible to face such an influential force.  

2.3.2. Effect of Consolidated Beliefs about Gender Normativity 

The previous analysis seems to indicate that there is indeed a correlation between exposition 

to mass media content and assimilation of gender roles, which is more acute in younger 

generations. However, the effects of these norms that have dictated the way in which men and 

women must behave and relate transcend into adulthood: “Decades of psychological research 

indicate that adopting the constrained view of what is expected and acceptable for one’s gender 

has significant implications for adolescents’ and young adults’ well-being on multiple 

dimensions” (Ward & Grower, 2020, p. 187) 

Studies have consistently linked strong adherence to traditional femininity standards to 

bigger possibilities of manifesting depression and anxiety symptoms, developing eating 

disorders and lower sexual agency. They tend to perceive themselves as less competent and 

exhibit lower self-esteem (Ward & Grower, 2020, p. 187), which is consistent with young girls’ 

and teenagers’ tendency to occupy less space in class (Ballarín, 2006; Subirats, 2016; Ruiz, 

2017). 

On the other hand, research in the field seem to agree that men and boys who internalize 

traditional masculinity ideologies manifest poor mental health, depression and general 

psychological distress, substance use and higher tendency towards risk taking in general. For 

instance, the research carried out by Giaccardi et al. (2017) has indicated that undergraduate 

male students that consumed greater amounts of media adhered strongly to traditional notions 

of masculinity, which led them to take more sexual risks, higher levels of alcohol and drug use 

and speeding (as cited in Ward & Grower, 2020, p. 187).  

Furthermore, gender role assimilation also influences the relationship patterns men and 

women exhibit. Barrio (1992) believes that between a being educated to dominate and another 

taught to obey, the bond they form can only be based on servitude. In consequence, love does 

not have the same meaning for both genders: boys learn to socialize as opposite to girls, which 

severs their communicative abilities and the possibility of understanding the other sex. They 

will think that affection and emotion is marginal in their lives, while girls build most part of 

their identity and dependence taking as base the way they choose to live their affectivity, 
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making this the centre of their lives even if it entails suffering (p. 19). Girls and women appear 

to be more inclined towards following romanticized relationship ideals from media in their real 

lives, even if it could lead to a toxic partnership or gender-based violence. In addition, Murnen 

et al. (2002) also found a correlation between strong support of masculine gender roles and 

greater perpetration of sexual aggression and attitudes that are more tolerant of sexual violence 

(as cited in Ward & Grower, 2020, p. 187).  

This idea is shared by Ruiz (2017) who believes that socializing agents that perpetuate 

gender roles, such as family, school, and media, produce a rise in gender-based violence. 

According to the author, the best tool available at the moment to face this type of violence is 

prevention, with an emphasis on the importance of formal education (p. 178). School is an agent 

with a great amount of symbolic power perceived by boys and girls, from early childhood, as 

the institution that dictates what and how it should be; rules and norms are transmitted through 

formal education (Subirats, 2016, p. 31). This puts a great pressure on academic institutions to 

take action towards detecting and preventing gender-related violence, which in part goes 

through educating students in media use and interpretation.  

Without developing a critical mind towards media consumption and a proper inclusion of 

emotional education in schools, it is in the hands of the media industry to instruct children and 

teenagers on those matters (Fernández, 2017, p. 520). This is problematic because its intentions 

are mainly moved by capitalism, consumerism and maintaining the status quo. It is important 

to emphasize that it is not just that television and media incite purchasing goods and services 

in general, but it also fosters a greater consumption of itself (Nuñez, 2008, p. 135). It is a vicious 

circle that feeds into a series of social and mental health issues created by itself. Audio-visual 

contents such as cinema or advertisements have managed to intertwine narratives about 

happiness with capitalism, consumerism, and love (Fernández, 2017, p. 520). This message 

sinks deep in our subconscious shaping and modelling our societal and individual identities to 

serve their own interests. 

This is where a sure bet on the coeducational school becomes a necessity. There is a strong 

demand for an academic institution that will not turn their back on mass culture texts, which 

now constitute the preferred setting for the younger generation to construct their identities 

(Martínez, 2020, p. 319). From the context of the classrooms, these issues need to be pointed 

out in order to break the cycle and ensure a safer use of mainstream media.  
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2.4. Coeducational Schools 

Two questions still remain: whether schools are taking active action towards educating 

students in gender role identification and how to challenge them or should it even be part of 

their responsibility. If we consider that educational systems have moved past mere transmitters 

of knowledge and societies are formed and changed from these institutions, then it is reasonable 

to think that discussing and instructing about social issues and gender inequality is necessary. 

Tomé (2017) defends that schools must educate and correct poor social attitudes the same way 

they correct speech, writing or social manners (p. 113). In light of the harm that interiorized 

hegemonic gender roles is causing not just younger generations, but society as a whole, the 

need to educate in equality presents itself as an urgent matter. Deconstructing gender 

stereotypes is indispensable if we wish to design new and egalitarian socializations that shatter 

the idea of gender as sole destiny. Thusly, the possibility of new models of femininity and 

masculinity must undoubtedly go through a process of questioning and challenging cultural 

hegemonic mandates (Ruiz, 2017, p. 172). 

Women and girls were forced to adapt in order to fit in the androcentric education model 

imposed upon them and academically they exceeded expectations. While the idea of pursuing 

professional success left a mark in the female minds, nothing seemed to have changed for the 

boys. The need to share responsibility for care-giving and domestic duties was a notion that did 

not resonate with the male mindset and there are no indications that this will change without 

any intervention to correct it (Ballarín, 2006, p. 16). Effective measures are essential in order 

to prevent gender violence, and, in this sense, coeducation is crucial: including equality values 

from academic institutions and in a cross-curricular manner and adopting a dynamic that fosters 

communication and better teacher-student relationships can make an impact on how teenagers 

understand and manage emotion and affection (Barrio, 1992, p. 19). Santos (2000) states that 

schools must not only prevent sexist behaviour pattern reproduction, but it also has to intervene 

to correct discourses and routinary practices which genders have acquired in other cultural 

environments (p. 18). 

Individual actions need to be taken to bring about change, but for it to be more constructive, 

scholars appear to agree that collective actions are more effective when it comes to making an 

impact on a larger scale. Saiz & Ceballos López (2021) agree that these measures must combine 

the efforts of the different members of the academic community to allow progress to permeate 

into the daily structure and culture of schools. In the institution where they conducted the study, 

these groups were in charge of analysing and designing actions, forming teachers, raising 
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awareness on gender inequality issues among faculty member as well as students and promoting 

coeducational projects, which ultimately leads to the creation of a centre that is much more 

consistent and sensitized (p. 7).  

For Ruiz (2017), a school that does not coeducate, is contributing conscious or 

unconsciously to the perpetuation of sexist patterns in society. For this reason, she goes on to 

explain the main characteristics a coeducational institution should collect (pp. 185-186): 

a) A coeducational school does not believe in neutral education. Based on the principle 

that to remain silent is to become part of the problem, the author considers that if 

institutions do not teach consciously about equality, they are unconsciously educating 

in inequality. 

b) Recognizing that sexism in schools can take many forms is essential. Academic 

environments must make faculty members and administrations aware of how they 

contribute to gender inequality to stop those patterns from spreading and reproducing. 

c) Their main goal ought to be to eliminate inequality and gender hierarchies while at the 

same time attending to diversity in terms of gender, culture, religious beliefs, etc. 

d) These schools must be open to redesigning and adopting new organizational models in 

regards of time, space, or resources. 

e) They prepare students for their future in the labour market as well as for their future in 

the familiar and social environment.  

f) Finally, it is their duty to provide emotional education and problem-solving tools which 

promote social harmony.  

Promoting coeducation is not an easy task, but it is necessary if we want to find an 

educational model that can present itself as a real and possible alternative to the current one. 

This change must take as a starting point the fact thar gender roles are negative for women, 

men, and humanity in general because they mark the existence of a binary way of living in 

society, separating the public and domestic spheres into the spaces where transgression or 

survival happens (Barrio, 1992, p. 26). Rooting for coeducation in academic institutions is an 

ambitious and arduous endeavour, but the rewards it entails are far greater than the challenge it 

poses.   
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3. Didactic Proposal 

3.1. Justification 

In pursuance of promoting and fostering an educational system that is more proactively 

involved with eliminating gender stereotypes from both academic and social contexts, this 

paper presents a didactic proposal suitable for implementation in an ESL classroom at 

secondary education level. The suggested teaching unit focuses on the use of coeducational 

resources in concordance with pedagogical methodologies to point out gender stereotypes and 

gender roles as a societal issue in order to challenge and eradicate them.  

This topic deserves more attention than it seems to be receiving at the moment, due to the 

numerous benefits it entails. Not only does the proposal attempt to educate in gender 

normativity abolition from societal and academic environments, but it is also a tool to bring 

students closer to gender inequality and other social issues making them an active part of the 

solution. Thus, providing a safer space to express concerns and discuss any matters, prevent 

gender-based violence and educate in values of cooperation and respect, which would set the 

base for social improvement starting with the English as a second language class. 

The activities included in the different sessions were created to assist students in identifying 

gender roles in various media, such as television shows, films, and short films as well as social 

networks, so that they would develop a more conscious consumption of media. In this way, 

they could be properly equipped to confront gender stereotyping in their daily lives, 

transcending the physical limits of the classroom. The contents incorporated in the lesson plan 

are mostly videos culled from various mass media that question or perpetuate gender norms. 

These formed the foundation for how the activities that followed were combined to provide a 

sequenced and connected series of tasks aimed at educating boys and girls about gender equality 

and focused on providing a final written product that would ultimately be uploaded and 

published on a blog site. 

Encompassed in the legal framework of the new Spanish law of education (LOMLOE), 

which will come into effect starting the following academic course, the proposal also offers a 

series of materials suitable for application in the years to come. The new legislation aims to 

address a number of issues, which include gender discrimination, and it eliminates standards of 

knowledge to focus on competence development, making the present proposal an ideal starting 

point for coeducation inclusion in real-life class practice.  
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3.2. Legal Framework 

According to the royal decree Real Decreto 217/2022, de 29 de marzo, por el que se 

establece la ordenación y las enseñanzas mínimas de la Educación Secundaria Obligatoria, 

key competences, specific competences, and basic knowledge are considered the pillars of 

curricular design aimed to ensure a more qualitative educational system.  

Key competences are understood as an indispensable set of performances that are meant to 

aid the successful academic progress of students and which must be acknowledge in the student 

output profile compiled at the end of his or her basic education stage (p. 6). The document also 

states a total of eight key competences, from which, the present proposal works with five: 

linguistic communication competence, multilingual competence, digital competence, personal, 

social, and learning to learn competence, citizenship competence and cultural awareness and 

expression competence (p. 11). 

a) The linguistic communication competence entails the ability to interact coherently in 

different contexts and with a variety of purposes. It constitutes the basis of critical thinking 

development and formation of knowledge (p. 26). The teaching unit works with both oral and 

written texts to develop communicative skills as well as fostering critical thinking by 

encouraging the use of the English language to interact, reflect on and express opinion about 

socially relevant topics.  

b) One of the main focuses of the new law has been the development of the digital 

competence, a skill that has been overseen in previous years. It involves the safe, responsible, 

sustainable, and critical use of digital technology (p. 29). This proposal works with media 

education and aims to develop a more responsible consumption of mainstream media and social 

networks. Furthermore, it promotes the use of internet and digital tools for self-education, 

information research and social participation.  

c) The personal, social, and learning to learn competence is furthered as well since the 

activities proposed are aimed towards achieving the independence and autonomy of students 

when it comes to looking up information and learning about a new topic. Ultimately, the goal 

of the didactic unit algins with the purpose that the royal decree assigns this competence: to 

encourage students to contribute to the physical and emotional well being of others, to be able 

to identify conducts that are contrary to peaceful coexistence and develop strategies to confront 

them (p. 30). 
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d) The citizenship competence involves students in an active and responsible participation 

in society based on the comprehension of social concepts and structures in order to educate in 

values typical of a democratic culture (p. 30). This proposal aims to foster this competence by 

pointing out gender stereotyping in media as a harmful practice, questioning the role gender 

norm imposition and assimilation has on identity construction as one of the main social issues 

we face in our time.   

e) Regarding the cultural awareness and expression competence, it entails the 

comprehension and respect of ideas, opinions, and emotions as well as the understanding of 

one’s identity evolution. It involves a commitment to the comprehension, development and 

expression of personal ideas and a sense of the role we play in society (p. 32). This lesson plan 

focuses precisely on that; it intends to promote critical thinking among teenagers, encourages 

them to express their opinions and reflect on social issues, highlighting gender roles and 

stereotypes as promoters of gender-based violence and inequality. 

On the other hand, the new education law presents basic competences as those skills that 

the student should be able to apply in class and which constitute the linking element between 

the student output profile and the subjects’ basic knowledge. The latter is also defined as the 

set of information, skills and attitudes that form the content of a subject or field of knowledge.  

(p. 7). The present didactic unit is designed to work with basic knowledge pertaining to the 

areas of communication, plurilingualism and interculturalism. It develops and promotes 

linguistic skills of comprehension and production as well as interaction and mediation, focusing 

on fostering the students’ critical evaluation of social and cultural matters.  

3.3. Context and temporalization 

The target group for whom this proposal was initially planned is a first year of Secondary 

Compulsory Education class from the public school system. Even though the materials could 

seem too difficult for a 1st CSE class due to their language level and maturity, they are well 

introduced and explained so vocabulary or grammatical impediments do not present an issue. 

Nonetheless, the contents can be used at any level provided necessary alterations are made to 

meet proficiency standards. 

Regarding temporalization, there is no specific period from the academic course to which 

the didactic unit is directed, which means it can fit any moment and any term. Perhaps, due to 

the language level involved, it is recommendable to consider its implementation towards the 

end of the school year, or at least after having gone through half of the course. For real 
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classroom application, the teacher might decide to start working with these lessons as a 

preparation for Women’s Day, or, if there are not many options to go out of the guidelines 

provided by the textbook, it could be used as part of the unit where occupations are taught, since 

the first session relies on professions and how they are heavily gendered in our imaginary.  

Moreover, the proposal is very flexible because the audio-visuals selected can serve almost 

any topic present in the curricular contents of the different courses. In this way, for example, 

the topic of occupations mentioned earlier, could be adapted to working with hobbies or 

abilities. Either way, whether the user decides to keep the level and themes presented in this 

proposal, or not, the time employed by the teacher is minimum, both for lesson planning and 

material preparation.  

3.4. Aims of the proposal  

The main goal of this proposal is to develop critical thinking in students so that they can be 

capable of recognizing gender stereotyping in society and avoiding sustaining them. The 

didactic unit presented in this paper offers a sequenced series of activities and sessions whose 

primary goal is to point out gender stereotypes, what are they and how they influence our daily 

lives, and ultimately challenge them. These sessions follow the task-based approach and the 

project-based approach with the focus on a final writing task where students must elaborate an 

article in which they speak up about a topic that interests them involving gender normativity 

and its consequence in society.  

  Since the lessons are planned for the English class and following the communicative 

approach, speaking, and listening skills will be developed alongside with reading and writing, 

especially for the final task. Furthermore, students will have to work individually and in pairs 

as well as learn how to cooperate in groups which fosters their interactive and communicative 

skills. Finally, even though some of the tasks carried out in class are guided, they will be 

working autonomously for the most part, which will help develop their autonomy and the 

learning-to-learn competence.  

Ultimately, the goal is to create a final product, in this case a blog, that can serve as a school 

newspaper for any student to publish their pieces about gender inequality or any social issue of 

their interest. This fosters the digital competence as well as critical thinking, writing skills and 

information research abilities.   
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3.5. Methodology 

To help develop communicative and interactive skills and to promote key competences, a 

method based didactic proposal has been considered with a core focus on task-based and 

project-based strategies, as well as activities that follow the TPR methodology (Total Physical 

Response) and content-based instructions. These have been imbedded in the Communicative 

Approach and the Comprehension Approach of second language teaching theories since one of 

the main aims is for students to express their ideas. 

The sessions follow Wilkins’ (1976) synthetic syllabi, which means that the sessions are 

“ordered logically, in a sequence from linguistic simplicity to linguistic complexity” (as cited 

in Larsen-Freeman & Anderson, 2011, p. 192). For this reason, the communicative skills are 

supported by the comprehension approach, both in language teaching and also in the 

introduction of the gender discrimination topic. What I mean by this is that, during the first 

sessions, students are asked to mostly listen and understand what the teacher is saying in terms 

of the language and the gender stereotyping concepts presented. At first, the linguistic 

production is minimum, simple ideas or sentences are expected from the students; nevertheless, 

at the end of the teaching unit they ought to be able to produce written articles on any subject 

they have an interest in that includes gender role issues.  

In order to achieve this, TPR activities such as ‘Organize the jobs’ have been introduced. 

This type of task relies heavily on following teacher instruction and the comprehensive 

approach focused mostly on understanding, rather than producing (Larsen-Freeman & 

Anderson, 2011, p. 138). This allows the class atmosphere to be less stressful, reduces anxiety 

and boosts the students’ confidence, lowering the affective filter (p. 137). This condition is 

essential for language acquisition in general, but it is even more imperative to maintain this 

classroom ambiance to motivate student participation and to foster open-mindedness so as to 

be able to discuss gender normativity with such young pupils.  

Regarding the Communicative Approach, Larsen-Freeman & Anderson (2011) consider 

that, much like the Communicative Language Teaching (CLT), this standpoint aims “to make 

communicative competence the goal of language teaching” (p. 152); however, they state that 

real application in the classroom may vary. Encompassed in the Communicative Approach, the 

proposal presents a variety of activities such as a role play, numerous debates and discussion 

and problem-solving situations. This teaching unit puts critical thinking and opinion expression 

at its centre, which is why the methodology followed is, to a large extent, derived from the task-
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based approach, however, it tilts towards a project-based approach with a clear final product 

starting with the fifth session. The lessons are made up of a series of activities and tasks that 

connect to one another in a meaningful way, which ultimately leads to communication and 

interaction, critical analysis, and reflection, promoting free thinking.  

Lastly, the final writing task and the sessions building up to it follow a text-based approach, 

which is a teaching methodology that focuses on written production. As claimed by Nunan 

(1999), with modelling at its core, this approach sets the focus on “the final product which 

should be a coherent, error-free text” (as cited in Pasand & Haghi, 2013, p. 76). To achieve that 

goal, the teaching unit presents three sessions in which the student will get familiar with the 

type of text, which in this case is magazine and newspaper articles, and have real practice by 

mimicking authentic materials, relying on multiple drafts and developing peer-edition abilities, 

in order to be able to produce the final task. 

3.6. Sessions 

The didactic proposal has a total of seven sessions coinciding with just as many fifty 

minutes classes. The sequence of activity starts with realizing that we associate certain aspects 

of daily life with a specific gender, then acknowledging their existence and influence in 

everyone’s experience and finally challenging them; all this while going through diverse mass 

media contents to point out their role in our identity construction and gender stereotype 

perpetuation. The lesson plan is focused towards developing critical thinking that will help 

students choose a topic for their final task, which consists in writing an article about gender 

discrimination in the field of their choice. Thus, a blog that doubles as a school magazine is 

created and made available for everyone to use, from other teachers in their subjects, to 

administration members or students that want to collaborate or publish their concerns and 

reflections regarding a social matter.  

3.6.1. Session 1 – Career Day 

Resources: computers (ICT room), projector and screen, Purl (animation short film), pink 

ball of yarn and a board on https://padlet.com  

Objectives:  

a) Identify gender stereotypes perception as related to different occupations and 

professional fields. 

https://padlet.com/


25 

 

b) Discuss and highlight basic sociocultural aspects related to gender and professional 

environments. 

c) Point out media as a socializing agent that consolidates and perpetuates gender role 

assimilation.  

Description: 

The first session deals with animated short films, more specifically the Pixar Sparkshort 

Purl. An audio-visual piece that is representative of gender discrimination issues in the 

workplace. The setting is a company exclusively formed by male characters, the conversations 

are heavily stereotyped and clichéd to represent a sample of the male working environment 

(López González, 2019, pp. 262-263). The video shows how Purl, a pink ball of yarn, starts her 

job at a corporation where her new co-workers are all men who form a big uniform blob of male 

stereotypes: they all look fairly the same, dress similarly, discuss sports, tackle problems by 

being aggressive and look down on the main character. In contrast, she embodies the female 

gender stereotype: she is a sweet and funny character who enjoys knitting, but who is also 

constantly pushed aside from decision making and bonding or team building activities. After 

having a very bad day, she decides to change her physical appearance and her personality to fit 

that of her colleagues and she is immediately accepted. Finally, a new yellow ball of yarn 

appears, a character who comes to work for the company and Purl is left with the decision of 

risking her bond with her male co-workers by helping out the new female colleague or treating 

her in the same way as she was when she first arrived. Finally, the main character chooses to 

integrate her, which leads to the company being much more diverse: there are more balls of 

yarn of all shapes, colours and sizes working there, the male characters now express themselves 

in a unique way by wearing a different shirt or growing a moustache. The short comes to show 

that everyone benefits from gender inclusive environments that do not feed on gender 

normativity. 

Before showing the video, students must first answer a series of questions about what career 

they would like to pursue in the future and who inspired them to follow that path. This warm-

up activity will help them focus on the topic of professions and at the same time it will make 

them realize, in the end, how important role-models are when we choose a career. The questions 

should be written on the board before the students enter the class, this way they will start 

thinking about it as soon as they enter the class, while they settle down or start taking their 

materials out.  
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Next, they will work on computers or other internet connected devices to fill in a Padlet 

with professions they dream of pursuing or those present in their immediate surroundings. 

These will be the options that the students will have to organize into two columns, one for men 

and another one for women. For this, they will stand up and go to the centre of the class and, as 

the teacher names an occupation, they must choose one side of the class depending on what 

gender they have assigned that profession in their head. In this way, when the teacher names 

models, they will most probably go to the female side of the class, and for firefighter, they 

might pick the male side of the class. Finally, they have to reflect about why they think so many 

of them were picturing a woman model and a male firefighter, for example. This will be their 

first contact with gender stereotypes as long as this proposal is concerned, so the teacher must 

highlight that the reason we unconsciously assign different professions a specific gender is 

because of internalized gender normativity. 

Subsequently, the students will proceed to watching the short film, which is available on 

YouTube, and issues such as the gender of the main character or what decision they would have 

made if they were in Purl’s situation are discussed throughout the viewing. Lastly, the students 

will pass around a ball of yarn, hanging on to one end of the thread and stating abilities that are 

necessary for the jobs they had written down on the Padlet board. Once they utter the sentence, 

they must pass the ball of yarn to a classmate with those set of skills, but who belongs to the 

opposite gender than the one indicate by the column they chose for it. This last activity is aimed 

to highlight that there is no specific ability that belongs exclusively to boys or girls, so there is 

no logical reason why jobs should be gender stereotyped.  

3.6.2. Session 2 – Gender Roles 

Resources: screen and projector, Girls just want to have sums (an episode of The Simpsons), 

cards shaped like lightbulbs. 

Objectives 

a) Establish what gender roles, how they are connected to stereotypes are and how they 

can affect us.  

b) Foster a safe space where opinions and debate are welcome, developing communicative 

skills and critical thinking.  

c) Express the gender stereotypes they have interiorized by designing a role play that could 

serve to open a discussion about them. 
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Description: 

In this session we will be working with television shows as the media under scrutiny, and, 

to be more exact, students will be watching a couple of scenes from an episode of the 

seventeenth season of The Simpsons. Some of the scenes are available on YouTube, but the 

show can also be found on the Disney+ media streaming platform. In this particular episode, 

the school has been segregated by gender to ensure a better education for everyone. There are 

several moments with heavy gender stereotyping being beyond ironical in the episode starting 

with the way the boys and the girls are taught maths: while the male school is teaching ‘real 

math’, Lisa is disappointed she is “inefficiently taught by a liberal-feminist who emphasizes 

feelings and relating emotionally to math” (Greene, 2012, p. 44). This disappointment leads to 

her infiltrating the boys’ school where she must learn to think and act like a boy. This marks 

the topic for the pre-viewing activity, however, before that, the activities are sequenced to first 

link with the previous session, and then design a gender role-play and, finally, talk about them 

in more detail and share personal experiences. This activity aspires to extrapolate gender 

normativity as something that exclusively exists in fictitious context, to real-life identification. 

First of all, the students will be asked questions to guide them into realizing that we harbour 

a set of preconceived ideas of what we think is ‘for girls’ and what things are ‘for boys’, which 

mark gender role assimilation. These questions link the gender stereotypes we had identified in 

the previous session to what is expected from us depending on our gender. So, in this way, for 

instance, we generally imagine a woman when we speak about a model because girls are 

expected to care about their physical appearance, to wear make-up and have an interest in 

fashion.  

Once this is established, the students will carry on to prepare a role-play activity in groups 

where they must teach one of their members how to behave like their opposite sex. It is a fun 

and light task meant to highlight how ridiculous and pointless these norms really are. When the 

groups have finished performing their short play in front of the class, they will watch the scenes 

of the episode where Bart teaches his sister to behave like a boy, much like they had done in 

the previous activity. Next, a discussion will be held to verbalize these issues and express 

opinions about whether it is really that harmless to watch these particular segments without 

analysing them or giving them a second thought.  

Before finishing the class, students will be asked to anonymously share a gender lightbulb 

moment by writing a summary of their experiences on a piece of paper. A gender lightbulb 
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moment is a time when they have been made aware of the different treatment they received 

because of their sex. To encourage students to share, it is a good idea for the teacher to share 

actual examples of their lightbulb moments, which will boost the pupils’ confidence and they 

will feel more comfortable to share their ideas. There will probably be students who will not 

want to participate or who will not know what to write. So, if the teacher is unable to inspire or 

motivate him or her into taking part in the activity, it is very important not to force participation, 

since that would have the opposite desired effect and would create a more uncomfortable 

environment in class, raising their affective filter. The objective is to reflect upon gender norms 

that they have encountered in life, how they have faced them and what they could do different 

if they find themselves in a similar situation again. However, these discussions will be left for 

the following session due to timing and also to serve as a connection between classes. Thus, 

when they have finished completing their cards, the teacher must collect them to use in the next 

session. 

3.6.3. Session 3 – The Bechdel Test 

Resources: string, clothes peg, tape, lightbulb cards they had completed in the previous 

class, slides presentation or emoji flashcards, https://bechdeltest.com/, 

https://www.youtube.com/watch?v=bLF6sAAMb4s   

Objectives: 

a) Explain and discuss about gender discrimination they have experienced or witnessed. 

b) Highlight the poor gender representation present in feature films, regardless of their 

premiere year. 

c) Familiarize students with the Bechdel test as a useful tool to identify gender 

representation in media. 

Description: 

In order to connect with the preceding session, volunteers will be asked to talk about their 

gender lightbulb moment. For this, they will come to the front of the class, look up their 

lightbulb from the pile collected the previous day and hang it on the string, then they will 

explain the situation they had noted down on the card to open a class discussion about what 

could have been done in those situation. Once again, not forcing participation is key to 

maintaining a trustful and inviting class environment that will encourage them to speak up.  

https://bechdeltest.com/
https://www.youtube.com/watch?v=bLF6sAAMb4s
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The third session of the proposal deals mainly with gender representation in film, so, after 

sharing the moments where they felt they were being treated differently due to their gender, a 

discussion will be opened regarding media contribution to the perpetuation of those stereotypes.  

Furthermore, students will learn about the Bechdel test by watching an explanatory video 

on YouTube, courtesy of Feminist Frequency. The test consists of three parameter that can be 

applied to movies in order to check if the presence of female characters is actually more than 

just a figure placed there to serve male characters. For a film to pass the test it must have two 

or more female characters with a name, who talk to each other about something other than a 

man. After establishing how easy it is for male characters to fulfil these conditions, the students 

will use a discussion web page to check whether their favourite movies would pass the test.  

In addition, the teacher will provide a series of cartoon images or emojis to represent a 

popular movie for them to guess. Then, they will need to vote whether they think that film can 

pass the test or not according to the webpage provided. Lastly, to promote teamwork and 

collaboration, in pairs or groups of three, they must design their own set of images to show to 

the rest of the class and guess the motion picture represented. The same procedure of voting 

and checking if their proposals pass the Bechdel test will be conducted. 

The goal of these activities is to spark their curiosity do that they are motivated enough to 

conduct their research in their own time, to use this tool long after the sessions are over to check 

for gender representation parameters. This is a big step towards conscious media consumption 

which would indicate a higher resistance to gender norm assimilation. 

3.6.4. Session 4 – Challenging Gender Roles  

Resources: Pay Gap GIF, compilation of TikTok videos, phone, a TikTok account, 

https://www.tiktok.com/@khazaradzeee/video/6985617842444061954?is_copy_url=1&is_fro

m_webapp=v1&lang=en (link to the video they must recreate for the final challenge) 

Objectives: 

a) Identify social media as a space where they can challenge gender stereotyping and speak 

up about other social issues they might feel strongly about. 

b) Acknowledge gender wage gap as a problem that affects the labour market. 

c) Point out the role of clothing in gender expression, not as items belonging to either one. 

d) Write gender normative statements they have been faced with in order to understand 

and deal with them. 

https://www.tiktok.com/@khazaradzeee/video/6985617842444061954?is_copy_url=1&is_from_webapp=v1&lang=en
https://www.tiktok.com/@khazaradzeee/video/6985617842444061954?is_copy_url=1&is_from_webapp=v1&lang=en
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Description: 

During this session students will reflect upon the use of social media, in particular TikTok, 

as a tool to confront gender. This social network is very popular among younger generations, 

which is why it is imperative to educate in a responsible use of the platform, instead of ignoring 

or erasing it from classroom contexts altogether. Controlled activities that involve the use of 

social media are not only motivating, but also enriching since students are presented with a 

healthy use of a space where they spend the majority of their free time.  

The lesson consists mainly of viewing several TikTok videos selected with the goal of 

talking about gender inequality and gender roles in a variety of different ways. After watching 

each video, the teacher has to make sure the contents have been comprehended, provide any 

type of extra explanation necessary or rely on the pupils to mediate and explain what they have 

understood to the rest of the class. Also, questions to open debate about the different issues are 

prepared, promoting class participation and opinion expression. 

The lesson begins with the projection of a GIF representing gender pay gap, which is used 

as an opening question to make students think about this particular matter. The video they watch 

next deals precisely with that issue and uses a voice-over audio to ironically address the reason 

a portion of the population gives to excuse this injustice: that women generally pick lower 

paying jobs. Then, students watch a video where a woman explains the differences that can be 

observed for Halloween or Carnival costumes depending on gender, both for adults and for 

tweens. In this case, she uses a green screen filter to explain the situation, exemplify and express 

her outrage with the matter. The last video they watch before creating their own is that of a 

young man wearing a dress after a woman states that boys cannot use that type of clothing item. 

These are three different uses of this online resource, with various grades of difficulty, material 

preparation, shooting patterns and, most importantly, three different ways to challenge gender 

roles on social media.  

Since the digital platform we are working with is mostly known for their dance videos, the 

last activity of the session is a dancing challenge video with simple moves and easy to record. 

In pairs, students will brainstorm statements that perpetuate gender stereotypes which they have 

heard or that have been directed to them. These will be included at the top of the video. After 

the dance moves have been learnt, all that is left is to record a video for the boys and one for 

the girls. To motivate students to participate, the use of edible incentives is highly 

recommended.  
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3.6.5. Session 5 – Breaking News 

Resources: articles from newspapers, magazines and online sources, pen, paper, and 

scissors.  

Objectives:  

a) Identify specific elements pertaining to article production, such as title and paragraph 

distribution. 

b) Provide authentic material to work with in a meaningful way. 

c) Produce a written piece by means of a controlled and guided activity in which they must 

follow a prompt model. 

Description: 

In this session, students will start to work with materials sourced from real articles in order 

to prepare them for the final task development. They will start working in groups with authentic 

newspaper, magazine, and blog articles in order to identify the aspects they share (title, 

questions to pique readers' interest, paragraph distribution, etc.). They will also use printed as 

opposed to online materials to determine aspects that distinguish one media from another , such 

as the presence in online sources of links or videos. 

Then, following the model article they received, they must adapt the same piece of news to 

an alternative universe, where roles are inverted. In this way, if, for instance, their article is 

about the gender pay gap, they will have to mimic the original article to write about how men 

are unfairly and unjustly underpaid for the same job responsibility as a woman because they are 

socially undervalued. The goal is to point out how ridiculous these issues would sound if tables 

were turned. 

Finally, they will cut out their article in five different sections and give it to another group 

who will then have to piece it back together, read it and take a guess regarding the topic of the 

original text. The discussion that springs out of these activities are meant to make students 

reflect on gender discrimination and stereotyping and highlight them as a harmful social 

mechanism.  
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3.6.6. Session 6 – Here’s the scoop! 

Resources: list of topics, computers or internet connected devices 

Objectives: 

a) Foster teamwork and cooperation as preparation for their future in the labour market. 

b) Promote interactive communication, decision-making and problem-solving skills. 

c) Develop research competency by scouting for useful information on the internet, 

selecting, reading, and summarizing online sources. 

d) Planning a writing task and drafting an initial version of it, that follows the outline they 

have developed. 

Description: 

For this lesson, students will need to form groups of about 4 or 5 members and assign 

different roles to each of them to simulate a journalistic team. There has to be a journalist 

responsible for writing the story, and a researcher in charge of obtaining information online and 

any resources they may require (such as pictures, videos, etc.). There must also be an editor 

who will assist the journalist and be in charge of reviewing the article and including the 

multimedia elements; and finally, a director who will oversee everyone's work, assist any 

members who may be having difficulties, and give the final approval to the work that will be 

published. 

Next, the members of the group must interact and discuss different topics they find 

interesting in order to make a decision and pick an area to focus on. Each group has to work 

together to choose a theme or topic which might be anything relating to local news, pop culture, 

or any other subject in which they share an interest. The teacher must also provide a list of 

suggested themes that could be of interest to guide any group that is having difficulty finding a 

topic. 

Once they have chosen the subject they wish to work on, the researchers, with the help of 

the rest of the team, will gather information to help design an outline for the article they wish 

to compose. Finally, once they have selected the data they want to include and following the 

plan they had designed previously, the group will need to complete and hand in a first draft of 

their article to be revised in the following session. 
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3.6.8. Session 7 - Blogging 

Resources: their first drafts, peer editing sheet, computer with internet access and a blog 

site set for this purpose (https://coedproject.wordpress.com/) 

Objectives: 

a) Identify comprehension issues and language mistakes in a written piece in order to edit 

a text in a constructive and respectful manner. 

b) Produce a final piece appropriate for online publication. 

c) Improve their technology and media knowledge by working with blog editors. 

Description: 

In this final lesson, students will take a look at other classmates’ work, learn how to peer-

edit a written production, compose the final piece and upload it onto a blog site created with 

the goal of doubling as a school online newspaper. A series of abbreviations and symbols will 

be provided in order to help students navigate through the articles they must correct. Moreover, 

they will be asked to provide positive feedback on the texts they work with to foster empathy 

and respect in the classroom.  

Finally, the different groups will receive their original drafts back with the annotations and 

comments supplied by their peers. They will need to analyse that information and make the 

necessary changes to meet the observations they see fit. The final written product is then 

submitted, and, with the help of the teacher, it is uploaded and published on the blog page 

previously created, making sure to include text, pictures and any other media they have chosen 

to attach. 

3.7.Assessment 

The present proposal aims to motivate students and spark their interest in gender equality 

issues, instructing them to think on their own and consume media in a more conscious way. For 

this reason, the assessment and evaluation process must not be central in the implementation of 

the didactic unit. This does not mean it is not important, but that marks should not be a constant 

presence when putting it into practice which will allow students to express genuine interest for 

this topic all on their own. Nonetheless, to add value to the set of activities carried out, a series 

of evaluation parameters and criteria have been designed as an assessment proposal.  

https://coedproject.wordpress.com/
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In the school course overall view, these sessions amount to a total of forty percent of the 

final grade of the term. The teaching unit will be evaluated by assigning thirty percent of the 

grade to the final task, conducted via an analytic rubric, and the other seventy percent 

correspond to the assessment criteria fulfilment that can be summarised as follows: 

• The student identifies gender stereotyping in media and/or in real life. 

• She / He participates actively in discussions and debate situations. 

• Expresses opinions in a clear and to the point way. 

• Conducts the tasks properly at individual level. 

• Collaborates closely with the rest of the members of the group and with other groups. 

• Revises and comments other classmates’ work in a constructive and respectful manner. 

The evaluation tools necessary are mainly two: on the one hand, continuous observation is 

key for when the final assessment is conducted. The teacher must observe and take notes during 

the whole process both at an individual level as well as at group level. This would offer proper 

data that can be used to grade student teamwork and cooperation, but at the same time appreciate 

the effort each one has put in big group debates or smaller groups tasks. On the other hand, for 

the final product published on the blog, an analytic rubric (Appendix B) has been designed to 

assist with the evaluation of the writing task. This rubric takes into consideration aspects such 

as text organization and paragraph separations, coherence and cohesion, which include 

structuring of ideas and use of connectors, task management, grammar, and vocabulary. The 

idea is to make sure that students understand and apply accordingly the conventions and register 

appropriate for article production; that they are able to produce a text that deals with matters of 

gender inequality correctly and that their message is clear and comprehensible.  

4. Limitations 

For further study or real-life application in classrooms it would be interesting to use the 

blog as common ground for other school departments to get involved in the project. This could 

be achieved by inviting them to make use of the blog for their own class projects. For example, 

a science teacher could promote a project to encourage more female participation in STEM, a 

history class could publish about important historical figures missing from the textbooks or a 

physical education project regarding gender-pay gap in the sports industry could use the digital 

platform to post. The idea is to cause a contagious effect that could spread out not only to all 

school levels, but to other subjects and conduct a cross-curricular project that involves other 

fields of knowledge. Even though this study only deals with gender-roles in media, achieving 
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the support and participation of other teachers and school staff members could allow 

conversations to reach the full spectrum of social inequality issues, making students a real part 

of the future solutions. 

5. Conclusion 

The present study was intended as a practical approach to the extensive theoretical research 

regarding coeducation in Spain. Seeing as the new educational legislation appears to be using 

coeducation as one of its founding principles, promoting a cross-curricular approach to human 

rights pedagogies and gender equality education, this proposal presents itself as a tool meant to 

help professionals become aware of the importance of teaching about gender normativity in 

mass media and take real action in their classroom practice.  

After reviewing the extensive research conducted in regard to coeducation, its history, 

evolution and future objectives, this study has focused on pointing out the role that media, 

alongside with schools and educational systems play in gender norm perpetuity, especially 

when we find ourselves in the midst of building our identity. Studies have consistently shown 

the impact audio-visual contents make on identity construction, which is emphasized in younger 

generations who find themselves in prime search of their true self and their place in the world. 

Thus, this paper signals coeducation as the primary tool to deconstruct stereotypes and educate 

in gender equality. In pursuance of transcending theorization and converting the use of 

coeducational resources into a reality, the current research puts forward a teaching unit. 

The proposal, aimed for a secondary school ESL class, approaches gender stereotyping in 

media by navigating different means of media content consumption, first to shine a light on 

them so as to be able to recognize and identify gender normativity, and further on, to face and 

challenge gender role imposition through the use of social media such as blogs and social 

networks.  

Taking advantage of the fact that English lessons are fertile ground to promote this kind of 

projects, the teaching unit has also been designed in hopes that it could be a starting point for 

other departments to take action and participate in improving academic and social 

environments. 
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Appendix A: Teaching Unit 

GENERAL CHART  

Stage                                1st Cycle of Compulsory Secondary Education 

Level/Grade                                                   1st grade 

Time                                                      5 hours and 50 minutes   

Key competences 
 

1. Linguistic Communication 

Competence 

4. Digital Competence 

5. Personal, Social and Learning-to-

learn Competence 

6. Citizenship Competence 

8. Cultural Awareness and 

Expression Competence 

Specific competences 

1. Understand and interpret the general 

meaning and most relevant details of texts 

expressed clearly and in standard 

language, seeking reliable sources and 

making use of strategies such as inferring 

meaning in order to respond to specific 

communicative needs. 

2. Produce original, medium-length, 

simple and clearly organised texts, using 

strategies such as planning, compensation 

or self-repair, to express relevant messages 

creatively, appropriately, and coherently 

and to respond to specific communicative 

purposes. 

3. Interact with others with increasing 

autonomy, using cooperative strategies, 

and employing analogue and digital 

resources, to respond to specific 

communicative purposes in exchanges 

respectful of the rules of politeness. 

4. Mediating in everyday situations 

between different languages, using simple 

strategies and knowledge aimed at 

explaining concepts or simplifying 

messages, in order to transmit information 

effectively, clearly and responsibly. 

6. Critically evaluate and adapt to 

linguistic, cultural, and artistic diversity 

based on the foreign language, identifying, 

and sharing similarities and differences 

between languages and cultures, in order to 

act empathetically and respectfully in 

intercultural situations. 

Contents / Basic knowledge 
 

A. COMUNICATION 

A.1. Self-confidence. The error as an instrument of improvement and repair proposal. 



 

 

 

A.2. Basic strategies for planning, executing, monitoring, and repairing 

comprehension, production, and co-production of oral, written, and multimodal texts. 

A.3. Knowledge, skills, and attitudes to detect and collaborate in mediation activities 

in simple everyday situations. 

A.4. Basic communicative functions appropriate to the communicative domain and 

context: greeting, saying goodbye, introducing oneself and others; describing people, 

objects and places; locating events in time; locating objects, people and places in 

space; asking for and exchanging information on everyday matters; giving and asking 

for instructions and orders; offering, accepting and refusing help, propositions or 

suggestions; partially expressing taste or interest and basic emotions; narrating past 

events, describing present situations and stating future events; expressing opinion, 

possibility, ability, obligation and prohibition. 

A.5. Contextual models and basic discourse genres in the comprehension, production, 

and co-production of oral, written, and multimodal texts, short and simple, literary, 

and non-literary: characteristics and recognition of the context (participants and 

situation), expectations generated by the context; organization and structuring 

according to genre and textual function. 

A.7. Commonly used vocabulary of interest to students related to personal 

identification, interpersonal relationships, places and environments, leisure and free 

time, daily life, health and physical activity, housing and home, climate and natural 

environment, information, and communication technologies. 

A.10. Basic conversational conventions and strategies, in synchronous or 

asynchronous format, for initiating, maintaining, and terminating communication, 

taking, and giving the floor, asking for and giving clarifications and explanations, 

rephrasing, comparing, and contrasting, summarizing, collaborating, debating, etc. 

A.11. Learning resources and basic information-seeking strategies: dictionaries, 

reference books, libraries, digital and computer resources, etc. 

A.13. Basic analogue and digital tools for oral, written, and multimodal 

comprehension, production, and co-production; and virtual platforms for interaction, 

cooperation, and educational collaboration (virtual classrooms, videoconferences, 

collaborative digital tools, etc.) for learning, communication, and development of 

projects with speakers or students of the foreign language. 

 

B. PLURILINGUISM 

B.1. Strategies and techniques for responding effectively to a basic and concrete 

communicative need in a comprehensible manner, despite the limitations of the level 

of competence in the foreign language and in the other languages of one's own 

linguistic repertoire. 

C. INTERCULTURALISM 

C.1. The foreign language as a means of interpersonal and international 

communication, as a source of information and as a tool for personal enrichment. 

C.3. Basic sociocultural and sociolinguistic aspects of daily life, living conditions and 

interpersonal relationships; basic social conventions; non-verbal language, linguistic 

politeness, and digital etiquette; culture, customs, and values of the countries where 

the foreign language is spoken. 

C.5. Basic strategies for detecting and dealing with discriminatory uses of verbal and 

non-verbal language. 

 



 

 

 

Assessment Criteria 

1.1. Interpret and analyse the overall meaning, specific and explicit information of 

short, simple oral, written, and multimodal texts on frequent, everyday topics of 

personal relevance and close to the student's experience, typical of the areas of 

interpersonal relationships, learning, the media, and fiction expressed clearly and in the 

standard language through various means. 

1.2. Select, organise, and apply in a guided manner the most appropriate strategies and 
knowledge in everyday communicative situations to understand the general meaning, 
essential information, and most relevant details of texts; interpret nonverbal elements; 
and search for and select information. 

2.1. Orally express short, simple, structured, comprehensible texts, appropriate to the 

communicative situation, on every day and frequent matters of relevance to the student, 

in order to describe, narrate and inform on specific topics, in different media, using 

verbal and non-verbal resources in a guided way, as well as strategies for planning and 

controlling production. 

2.2. Organise and write short, comprehensible texts with acceptable clarity, coherence, 

cohesion, and appropriateness to the proposed communicative situation, following 

established guidelines, using analogue and digital tools, on every day and frequent 

matters of relevance to the students and close to their experience. 

2.3. Select, organise, and apply knowledge and strategies in a guided manner to plan, 

produce and revise texts that are comprehensible, coherent, and appropriate to the 

communicative intentions, contextual characteristics, and textual typology, using with 

help the most appropriate physical or digital resources depending on the task and the 

needs of each moment, taking into account the people to whom the text is addressed. 

3.1. Plan and participate in short, simple interactive situations on everyday topics of 

personal relevance and close to the learner's experience, using a variety of media, 

relying on resources such as repetition, slow pace and non-verbal language, and 

showing empathy and respect for linguistic politeness and digital etiquette, as well as 

for the different needs, ideas, concerns, initiatives and motivations of the interlocutors. 

3.2. Select, organise, and use, in a guided manner and in close settings, appropriate 

strategies for initiating, maintaining, and terminating communication; taking and giving 

the floor; and requesting and formulating clarifications and explanations. 

4.1. Infer and explain texts, concepts, and short, simple communicative situations in 

which attention to diversity is addressed, showing respect and empathy for interlocutors 

and for the languages used, and interest in participating in the solution of problems of 

inter-comprehension and understanding in the immediate environment, using a variety 

of resources and media. 

4.2. Apply, in a guided manner, strategies that help to create bridges and facilitate the 

understanding and production of information and communication, appropriate to the 

communicative intentions, using physical or digital resources and support according to 

the needs of each moment. 

 



 

 

 

6.3. Apply, in a guided way, strategies to explain and appreciate linguistic, cultural, and 
artistic diversity, taking into account eco-social and democratic values and respecting 
the principles of justice, equity and equality. 

Activities 
Session 1 

 
1. Start thinking questions 

2. Career Day Padlet 

3. Organize the jobs 

4. Purl 

5. Ball of yarn 

Session 2 
 

1. Stereotypes and Gender Roles 

2. Gender Role-play 

3. Girls Just Want to have Sums 

4. Gender Lightbulb Moment 

Session 3 

 

1. Lightbulb moment presentation 

2. Movies and Gender Representation 

3. The Bechdel Test 

4. Guess the movie 

Session 4 
 

1. Gender Pay Gap GIF 

2. TikTok and Wage Gap 

3. Gender and Costumes 

4. TikTok Challenge 

Session 5 
 

1. Working with articles 

2. Opposite day  

3. Jumbled news 

Session 6 
 

1. Group up 

2. Choose a topic 

3. Investigate and plan 

4. First draft 

Session 7 
 

1. Peer-editing 

2. Article fever! 

3. Upload and Publish 

Diversity awareness: 
 
To attend diversity in class, this teaching unit is easy to adapt. First of all, most activities 
are to be done in pairs or in group, so either if it is adapting for special needs or high 
capacities, this dynamic comes in handy. 
The use of audio-visual material, project-based methodologies an ICTs also meets the 
demands of a neuro-diverse classroom. 
None the less, the teacher needs to observe and offer help to any students struggling 
with understanding or getting the work done. It is important that the lessons are flexible 
and open to adaptation according to the students’ needs as well as the assessment process 
should also.  

  



 

 

 

SESSION CHART 

Session 1 – CAREER DAY 

Specific competences 

1.1. 

1.2. 

2.1. 

4.1 

6.3. 

SPECIFIC Assessment criteria 

Students will be able to: 

a. Identify and express previous knowledge 

related to vocabulary from the semantic 

field of professions. 

b. Acquire new vocabulary associated with 

jobs and relate it to the previous knowledge 

possessed. 

c. Manage and use of a digital tool to foster 

cooperative work and to create a bank of 

basic common terminology related to 

professional careers. 

d. Comprehend and categorize jobs based 

on pre-conceived ideas about gender and 

the labour market. 

e. Point out and discuss basic sociocultural 

aspects related to gender and gender 

representation in the workplace. 

f. Understand and explain, to others, 

concepts described in a video they watched 

that deals with the issues women face when 

entering a workspace mainly dominated by 

the male presence.  

g. Discuss issues linked to gender 

stereotyping and its relation to mass media 

and to underline the need for mutual respect 

and sorority when challenging those gender 

roles. 

h. Express ability using ‘can’ or ‘can’t’ 

structures and associate these abilities with 

a skill or requirement needed to perform a 

specific job. 

i. Highlight their abilities and skills and to 

connect with each other by focusing on the 

ones they have in common, regardless of 

gender. 



 

 

 

Contents / Basic knowledge 

A. COMUNICATION 

A.1. 

A.2. 

A.4. 

A.7. 

A.13. 

C. INTERCULTURALISM 

C.1.  

C.3. 

Activities Spec. 

Comp. 

Assess. Cont. / B.K. 

1. Start thinking questions 
2.1. a. 

 

A.7. 

2. Career Day Padlet 
1.2. b. 

c. 

A.7. 

A.13. 

3. Organize the job 
1.1. 

1.2. 

d. 

e. 

C.3. 

4. Purl 
1.1. 

4.1. 

f. 

g.  

A.2. 

A. 4. 

5. Ball of yarn 
2.1. 

6.3. 

h. 

i. 

C. 1. 

A.4. 

 

ACTIVITY/TASK CHART 

Activity/task number 1 - session number 1 
 Title: 
 
Start thinking questions 
 
 
 
 
 
 

Type: 
 
Warm-up 

Time: 
 
5 – 10 minutes 

Classroom Management: 
 
Big group (whole class) 

Resources: 
 
Classroom Screen 
https://www.classroomscreen.com/ 
 
Question:  
How many of you know what career you 
want to follow in the future? 

https://www.classroomscreen.com/


 

 

 

Linguistic input: 
 
Hello everyone. Today you are going to start working with me. Are you excited? 
 
So, as many of you have probably realized, I have written down on Classroom Screen 
a question for you to think about and to get us started with the topic we have for today. 
 
Can someone read it for me, please?  
OK. Thank you! 
 
Remember we have already discussed the difference between a professional career and 
a university degree. Can anyone remind me of that difference? 
Yes, great job! 
 
Well, how many of you know what career you want to follow in the future? Can you 
raise your hands? 
 
[Select a few students to ask] 
Which career have you decided to follow? 
And why have you chosen it? Is it because you want to follow someone you know? Is 
it because of the money you will get? Is it because it will make you famous? 

 
 

Activity/task number 2 - session number 1 
 Title: 
 
Career Day Padlet 
 
 
 
 
 
 

Type: 
 
Introduction 

Time: 
 
5 minutes 

Classroom Management: 
 
Individually on their computers 

Resources: 
 
Computers 
Padlet 
https://padlet.com/loretenshi/llxlu6lamuw
l6ddb 

Linguistic input: 
 
What I would like you to do next is to copy the link you see on the board in your 
browsers. 
Has everyone managed to access the web page? OK, perfect. 
 
We are going to work with Padlet, a tool where each one can add their notes to a board. 
I will ask you to write notes, but I will be the only one allowed to organize and move 
those notes around.  
 
To add a post, you must click on the round icon with the plus sign. Write inly the title 
of the post and then press publish. For example, if I want to add English Teacher this is 
how I would have to do it. 
[show the example] 
 
We will make a list of jobs, but please pay attention as not to repeat a profession that 
has already been added to the list. You can publish as many posts as you want, but only 
write one job on each one. Don’t worry about the place it appears on the board or about 
giving colors. I’m only interested in the title, and I will make sure all jobs are clear and 
visible for everybody. 
 

https://padlet.com/loretenshi/llxlu6lamuwl6ddb
https://padlet.com/loretenshi/llxlu6lamuwl6ddb


 

 

 

Now, I would like that you individually write down the professions you would like to 
have in the future, your dream job. If you don’t know what career you would like to 
follow, write what you wanted to become when you were younger. 
 
If you are done, please write down your parents’ job. What do they do for a living? If 
any of your friends or family friends work, include their jobs as well. 
 
[Meanwhile, the teacher organizes all the posts in the middle column, making sure there 
is no repetitions and deleting repeated terms. Also adding new vocabulary that they need 
to learn for their school unit, such as model, vet, police officer, etc. if they are missing 
from the students’ proposals] 
 
Fantastic job, everyone! 

 

Activity/task number 3 - session number 1 
 Title: 
 
Organize the jobs 
 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
10 – 15 minutes 

Classroom Management: 
 
Big group (whole class) 
They must stand up in the middle part of the 
class and depending on their choices, they 
will have to move to either one side or the 
other of the classroom. 

Resources: 
 
Padlet 
https://padlet.com/loretenshi/llxlu6lamu
wl6ddb 

Linguistic input: 
 
As you can see on the Padlet board, we have 3 different columns. Right now, everything 
is placed in the middle column. I will randomly pick one and you will have to move to 
one or the other side of the room, depending on whether it is a woman or a man who 
comes to mind. 
 
So, for example, if I say English teacher and the first person that comes into mind is a 
man, then I will move to the right side of the room, but if on the contrary I imagine a 
man as an English teacher, then I’ll move to the left. You don’t have to know somebody 
who works in that job, just the first image that comes to your mind. 
 
I will then move the post with that career choice to the corresponding column depending 
on how many students are on each side. The side of the class that has the most students 
will decide where I will place the post. 
 
Ready? 
 
[After the activity] 
 
Why do you think this happens? Why do you think most of us think about a woman 
when we say model, but we think of a man for firefighter, for example? 
Where do you think these ideas come from? 
[The teacher will conduct a short debate about stereotypes, gender roles and media such 
as television, social networks, etc.] 
 

 

https://padlet.com/loretenshi/llxlu6lamuwl6ddb
https://padlet.com/loretenshi/llxlu6lamuwl6ddb


 

 

 

Activity/task number 4 - session number 1 
 Title: 
 
Purl 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
15 minutes 

Classroom Management: 
 
Big group (whole class) 

Resources: 
 
Short film 
https://www.youtube.com/watch?v=B6u
uIHpFkuo 
Computer 
Projector 
Speakers 

Linguistic input: 
 
Good job, everybody! Now let’s go back to our seats. 
 
As we have already mentioned, a lot of the ideas we have in our minds of what men and 
women as supposed to be or do come from films and television series. Today we are 
going to watch a short film. Are you familiar with this type of films? 
 
This one is from Pixar and is about a ball of yarn that starts working at a new 
corporation, in a new office. Let’s take a look. 
 
[The teacher will pause the video to ask questions] 
 
2:05 – Do you think Purl is a male or a female character? What are her hobbies and 
abilities? 
            What do you think is Purl’s job? [They’ll probably say secretary, but she actually 
works in investments like the rest of the characters] 
 
3:44 – How is her day going? Is she having a great first day at work? Why? 
           How are the men in the video shown? What characteristics do they have? 
 
5:53 – How does Purl change her situation? 
 
6:42 – What would you do if you were in Purl’s shoes? Would you help the new girl in 
the office and risk the relationship you have built with the other co-workers, or would 
you ignore her and let her deal with the situation in her own way? 
 
Did you like the video? Do you agree with Purl’s choice? Was her choice good or bad 
for the office? What changes were made around the office at the end of the video? 

 
 

Activity/task number 5 - session number 1 
 Title: 
 
Ball of yarn 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
15 minutes 

Classroom Management: 
 
Big group (whole class) 

Resources: 
 
Pink ball of yarn (Purl) 
Padlet 
https://padlet.com/loretenshi/llxlu6lamu
wl6ddb 

https://www.youtube.com/watch?v=B6uuIHpFkuo
https://www.youtube.com/watch?v=B6uuIHpFkuo
https://padlet.com/loretenshi/llxlu6lamuwl6ddb
https://padlet.com/loretenshi/llxlu6lamuwl6ddb


 

 

 

Linguistic input: 
 
Okay, so I want to tell you that I have a surprise. I actually brought Purl with me today.  
[Show the pink ball of yarn] 
 
What I want you to do is, for what’s left of the class, you will pick a profession you see 
on the Padlet board and talk about their abilities. The people in the class that have the 
same abilities need to raise their hands. I will give the ball of yarn to one of you and he 
or she will have to pass the ball, while hanging on to the thread, to someone in the class 
who has their hands up. But you have to choose the opposite gender from what is marked 
for that profession, so, if the career is in the women’s column, you will have to pass the 
ball to a boy in the class. 
 
For example, an English teacher can speak English. Because English teacher is on the 
column marked ‘woman’, I need to pass the ball to a boy who can speak English. But 
be careful not to let go of your end of the ball of yarn. This way we will create a web 
that connects us by the end of the class. Ready? 
 
[After the activity and before leaving the class] 
 
As you can see, even if we have certain images in our head, when it comes to our 
abilities, what we can do, there is no difference between boys and girls. sometimes it is 
not about our ability to do something that we choose a career, but rather the people who 
we know in a similar situation to ours that have made it in that profession. 
Representation is key. 

  



 

 

 

SESSION CHART 

Session 2 – GENDER ROLES 

Specific competences 

1.1. 

1.2. 

2.1. 

2.2. 

3.1. 

3.2. 

SPECIFIC Assessment criteria 

Students will be able to: 

a.  Relate the contents and concepts related 

to gender stereotyping that have been 

discussed in the previous session to gender 

roles imposed on both boys and girls on a 

daily basis. 

b. Express complex ideas and debate ideas 

about the social issues of gender roles 

without fear of expressing themselves or of 

making mistakes.  

c. Work in teams to create a short script for 

a play where they must teach one of their 

team-mates to behave like their opposite 

gender obeying gender stereotyping. 

d. Carry out a planned and rehearsed 

interaction where they highlight and follow 

social gender norms. 

e. Comprehend and explain to others the 

contests of a Simpsons episode that we have 

watched in class. 

f. Express their opinion and generate a 

debate regarding the effects and 

consequences of gender stereotyping. 

g. Reflect upon their own experience with 

gender roles and summarise their 

experiences in a few words written on a 

card. 

Contents / Basic knowledge 

A. COMUNICATION 

A.1. 

A.2. 

A.4. 

A.5. 

A.10. 

B. MULTILINGUISM 

B.1. 

C. INTERCULTURALISM 

C.5. 



 

 

 

Activities Spec. 

Comp. 

Assess. Cont. / B.K. 

1. Stereotypes and Gender Roles 
2.1. 

3.1. 

a. 

b. 

A.1. 

A.10. 

2. Gender Role-play 

2.2 

3.2. 

c. 

d. 

A.2. 

A.4. 

A.5. 

3. Girls just want to have sums 
1.1. 

3.1 

e. 

f. 

A.2. 

A.4. 

4. Gender Lightbulb moments 
2.2. g. B.1. 

C.5. 

ACTIVITY/TASK CHART 

Activity/task number 1 - session number 2 
 Title: 
 
Stereotypes and Gender 
Roles 
 
 
 
 
 
 

Type: 
 
Warm-up 

Time: 
 
5 – 10 minutes 

Classroom Management: 
 
Big group (whole class) 

Resources: 
 

 Pen and a piece of paper 
 Board to write down their collective ideas 

Linguistic input: 
 
Hi, everyone! How are you today? 
 
Do you remember what we discussed in the previous class? 
 
Very good! So, basically, we talked about the fact that we associate a job with a gender 
based on stereotypes. Today we are going to take a look at those stereotypes that we 
also call gender roles [write term on board]. Has anyone ever heard of this word? What 
do you think it means? 
 
Exactly! So, gender roles are mostly what we think boys and girls should or shouldn’t 
do just because they are boys or girls.  
 
In the previous class, when we thought about a model, the first thing that would come 
to mind was a girl. Why do you think that was? What gender roles do we associate with 
models that fit in with what we think about girls? What characteristic do models have 
usually?  
 
You can write down any ideas you might have. If you have problems coming up with 
ideas, you can discuss this with a partner. 
[They are pretty, they wear make-up, they care about their physical appearance] – Well, 
these are the gender roles we associate with girls and women. 
 
But how about firefighter? We had that job on the men’s side of the board. Why do you 



 

 

 

think that is? How are firefighters usually seen?  
 
Write your ideas and then we will discuss them together. 
[They are brave, strong…] – These are the characteristics or roles we usually give boys 
and men. 
 
Is this understood? Any questions? 
 
Okay! Let’s move on, then. 
 

 

Activity/task number 2 - session number 2 
 Title: 
 
Gender Role-play 
 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
15 – 20 minutes 

Classroom Management: 
 
Mixed groups of 5 
It is essential for this activity that there are 
both boys and girls in the groups. 

Resources: 
 

 Pen and a piece of paper, if needed 
 Optional: Clothes or hair accessories to 
use as props. 

Linguistic input: 
 
For the next activity we are going to create a short theatre play, a role-play. First of all, 
I would like you to form mixed groups of five. It is important that you include both boys 
and girls in your groups. 
 
Okay? Perfect! Now, I need a volunteer from each group. [The teacher must not reveal 
what are they volunteering for, but she/he should make sure there are at least one boy 
and one girl volunteer in the class. If this is not the case, she/he should change one of 
the volunteers in the groups as she/he sees fit.] 
 
Now, you have to design short and simple conversations with the volunteer where you 
teach them how to behave like the opposite gender. This means, you have to teach boys 
what gender roles do girls have to follow, and you have to teach the girls about the 
stereotypes boys fall under. The volunteer is going to be the student and the rest of you 
are teacher. Please, remember you must create a conversation. You have about 10 – 15 
minutes to do it, because after that you will be coming to the front of the class to present 
your role-play. 
 
Any questions? Then, let’s get started. 
[The teacher must walk around, making sure everyone understands the task and is 
working properly. When presenting in front of the class, write down on the board some 
of the gender roles that come up during the role-plays.] 
 

  



 

 

 

Activity/task number 3 - session number 2 
 Title: 
 
Girls Just Want to have 
Sums 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
5 – 10 minutes 

Classroom Management: 
 
Big group  
(Whole class) 

Resources: 
 

 The Simpsons episode 19, season 17 
Minutes: 12:50 – 14:30 / 16:30 – 17:00 

Linguistic input: 
 
The same thing you did here with the gender role-plays, was done in a Simpsons 
episode. Do you know the TV show, The Simpsons? There is an episode where Bart 
teaches Lisa how to behave like a real boy. How do you think he does that? Exactly, 
applying gender roles.  
Very well! 
 
In this episode, Bart and Lisa’s school is divided into genders. Lisa has to go to the girls’ 
version of the school, where they learn “girl Math”. In that subject they are asked about 
feelings and told that only men see Math as problems to be solved. She is not happy 
with that subject, so she decides to dress as a boy and go to the boys’ school. 
 
[The teacher must play the pieces from the episode and pause for questions when 
needed] 
 
What gender roles can you see represented in the video? [Boys are aggressive, they fight 
with each other, pick on each other, they are dirty and messy, they like guns and 
violence] 
Have you used any of the gender roles that you said in your group activity? Why do you 
think you have done the same as in the video? 
 
Correct! As said in the previous session, we learn from television and mass media, we 
shape our world and how we understand it based on what we see on TV. 
 

 

Activity/task number 4 - session number 2 
 Title: 
 
Gender Lightbulb 
Moment 
 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
20 minutes 

Classroom Management: 
 
Individual work 

Resources: 
 

 Lightbulb cards 
Pen or a pencil to write 
String 
Clothes peg 
Tape 

Linguistic input: 
 
Finally, before we finish the class, I would like for you to think about your relationships 
with the gender roles others have imposed on you or on someone you know. It can be a 
friend or a family member.  
 
This moment when you realized that boys and girls were treated differently is known as 



 

 

 

a gender lightbulb moment. For example, when someone told you that you couldn’t play 
with dolls or wear nail polish because you are a boy. In my case, when I was a teen, a 
friend pointed out that my eyebrows were not pretty and that I had to pluck them. [Use 
body language to help understand the term] 
 
This is one moment when this person’s comment made me aware of the differences 
between genders, so I will write “plucking my eyebrows for the first time” on a lightbulb 
card. This is what I would like you to do: think and write on one of these cards a short 
phrase or a couple of words to summarize your gender lightbulb moment. [Hand out 
lightbulb cards] 
 
It is completely anonymous, so don’t write your names. If you need more than one card, 
let me know and I will give you as many as you want. And don’t worry if there is nothing 
that comes to mind right now. You can take your card home with you and hand it in 
another day. 
 
I will hang a string here on the wall and using clothing pegs I will display some of the 
lightbulb moments that you hand in so that you can take a look at them right before we 
finish the class. [Hang the one written as an example]. 
 
If you have any questions, please raise your hands and I will help you. 

 

SESSION CHART 

Session 3 – BECHDEL TEST 

Specific competences 

1.1. 

2.1. 

3.1. 

3.2. 

 

 

SPECIFIC Assessment criteria 

Students will be able to: 

a. Discuss and explain their gender 

lightbulb card to the rest of the class. 

b. Express their opinions and ideas about 

how to react and challenge gender 

stereotypes in everyday contexts. 

c. Talk about their personal interest and 

preference in films and cinematographic 

genres. 

d. Debate and share ideas about gender 

representation in movies. 

e. Understand and clarify to the rest of the 

class the contents of a video played in class 

that explains the Bechdel Test. 

f. Familiarize themselves with online 

resources that apply the Bechdel test to 

different movies and debate about the 

results in the comments sections. 

g. Identify popular movies and sagas based 

on representative images. 



 

 

 

h. Create their own drawings about a 

movie and explain the meaning of the 

different symbols employed. 

Contents / Basic knowledge 

A. COMUNICATION 

A.4. 

A.7. 

A.13. 

B. PLURILINGUISM 

B.1. 

C. PLURILINGUISM 

C.1. 

C.5. 

Activities Spec. 

Comp. 

Assess. Cont. / B.K. 

1. Lightbulb moment presentation 

2.1. 

3.2. 

a. 

b. 

A.4. 

A.10. 

C.5. 

2. Movies and Gender 

Representation 

1.1. 

2.1. 

3.1. 

c. 

d. 

A.7. 

B.1. 

3. The Bechdel Test 

1.1. 

2.1 

e.  

f. 

A.7. 

A.13. 

C.1. 

4. Guess the movie 
2.1. 

3.2. 

g. 

h. 

A.4. 

A.10. 

  



 

 

 

ACTIVITY/TASK CHART 

Activity/task number 1 - session number 3 

Title: 
 
Gender Lightbulb 
Moment Presentation 
 
 
 
 
 
 

Type: 
 
Revision 

Time: 
 
10 minutes 

Classroom Management: 
 
Individual volunteers  
or 
Big group discussion (it depends on student 
participation) 

Resources: 
 

 The Lightbulb card completed by 
students in the previous session 
String 
Clothing pegs 
Tape 

Linguistic input: 
 
Good morning, everybody! Is everything okay? Are you ready to start a new class? 
 
If you remember, before we finished our last class, we had to think about our gender 
lightbulb moment and write down some key words or phrases to represent ours. It is 
completely anonymous, but if any of you want to share their experience and how they 
felt in that moment you can.  
If there are no volunteers, we will discuss some of them as a group and we are going to 
start challenging those stereotypes and gender roles imposed on us. 
 
[Share examples and discuss different ways in which we could challenge those roles or 
talk about how we could react if we see ourselves or others in a similar situation] 
 
How would you challenge this gender role? How would you react if you were in this 
situation? What would you do if you saw someone made comments like these to a friend 
of yours?  

 

Activity/task number 2 - session number 3 

Title: 
 
Movies and Gender 
Representation 
 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
5 minutes 

Classroom Management: 
 
Big group discussion 

Resources: 
 

 Canva Presentation 
https://www.canva.com/design/DAE7vtU
1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?u
tm_content=DAE7vtU1dwE&utm_camp
aign=designshare&utm_medium=link&ut
m_source=publishsharelink 
 

https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink


 

 

 

Linguistic input: 
 
So, can anyone tell me what type of media have we been managing so far? We have 
said that mass media influences our perception of gender roles and stereotypes imposed 
on men and women too. What type of genre have we been working with? 
 
Correct! Well done! We have seen short films and TV shows. But, what about movies? 
Do you like cinema? What movies do you enjoy? Which genres do you like? What 
movie have you watched recently? [Take notes on the board of the genres they mention] 
 
 Do you feel represented in the movies you mentioned? Do you see yourselves in them? 
The problem with a lot of movies and of mass media is that we like to see ourselves and 
our experiences reflected on screen. It makes us feel understood. And a major issue is 
Gender Representation, especially representation of female characters on screen. 
 
For this reason, we are going to learn about a test to help us identify whether the movie 
has real female representation or not. 

 

Activity/task number 3 - session number 3 

Title: 
 
The Bechdel Test 
 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
15 minutes 

Classroom Management: 
 
Big group discussion 

Resources: 
 

 Canva Presentation 
https://www.canva.com/design/DAE7vtU
1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?u
tm_content=DAE7vtU1dwE&utm_camp
aign=designshare&utm_medium=link&ut
m_source=publishsharelink 
Link hidden in the crown (slide 3): 
https://feministfrequency.com/video/the-
bechdel-test-for-women-in-movies/ 
Link hidden in the white rectangle (slide 
4): https://bechdeltest.com/search/ 
 

Linguistic input: 
 
Even nowadays, in most movies there isn’t real female presence. However, there are 
three questions we can asl to see if there is female representation. This is called the 
Bechdel test. 
We’re going to watch an explanatory video to help us understand what this test is. 
[Click on the crown and play video explanation] 
 
[Pause video at 0:33] So, did anyone get any of the questions we need to ask? 
Do you think it is a difficult test to pass? 
Do you think the movies you mentioned would pass? 
 
[Finish the video] 
So, once more, what are the three questions that we can use to test for female presence 
in the movie? 
 
Exactly! [show slide 4 with the answers and click on the white rectangle] 
 

https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://feministfrequency.com/video/the-bechdel-test-for-women-in-movies/
https://feministfrequency.com/video/the-bechdel-test-for-women-in-movies/
https://bechdeltest.com/search/


 

 

 

There is a webpage you can use to check whether the movies pass the test, you can even 
register a movie and enter discussions in the comment sections. For example, this movie 
you said earlier, would it pass the test? Let’s see [Type in the search engine a movie 
they have mentioned during the previous activity] 
 
If we want to check why it passes or not, we can open the comments and read about the 
good things and problems it has. 
 

 

Activity/task number 4 - session number 3 

Title: 
 
Guess the Movie 
 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
20 minutes 

Classroom Management: 
 
First, big group discussion 
Then they work in pairs 

Resources: 
 

 Canva Presentation 
https://www.canva.com/design/DAE7vtU
1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?u
tm_content=DAE7vtU1dwE&utm_camp
aign=designshare&utm_medium=link&ut
m_source=publishsharelink 
Pen and paper 
Coloring pencils or markers 

Linguistic input: 
 
Okay, so next, we are going to play guess the movie. Have you ever seen those games 
where they give you emojis and you have to guess the film? This is going to be similar. 
Ready? 
 
[Slide 5] – What movie is this? Do you think it passes the test? [they vote by raising 
their hands] 
[Canva controls: Press D for drumroll before showing the answer; press C for confetti 
after they see the answer. For the Finding Nemo slide, press O for bubbles to appear] 
 
[Slide 6] – So, you can see that the first and third movies pass, but not the second one. 
[This is repeated in the same way for the rest of the movies on the presentation] 
 
Good Job! Now, I would like you to work in pair to create your own challenge, your 
own emojis to represent a movie. Then you will come to the front of the class to show 
it so that your classmates can guess the movie. You will have to name the elements you 
decided to draw and why. Then, we will you the webpage to search whether or not it 
passes the test. You have 5 minutes or so to do the drawings before you present them. 
[Press 5 on Canva so that a timer of 5 minutes appears. The teacher moves around the 
class making sure everyone understands what they have to do and helping out anyone 
that might need it.] 
 

  

https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE7vtU1dwE/ik6llINIrZ_ZDxDuQkfr8w/view?utm_content=DAE7vtU1dwE&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink


 

 

 

SESSION CHART 

Session 4 – CHALLENGING GENDER ROLES - TIKTOK 

Specific competences 

2.1. 

2.2. 

3.2. 

4.1. 

 

 

 

 

SPECIFIC Assessment criteria 

Students will be able to: 

a. Infer meaning from an image and share 

their ideas about it with the class. 

b. Explain why they think gender pay gaps 

exists. 

c. Identify social media, such as TikTok, as 

a space where they can challenge gender 

stereotyping and any social issues they feel 

strongly about. 

d. Teach about the steps and tools needed 

to create a TikTok video. 

e. Comprehend a video that speaks about 

the reality of costumes un relation to 

gender. 

f. Write short statements that they have 

been told that perpetrate gender roles. 

g. Perform and record a short TikTok trend 

to challenge the gender roles they have 

been exposed to. 

Contents / Basic knowledge 

A. COMUNICATION 

A.1. 

A.4. 

A.7. 

A.10. 

A.13. 

C. INTERCULTURALISM 

C.3. 

C.5. 

Activities Spec. 

Comp. 

Assess. Cont. / B.K. 

1. Gender Pay Gap GIF 
2.1. a. 

b. 

A.1. 

C.3. 

2. TikTok and Wage Gap 
2.1. 

4.1. 

c. 

d. 

A.4. 

A.10. 



 

 

 

3. Gender and Costumes 
2.1. 

4.1. 

e. A.10. 

C.5. 

4. TikTok Challenge 
2.2. 

3.2. 

f. 

g. 

A.7. 

A.13. 

ACTIVITY/TASK CHART 

Activity/task number 1 - session number 4 

Title: 
 
Gender Gap GIF 
 
 
 
 
 
 

Type: 
 
Introduction 

Time: 
 
10 minutes 

Classroom Management: 
 
Big group discussion 

Resources: 
 

 Canva Presentation: 

https://www.canva.com/design/DAE76pexm

tg/soBdw-

XMoRYvq4aIlcLGyg/view?utm_content=D

AE76pexmtg&utm_campaign=designshare

&utm_medium=link&utm_source=publishs

harelink  

Linguistic input: 
 
Hi, everyone!  
 
Take a look at the GIF on the screen. What do you think it represents? 
 
You have some great ideas! This is what we call a Gender Pay Gap. As you can see on 
screen, this is the difference in salary that usually men receive in comparison to women 
for the same job. Do you think this happens in Spain? 
 
On the chart you can see that different countries have different pay gaps. I’m proud to 
say that Romania has such a low pay gap, this means that everyone is paid more or less 
equally. The problem is that they are all paid very little. What about Spain? Can you se 
it on the chart? Did you expect it to have such a big gender pay gap? 
 
Why do you think this happens? 
Well, some people say that is because women choose jobs that have a worse salary, that 
means, lower paying job. Do you agree? 
 

  

https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink


 

 

 

Activity/task number 2 - session number 4 

Title: 
 
TikTok and Wage Gap 
 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
10 minutes 

Classroom Management: 
 
Big group discussion 

Resources: 
 

 Canva Presentation: 
https://www.canva.com/design/DAE76pe
xmtg/soBdw-
XMoRYvq4aIlcLGyg/view?utm_content
=DAE76pexmtg&utm_campaign=design
share&utm_medium=link&utm_source=
publishsharelink 
Video on Slide 5 

Linguistic input: 
 
We’re going to watch a short TikTok video talking about the wage gap. 
[After playing the video] 
 
Has everyone understood it? You have the transcript on the screen if you need help. Any 
questions? 
 
Okay! So, what do you think she is trying to do in the video? How did she react to this 
social issue on her TikTok account? Is she talking about any gender roles? Is she 
challenging them in any way? How? Does she use humor or irony? 
Can you think of other ways we can use social media and TikTok to challenge gender 
roles? 
 
So how did she do this video? I don’t know how TikTok works, so can anyone explain 
how did she manage to do this video? What do I need to have if I wanted to create a 
video like this? 
Would you do this trend? 
 
Social media can be used to challenge gender stereotypes, just like we challenged the 
gender stereotypes on the lightbulb cards. We’re going to take a look at a couple more 
TikTok videos that challenge gender stereotypes. 
 

 

Activity/task number 3 - session number 4 

Title: 
 
Gender and Costumes 
 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
10 minutes 

Classroom Management: 
 
Big group discussion 

Resources: 
 

 Canva Presentation: 
https://www.canva.com/design/DAE76pe
xmtg/soBdw-
XMoRYvq4aIlcLGyg/view?utm_content
=DAE76pexmtg&utm_campaign=design
share&utm_medium=link&utm_source=
publishsharelink 
Video on Slide 7 
Video on Slide 8 

https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink


 

 

 

Linguistic input: 
 
Next, we are going to talk about costumes like the ones you wore for Carnaval, or the 
ones used for Halloween? 
Do you usually buy your costumes, make them or improvise them with what you have 
at home? When you buy them, is it usually difficult to find one that you like? 
 
Let’s take a look a video that compares costumes for women and men and then for 
tweens, fourteen- or thirteen-year-olds like you. 
 
Did you understand the video? Can anyone give me a short summary of what we have 
watched? Have you got any questions? Do you agree with the video? Have you ever 
paid attention to the costumes in stores and realized this was happening?  
 
What gender roles is she pointing out? How does she challenge them? Does she use 
humor like the person in the previous video? 
 
Well, you can also use costumes to challenge gender roles, as we will see next. 
What gender role is he challenging? How is he doing it? Would you make this video? 
 

 

Activity/task number 4 - session number 4 

Title: 
 
TikTok Challenge 
 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
20 – 25 minutes 

Classroom Management: 
 
Plan the video in pairs 
Record the video in groups (the boys on one 
side and the girls on the other) 

Resources: 
 

 Canva Presentation: 
https://www.canva.com/design/DAE76pe
xmtg/soBdw-
XMoRYvq4aIlcLGyg/view?utm_content
=DAE76pexmtg&utm_campaign=design
share&utm_medium=link&utm_source=
publishsharelink 
Video on Slide 10 
Candy for rewards 
Pen and paper 
Board 
Mobile phone 
TikTok account  
https://www.tiktok.com/@coed_project  
The audio from the challenge video 
(saved on the account) 

Linguistic input: 

 

Okay, but would you like to challenge gender roles with a TikTok trend? [Play the 

video] 

 

Do you know this trend? Are you familiar with it? Did anyone understand what 

happened? Do you need me to play it again? [Play the video again and pause for them 

to read the text.] 

https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE76pexmtg/soBdw-XMoRYvq4aIlcLGyg/view?utm_content=DAE76pexmtg&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.tiktok.com/@coed_project


 

 

 

First, what I would like you to do is, in pairs, write down sentences you have been told 

because you are boys or girls, like the woman in the video did. If you are a mixed pair, 

write one for the girls and one for the boys. As soon as you write one, raise your hands 

and I will come to check if the sentence is correct. We need four sentences for girls and 

four for the boys, so the first ones to finish will go to the board and they will write them 

down. And to motivate you I have brought some candy as a prize for the people who 

participate.  

 

If you have a hard time coming up with ideas, I have here your lightbulb cards. You can 

look through them to get ideas. [After the sentences have been written] 

 

Now that we have the sentences, what is next step? What do we need now? Are there 

any volunteers to come up here and teach the dance to the rest of the class? 

 

Finally, we are going to record it in groups. We are going to make a video for the girls 

and another for the boys. So, who would like to start? 

 

Before we leave, I want to ask you to apply what we have learnt about gender 

stereotypes to what you consume on mass media: social media, television, movies, etc. 

Try to find a topic that you find interesting before our next class. 

 
 

SESSION CHART 

Session 5 – BREAKING NEWS 

Specific competences 

1.1. 

1.2. 

2.2. 

4.2. 

SPECIFIC Assessment criteria 

Students will be able to: 

 

a. Read, comprehend, and work with real 

pieces of news adapter for their level of 

proficiency. 

b. Identify specific elements pertaining to 

article production. 

c. Write a short text by adapting real-life 

news to a fictitious upside-down world. 

d. Infer the meaning of a puzzled text by 

reading jumbled pieces of it in order to put 

it back together. 

 

 

 

 

 

 



 

 

 

Contents / Basic knowledge 

A. COMUNICATION 

A.2. 

A.3. 

A.5. 

C. INTERCULTURALISM 

C.5. 

Activities Spec. 

Comp. 

Assess. Cont. / B.K. 

1. Article Fever! 
1.1. 

1.2. 

a. 

b. 

A.5. 

2. Opposite day  
2.2. c. A.2. 

C.5. 

3. Jumbled news 
1.1. 

4.2. 

d. A.3. 

A.5. 

 

ACTIVITY/TASK CHART 

Activity/task number 1 - session number 5 

Title: 
 
Article Fever! 
 
 
 
 
 

Type: 
 
Introduction 

Time: 
 
10 – 15 minutes 

Classroom Management: 
 
Groups of 4 or 5 
Big group discussion 

Resources: 
 
Real news regarding gender inequality 
adapted from authentic materials: blog 
posts, printed newspapers, magazines, 
online newspapers, computers or any 
device with Internet connection 

Linguistic input: 
 
Hi everyone! 
 
Today we are going to become journalists and we are turning this classroom into a 
newsroom. I would like for you to form groups of about 4 or 5 people. Each group will 
be given a piece of news adapted from media. I would like you to read and analyze it in 
order to try and find elements that are common in news articles. I will give you about 6 
minutes to read and discuss, and then we will put our ideas together. If you have any 
questions about your texts, please, raise your hands and I will be right there to help you 
out. 
 
You can start. 
 

 



 

 

 

Activity/task number 2 - session number 5 

Title: 
 
Opposite day 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
20 – 25 minutes 

Classroom Management: 
 
Groups of 4 or 5 
 

Resources: 
 
Real news regarding gender inequality 
adapted from authentic materials: blog 
posts, printed newspapers, magazines, 
online newspapers, computers or any 
device with Internet connection 
Pen and paper 

Linguistic input: 
 
That’s great, everyone!  
 
So, in an article we must have a title, sometimes even a subtitle. It’s important that they 
catch our readers attention, then we have an introduction to the topic of the news and 
finally a conclusion to end the story. Sometimes articles ask readers questions or make 
them think about something in particular in order to hook them. 
 
Now, you are going to become the reporters of Opposite Day. Imagine that we live in a 
world where everything is upside down. You must adapt the piece of news you have 
received earlier to fit this strange world by writing a 50 to 100 words article about it. 
So, for example, if your news is about how the gender pay gap, for example, you must 
write an article about how men are paid less than women for the same job. Is everything 
clear? Any questions? 
 
Okay, then, let’s get to work! 

 

Activity/task number 3 - session number 5 

Title: 
 
Jumbled news 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
10 minutes 

Classroom Management: 
 
Groups of 4 or 5 
 

Resources: 
 
The article they have written 
Scissors 

Linguistic input: 
 
Great! Is everyone finished? 
 
Before we end the class, I want you to divide the article into 5 by cutting it out with 
scissors creating a puzzle. You will give your pieces of paper to another group who will 
have to put it back together and read it to the rest of the class. Finally, you will have to 
make a guess about what you think the real piece of news delt with, so what was it about 
originally.  

On to work everybody! 

 



 

 

 

SESSION CHART 

Session 6 – HERE’S THE SCOOP! 

Specific competences 

1.1. 

2.2. 

3.1. 

 

 

SPECIFIC Assessment criteria 

Students will be able to: 

a. Organize themselves in groups following 

parameters and characteristics imposed by 

the teacher. 

b. Use language to debate and come to an 

agreement on the topic they would like to 

focus on when dealing with their articles. 

c. Use online resources to find, compile and 

organize information about a topic they 

have chosen. 

d. Organize ideas and create a writing plan 

for their article.  

e. Write a first draft for an article with 

information they have researched online. 

Contents / Basic knowledge 

A. COMUNICATION 

A.3. 

A.4. 

A.5. 

A.11. 

A.13 

C. INTERCULTURALISM 

C.5. 

Activities Spec. 

Comp. 

Assess. Cont. / B.K. 

1. Group up 
3.1. a. A.3. 

A.4. 

2. Choose a topic 
3.1. b. A.4. 

C.5. 

3. Investigate and Plan 
1.1. 

2.2. 

c. 

d. 

A.5. 

A.11. 



 

 

 

4. First Draft 
2.2. e. A.5. 

A.13. 

 

ACTIVITY/TASK CHART 

Activity/task number 1 - session number 6 

Title: 
 
Group up 
 
 
 
 
 

Type: 
 
Introduction 

Time: 
 
5 minutes 

Classroom Management: 
 
Groups of 4 or 5 

Resources: 
 

 Canva Presentation: 
https://www.canva.com/design/DAE8hy2
088o/UasH0WaeF-
M7SsYtQN3J3g/view?utm_content=DA
E8hy2088o&utm_campaign=designshare
&utm_medium=link&utm_source=publis
hsharelink 
 

Linguistic input: 
 
Good morning, everybody! How are you feeling today? Ready to start? 
 
Now that we have seen how we can use the internet and social media to challenge gender 
roles we are going to prepare a short group project where you will have to draft an article 
about a gender issue that you feel strongly about. This must be like a real newspaper 
article, and it will be published on our blog.  
 
I want you to think about your interests and try to form mixed groups of 4 or 5 people 
that would like to write about the same topic.  
 
[Once they have formed the groups] 
 
Next, I would like for you to assign separate roles to the members in the group. On the 
one hand we have the Researcher; this person will be in charge of investigating about 
the topic and looking up pictures on the Internet that you want to include.  Then, we 
need a journalist: this will be the person to write the article using the information 
gathered by the Researcher. We also need an editor: this person will work alongside the 
journalist and will decide the design you want to follow for your article, where to put 
the pictures, what font you would like to use, etc. Finally, assign the role of the Director 
to the person who will oversee all the activities of the rest, will make the final decision 
about how the article is written, which pictures are chosen, how is the piece designed. 
Also, this person must help anyone in the team that needs a hand with their work.  
 
If there are 5 members in your group, assign two researchers instead of just one.  
 
Is this understood? Are there any questions?  
 
Please raise your hand when you have finished so I can take notes of the members in 
the team and their roles. Thank you!  
 
Let’s get to work. 

 

https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink


 

 

 

Activity/task number 2 - session number 6 

Title: 
 
Choose a topic 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
5 – 10 minutes 

Classroom Management: 
 
Groups of 4 or 5 

Resources: 
 

 Canva Presentation: 
https://www.canva.com/design/DAE8hy2
088o/UasH0WaeF-
M7SsYtQN3J3g/view?utm_content=DA
E8hy2088o&utm_campaign=designshare
&utm_medium=link&utm_source=publis
hsharelink 
Computers or devices with an Internet 
connection 
Ideas chart (Rectangle on Slide 4): 
https://docs.google.com/document/d/1_e
_-OuXVyGXJ0V_PKhjI2A0Kd3-
Ja3ntW9lpmtnAS14/edit  

Linguistic input: 
 
Next, you have to think of a topic related to mass media that deals with gender 
stereotyping or gender discrimination in any way. I had asked you in our previous class 
to keep a critical eye on what you watch on social media or television. Could you think 
of a topic that you find interesting? 
 
Discuss the ideas you had with the rest of the group and try to decide on one and 
remember to be specific. For example, ‘videogames’ is not a topic. It has to be more 
specific: which videogame and how are you going to apply the gender perspective. 
 
For those who are not clear on what you would like to focus on, I have prepared a list 
of topics we have been working on. Take a look at it and you can choose whichever you 
like most. 
 
Any questions? If everything is clear, please start discussing and when you have 
decided, raise your hands so I can take note of your topic. 
 

 

Activity/task number 3 - session number 6 

Title: 
 
Investigate and Plan 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
20 minutes 

Classroom Management: 
 
Groups of 4 or 5 

Resources: 
 

 Canva Presentation: 
https://www.canva.com/design/DAE8hy2
088o/UasH0WaeF-
M7SsYtQN3J3g/view?utm_content=DA
E8hy2088o&utm_campaign=designshare
&utm_medium=link&utm_source=publis
hsharelink 
Computers or devices with an Internet 
connection. 

https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://docs.google.com/document/d/1_e_-OuXVyGXJ0V_PKhjI2A0Kd3-Ja3ntW9lpmtnAS14/edit
https://docs.google.com/document/d/1_e_-OuXVyGXJ0V_PKhjI2A0Kd3-Ja3ntW9lpmtnAS14/edit
https://docs.google.com/document/d/1_e_-OuXVyGXJ0V_PKhjI2A0Kd3-Ja3ntW9lpmtnAS14/edit
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink


 

 

 

Linguistic input: 
 
Okay! Excellent job, everyone! 
 
Now we have to start working on our plan. First, I would like you to brainstorm ideas 
you already have about your topic. Create a list of ideas you would like to include in 
your article. 
 
If you have finished making the list of ideas, the Researchers will come into action 
looking up information on the internet to support your ideas. Search for information 
about the topic, what have other people said about it, try to find specific data like for 
example statistics. Also try to find images you want to include in the article. The more 
visuals it has, the better. It will catch your reader’s attention. 
 
Now you can filter through your ideas with concrete information. This means that from 
your list you can choose two or three ideas you would like to focus on.  
 
Finally, draft or create a plan for the final product. 

 

Activity/task number 4 - session number 6 

Title: 
 
First Draft 
 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
15 minutes 

Classroom Management: 
 
Groups of 4 or 5 

Resources: 
 

 Canva Presentation: 
https://www.canva.com/design/DAE8hy2
088o/UasH0WaeF-
M7SsYtQN3J3g/view?utm_content=DA
E8hy2088o&utm_campaign=designshare
&utm_medium=link&utm_source=publis
hsharelink 
Computers or devices with an Internet 
connection. 

Linguistic input: 
 
For the remaining part of the class, I would like you to write a first draft of the final 
product. Taking the information that you have found online and following the outline 
of your plan, write a first version of your article. 
 
Remember, the journalist is in charge of typing, but the rest of you also have a job to 
do: the researchers will have to help with the information they have found, the editors 
must supervise that everything is following the design you chose and finally the director 
must make sure everyone is working and that you are following the plan you drafted. 
 
When you’re finished, save it and e-mail it to coedproject.blog@gmail.com. 

 

  

https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAE8hy2088o/UasH0WaeF-M7SsYtQN3J3g/view?utm_content=DAE8hy2088o&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink


 

 

 

SESSION CHART 

Session 7 – BLOGGING 

Specific competences 

1.1. 

1.2. 

2.2. 

2.3. 

4.2. 

SPECIFIC Assessment criteria 

Students will be able to: 

a. Identify and mark accordingly the 

mistakes and misunderstandings they find in 

their classmates’ articles. 

b. Edit texts written by a peer in a respectful 

way and using a series of guidelines. 

c. Interpret their peers’ corrections and 

decide if or how to address them. 

d. Produce a final version of a written 

article. 

e. Improve their ICT skills by dealing with 

the tools provided by a blog editor, which in 

many cases will be their first contact with 

this type of online tool. 

Contents / Basic knowledge 

A. COMUNICATION 

A.2. 

A.5. 

A.13. 

Activities Spec. 

Comp. 

Assess. Cont. / B.K. 

1. Peer editing 
2.3. 

4.2. 

a. 

b. 

A.2. 

 

2. Article fever! 
2.2. 

2.3. 

c. 

d. 

A.2. 

A.5. 

3. Upload and Publish 
1.1. 

1.2. 

e. A.13. 

 

  



 

 

 

ACTIVITY/TASK CHART 

Activity/task number 1 - session number 7 

Title: 
 
Peer editing 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
20 – 25 minutes 

Classroom Management: 
 
 
Groups of 4 or 5 students 

Resources: 
 
The articles they have submitted 
Peer editing symbols sheet 

Linguistic input: 
 
Good morning, everybody!  
 
Today I will be giving you back the writings you have handed in during our last session. 
But there is a plot twist, because you will not be receiving your own text, but the article 
another group has written. Because today is the day where you all become editors, which 
means that the person in charge today is the one you assigned as editor originally, but 
you will all be working together to correct your classmates’ writings. 
 
I will also hand out a sheet of paper with a series of symbols and their meaning, like for 
example we have ww for wrong word, or wt for wrong tense or the arrows that can be 
used to insert information you think is missing. 
 
Finally, I want you to write a short paragraph under the text where you explain what 
you enjoyed from the article you are correcting. 
 
Before we begin, I want you to think about how you would like to receive your work 
back, how would you like your classmates to treat something you have put so much time 
and effort into and treat the articles you have in front of you right now in the same way. 

 

Activity/task number 2 - session number 7 

Title: 
 
Article Fever! 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
15 minutes 

Classroom Management: 
 
Groups of 4 or 5 students 

Resources: 
 

 Their edited articles 
 Computers  

Linguistic input: 
 
Well done, everyone! Now that you have the edited texts, you must decide as a group 
how to change the original work into fitting those comments and corrections. You don’t 
have to correct everything; if you think that the other group made a mistake, you are not 
obligated to change your article. However, read the editions carefully and understand 
why they corrected or edited those things. Try to fit as many modifications as possible. 
 
When you finish it, please submit it by sending it to the following e-mail: 
coedproject.blog@gmail.com 

 



 

 

 

Activity/task number 1 - session number 7 

Title: 
 
Upload and Publish 
 
 
 
 

Type: 
 
Reinforcement 

Time: 
 
5-10 minutes 

Classroom Management: 
 
Groups of 4 or 5 students 

Resources: 
 

 Blog: https://coedproject.wordpress.com/  
Computer with Internet access 

Linguistic input: 
 
When you are done, come here to my computer, because you are going to be the ones 
to upload your work onto our online magazine.  
 
[Show the blog page] 
This is the blog, as you can see there are no articles uploaded yet. When you come here, 
I will give you the steps to do it on your own. 
 
Add a new entry, enter your title, the article and the images and finally publish your 
work. Congratulations! Now you are real journalists! 
 
That’s all everyone! I hope you have enjoyed our classes and that you have learnt not 
only how to express yourselves in English, but also how to be more respectful and how 
to think for yourselves. 
 

 

  

https://coedproject.wordpress.com/


 

 

 

Appendix B: Analytic Rubric 
 

 Excellent        4 Good                3 Not bad           2 Inadequate     1 

Coherence and 

Cohesion. 

  

  

Very clear and 

understandable 

exposition of 

concepts, 

linked logically 

by proper 

grammatical 

structures and 

linkers. 

Ideas are 

appropriately 

conveyed and 

adequately linked 

by grammatical 

structures and 

linkers. Some 

mistakes are 

present, they do 

not impede the 

comprehension 

of the concepts 

presented. 

The provided 

concepts are not 

totally logical 

or cohesive. 

Some 

grammatical 

structures and 

linkers in the 

text are wrong. 

The thoughts 

offered are 

neither logical 

or coherent. 

The text is 

utterly devoid 

of appropriate 

grammatical 

structures and 

linkers. 

Organization. 

  

  

The text is 

perfectly 

organized and 

structured.  

The text is well 

organized and 

structured for the 

most part.  

The text is 

barely 

organized and 

structured.  

The text is 

poorly 

organized and 

structured.  

Task 

management. 

  

  

It adheres to the 

task planning, 

the information 

is thorough, 

and it 

corresponds to 

the text type in 

content, 

arrangement, 

and 

registration. 

Follows the 

planning of most 

points; the 

information is 

fairly thorough, 

and it 

corresponds to 

the text type in 

content, 

arrangement, and 

registration. 

Follows half of 

the point 

planning or 

only partially 

adheres to the 

text type, 

structure, and/or 

register.  

or fails to 

correspond to 

the text type, 

structure, or 

register. 



 

 

 

Grammar. 

  

  

A variety of 

relevant 

structures (e.g., 

simple phrases, 

complex 

sentences, the 

correct order of 

elements, etc.) 

that are suitable 

for the 

communication 

context. 

Occasionally 

occurring 

mistakes in 

structures that 

are more 

complex than 

the level 

required. 

Uses the 

structures 

required to 

convey the 

message. 

Makes some 

minor and 

infrequent 

mistakes. 

Structures are 

below the 

necessary level 

(insufficient 

variation in 

sentence range, 

wrong sequence 

of sentence 

elements, etc.) 

and contain a 

number of 

faults that make 

comprehension 

difficult. 

Does not use 

the structures 

required to 

express the 

content, and the 

mistakes are so 

prevalent and 

substantial that 

understanding 

is hampered. 

Vocabulary. Extensive and 

varied 

vocabulary as 

well as 

structures that 

adapt to the 

communication 

context (use of 

antonyms, 

synonyms, 

specific 

vocabulary, 

richness in the 

use of 

compound 

nouns, variety 

of adjectives, 

etc.). 

Uses suitable 

terminology that 

is appropriate for 

his/her level and 

responds to the 

circumstance at 

hand. 

Absence of 

generalizations 

and empty 

phrases (stuff, 

thing, etc.). 

Uses a 

restricted, 

simple, 

repetitive, and 

weak 

vocabulary for 

his/her level. 

Frequent 

mistakes that 

prevent 

answering the 

task set or make 

the content 

repetitive. 

Does not 

employ the 

required 

vocabulary. 

Makes 

significant 

grammatical 

mistakes: 

incorrect 

words, 

omissions, 

Spanish 

phrases, and so 

forth. 

 

 


